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ABSTRACT 

This publication reports on the 1994-95 activities of 
the South Carolina Center for Teacher Recruitment including the 
status of programs, mission, goals and budget for the next year. The 
Center was established in 1985 and has become a national model for 
teacher recruitment. Its most widely known programs are: Minority 
Recruitment, Crossroads Summer Institute, ProTeam Middle School 
Program, Summer Teaching Careers Institute, Teacher Cadet Program, 
Teacher Job Bank, EXPO for Teacher Recruitment, Teacher Forum, Troops 
to Teachers, and Teacher/Professor in Residence Program. An 
introduction notes that despite threats that the Center might have to 
close, many rallied to its support. The Center also received three 
important grants and implemented an electronic mail system. Topics 
covered are Center governance, policy board/task force, 
administrative organizational chart, staff, teacher recruitment 
pipeline, mission, 1995"96 goals, background, program evaluation 
plan, minority teacher recruitment, ProTeam Program Crossroads Summer 
Institute, Summer Teaching Careers Institute, Teacher Cadet Program, 
College Partnerships, College HelpLine Program, Teacher Forum, Job 
Bank, EXPO for Teacher Recruitment, Troops to Teachers, advertising 
and marketing, "Center Point" newsletter, Teachers in Residence, 
ProTeam Sites, Teacher Cadet Sites, year end financial report, and 
1995-96 budget. (JB) 
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1 994-95 

Accomplishments 



L Worked with South Gu-oiina Legislators 
to restore funding for the SCCTR for 
1995-96 

2. Established an e*mail network for all 
teachers in residence and SCCTR staff 

5. Selected as one of twelve national pilot 
sites for the SAY (Science and Youth) 
Program and one of four sites seleaed to 
implement the program in 1994-95 

4. Implemented the Science and Youth 
(SAY) Program in six pilot sites in South 
Carolina 

5. Received an Eisenhower grant in the 
amount of $86>823 to implement the 
SAY Program 

6. Identified four former Teacher Cadets 
who will teach either a ProTeam or 
Teacher Cadet dass in 1995-96; two of 
these individuals are African American 

7. identified over 700 former Teacher 
Cadets are certified to teach in South 
Carolina 

8. Revised the Teacher Cadet curriculum 

9. Added ten new Teacher Cadet sites to the 
SCCTR networic 2,168 students were 
involved in the program 

10. Continued emphasis on increasing the 



minority and male enrollment in the 
Teacher Cadet Program. Dauon 
minority enrollment were shared with 
Teacher Cadet teachers 

1 1. Implemented regional conferences for 
Teacher Cadets on college campuses 

12. Created a new promotional video for 
the Teacher Cadet Program 

13. Created a video to explain the process 
for recruiting Teacher Cadets and 
establishing a TC program 

14. Determined that over forty percent of 
the recipients of the 1995-96 teacher 
loans participated in the Teacher Cadet 
Program 

15. Developed parental involvement 
activiues to accompany the ProTeam 
curriculum 

16. Developed a brochure to publicize the 
ProTeam Program 

17. Developed and implemented a mentor- 
ing program for first year ProTeam and 
Teacher Cadet teachers 

18. Maintained data for over 15.000 
students (former Teacher Cadet and 
ProTeam Program participants) in a 
computer database 
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19. Developed a checklist for Teachers in 
Residence to use when making site 
visits to ensure that all necessary 
components were addressed 

20. Developed a holistic rating system for 
use by the Teachers in Residence when 
completing site reports 

21. Received a grant through the Commis- 
sion on Higher Education to imple- 
ment the Troops to Teachers Program 

22. Worked with various organizations, 
including the MilCert Program at 
Clemson University and the Military 
Assistance Council, to assist military 
personnel afFeaed by the drawdown to 
transition into the teaching profession 

23. Recruited separating DoD teachers in 
Germany and England with expenses 
paid for by the Department of Defense 

24. Implemented a 24-hour, seven day per 
week voice response system for Job 



Bank clients 

25* Piloted access to the Job Bank vacancies 
through an Internet service called 
Project Connect 

26. Assisted the Sute Teacher of the Year 
who is a member of the staff at 
SCCTR and serves as an ambassador 
for the teaching profession in organiz- 
ing and conducting 13 regional meet- 
ings for Teachers of the Year around the 
state to provide input on **preservice 
education" and "time issues " 

27. Facilitated the work of the Teacher 
Forum Leadership Council writing and 
publishing recommendations (or 
improving pre-service teacher educa- 
tion 

28. Presented at the annual national Re* 
cruiting New Teachers Conference for 
pre-collegiate programs and at the 
national conference for state direaors 
of special education 
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Executive 
Summary 



scent's Mission Statement: The 
purpose of the South Carolina Center fir 
Teacher Recruitment (SCCTR) is to provide 
leadership in identifying^ attracting^ placing 
and retaining u^ll-qualified individuals for 
the teaching profession in our state. In doing 
so, the SCCTR will respond to changing needs 
for teachers from uruUr-represented popula- 
tions, in ^tical subject fields, and in under-- 
served geographical areas in South Carolina. 
The Center will uwk cooperatively with other 
organizations to promote the teaching profes- 
sion. 

The 1985-86 Appropriation Aa 
contained a proviso directing the Sute 
Department of Education to transfer 
$236»000 of unexpended Education Im- 
provement Aa funds to the Commission 
on Higher Education for the purpose of 
funding requests for proposals for the 
citation or implementatbn of teacher 
recruitment programs through agencies of 
State government or private industry; A 
proposal was submitted on behalf of the 
South Carolina Educator Recruitment Task 
Force, with (then) Winthrop College 
serving as fiscal agent, and the Commission 
established through this proposal the 
Center for Teacher Recruitment on Decem- 
ber 5, 1985. 

The stated purposes of the Center under 
the proposal authorized by the Commission 
was as follows: 



1) to identify processes to improve and 
expand the pool of personnel for education 
and teaching in South Carolina; 

2) to 2sstss the impact of current re- 
cruitment efforts and of newly established 
efforts; and 

3) to develop a marketing campaign that 
focuses on improving the image of teach- 
ing. 

The Centers primary target groups are 
middle and high school students, college 
students, and adults. The Center is staffed 
by a direaor, an assistant direaor, seven 
teachers in residence, and five administra- 
tive assistants. The Center has developed 
into a national model for teacher recruit- 
ment and has been adopted by 24 percent 
of such programs nationwide, more than 
any other program. Summaries of the 
major programs of the Center are provided 
below: i» 

Minority Recruitment: Activities 
undertaken by the Center to increase the 
number of minorities entering teacher 
education include establishing high minor- 
ity enrollment as its first priority for new 
Teacher Cadet sites; expanding the 
ProTeam Program; and supporting the 
College Helpline Program. The Center 
continues to work cooperatively with the 
Minority Teacher Recruitment Partner- 
ship, made up of SCCTR* Benedia Col- 
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lege, and SC State University* Cooperative 
aaivities largely consist of attending regular 
meetings of this group and participating in 
us programmatic offerings of the three 
vograms and assisting in the publication of 
a newsletter developed by the S.C. Program 
for the Recruitment and Retention of 
Minority Teachers (SCSU). Theprojea 
direaors develop annually a proposed plan 
for coordinated activities. 

Crossroads Summer Institute: The 
Crossroads Summer Institute, a week-long 
summer institute for rising black male high 
school freshmen, was held at Claflin Col* 
lege for the first time this summer Forty- 
three students participated in the 1995 
week-long session in which information 
was provided about preparation for high 
school and college and opportunities for 
careers and teaching. The institute in- 
cluded experiences designed to develop 
leadership, human relations, study skills, 
higher order thinking, and problem-solving 
skills. The Institute encourages young, 
black males to consider teaching, to use 
African story-telling as a teaching method- 
ology, and to interaa with their peers who 
have similar interests. 

ProTeam Middle f^chool Program: In 
recognition of the declining number of 
minority teachers in South Carolina's 
classrooms and data that indicates that 
many minority students have dismissed 
teaching as a possible career choice before 
leaving middle school, the Center created in 
1989 a middle school minority recruitment 
program, the ProTeam course, which 
includes a family involvement component 
designed to inform parents about fmancial 
aid, teaching as a career, high school and 
college prerequisites, goals of the ProTeam 



Program, etc The Center provides grants 
not larger than $750 per site to support 
their participation. In 1994-95, this pro- 
gram was offered in thirty-seven middle/ 
junior high schools to approximately 700 
students. African American females repre- 
sented the largest participant group (321) 
with combined male participation reaching 
268 (approximately 40 percent of the total 
group). The course stresses building self- 
esteem, developing group skills, learning 
what it means to help (and teach), and 
building a vision of a professional future 
that might include teaching. Students who 
participate in this program are uught the 
necessary skills to be successful in high 
school and are encouraged to go to college 
and pursue a professional career. Forty- 
seven former ProTeam students participated 
in the Teacher Cadet Program in 1994-95. 
Five other states have adopted the ProTeam 
Program. 

Summer Teaching Careers Institute: 
An intensive, week-long progrrun for rising 
high school seniors who have expressed an 
interest in teaching was sponsored by the 
Center and held at the University of South 
Carolina at Spartanburg in the summer of 
1995. The Institute is designed to stimulate 
student interest in teaching through the 
development of a school of the future to 
attraa young people to teaching. In 1994- 
95, 50 students (indudmg three exchange 
students from Baltimore and California) 
attended the Institute which provides 
information about career opportunities, 
teacher certification, and financial aid as 
well as a series of educational experiences 
designed to develop leadership, dme man- 
agement, human relations, higher order 
thinkis^g. and problem-solving skills. Expe- 
rience has shown that through the develop- 
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ment of a cooperative projects such as 
designing schools of the future, the stu- 
dents, in &a, recruit themselves to teach- 
ing. 

Teacher Cadet Program: This program 
offers academically qualified high school 
juniots and seniors the opportunity to study 
the art and craft of teaching. An important 
secondary goal of the program is to provide 
these "talented future community lexers 
with insights about teachen and schools so 
that they can be civic advocates of educa- 
tion." A "master teacher,* with the support 
of collie and university faculty, offers the 
Cadet course at a high school site, using the 
Centers model curriculum. The Center 
provides grants not larger than $1,250 per 
site to support the class, teacher training, 
and materials. Collie partners may receive 
up to $500 per site to support their partici- 
pation. During 1994-95, 139 sites involv- 
ing 144 high schools in 75 school districts 
offered the course to approximately 2300 
students. Twenty-four colleges and univer- 
siues provided faculty support to 1 17 of the 
Cadet sites. By the end of the 1994-95 
school year, almost 14,000 academically 
talented high school students had com- 
pleted this challenging year-long introduc- 
don to teaching. Since the implementation 
of the progmin, between 35-40% of the 
parricipants have chosen to enter the teach- 
ing profession. Eight other sutcs have 
adopted the Cadet Program. 

Teacher Job Bank: The Center sponsors 
the only statewide education job placement 
service available in South Carolina. During 
fiscal year 1994-95, 2,846 teachers listed 
with the Job Bank. Another 7,859 addi- 
ucnal teachers requested job listings with- 
out formally enrolling in the Job Bank. 



Nine hundred eighty-two job openings 
were listed by school districts during FY 94- 
95. Seventy-seven of the 91 school diii- 
tricts and several special schools used the 
service to list openings or to obtain the 
names of available teachers. The Job Bank 
is the iniual point of contaa for many 
interested in teaching in South Carolina. 
This successful service has matched certified 
teachers with vacancies in hard to fdl 
geographic and/or subjea areas. 

S.C. EXPO for Teacher Recruitment: 
For the past seven years, the Center has co- 
sponsored the annual teacher recruitment 
job fair which was attended in 1995 by 
almost 600 teacher candidates from 35 
states and four foreign counuies. Forty- 
nine South Carolina ^uiool districts parrici- 
pared in the 1995 EXPO. Approximately 
45% of teachers hired in South Carolina 
come from out of state. This job fair helps 
expedite the recruitment of teachers and 
helps defray travel costs of districts going to 
out of state recruitment Biirs. 

Teacher Forum: The Center sponsors 
meetings and other aaivities designed to 
recognize and involve state and distria 
"Teachers of the Year,* to develop teacher 
leadership, and to give teachers a voice in 
educational issues in an effort to retain the 
best and brightest teachers in the woricforce 
l.rough increased involvement and net- 
working. Teachers throughout the sute are 
in leadership roles as a result of the Teacher 
Forum. In 1994-95, the Teacher Forum 
wrote and disseminated recommendations 
for improving preservice teacher education. 

Troops to Teachen: Under this pro- 
gram, military personnel and Department 
of Defense (DoD) and Energy (DoE) 
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civilian employees afFeaed by the military 
^drawdown* have the opportunity to begin 
a new c^ucer in public education. Troops to 
Teachers got it s start in South Carolina in 
late 1994 with the submission of a grant 
proposal to DANTES. The proposal was 
joindy submitted by the South Carolina 
Center for Teacher Recruitment and the 
South Carolina Commission on Higher 
Education. The proposal called for imple- 
mentation of the Troops to Teachers Pro- 
gram under the auspices of the SCCTR 
with the Commission on Higher Education 
serving as fiscal agent. The grant called for 
hiring a Job Placement Coordinator and 
expanding the Job Bank already in existence 
at SCCTR. 



Teacher/Professor in Residence Pro- 
gram: This program identifies outstanding 
teachers/professors and provides them with 
a fellowship to work for the Center in one 
or more of its programs and develop teacher 
leadership. During 1994-95, six teachers, 
including the South Carolina Teacher of the 
Year, and one professor were in residence. 

Evaluation: On ovendl evaluation of 
the Center is conduaed by an outside 
evaluator every three years. The most 
recent evaluation was conducted in the 
spring of 1993 by Dr. Robert Shoenberg. 
Annual program evaluations of the Teacher 
Cadet and ProTeam programs and bi- 
annual evaluations of the College HelpLine 
are conducted by the South Carolina 
Educational Policy Center. 
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Introduction 



It was the best of times 
It was the worst of times 
It was the age of wisdom 
It was the age of foolishness 
It was the epoch of belief 
It was the epoch of incredulity 

---Charles Dickens 
A Tale of Two Cities 



It was the best of times. It was the worst 
of times. I can't think of a more appiopriate 
way to describe the 1994-95 school year at 
the Center for Teacher Recruitment. The 
very existence of the Center and its mission 
was more threatened this year than at any 
time in its nine yeai history. Yet, the outcry 
of support we received from students, 
teachers, and administrators, both in-state 
and out-of-state, was tremendous. 

In spite of our preoccupation with the 
future of the Center, we were able to make 
some great strides in meeting the goals and 
objectives we had set for the year. The 
goals refiea the mission of the Center in 
meeting the needs we have for teachers 
from under-represented groups and teachers 
of high quality. 

During the 1994-95 school year, we 
received three grants to administer. The 
largest grant was an Eisenhower math and 
science grant to implement the SAY (Sci- 
ence and Youth) Program. The pilot of the 
program has gone well and we look forward 
to full implementation of the program over 
the next couple of years. We realized early 
on that the program had to be institutional- 
ized in order for it to survive long-term. 
We have attempted to institutionalize SAY 



by infusing it into the Teacher Cadet 
curriculum. 

We also received a grant from the 
Commission on Higher Education to 
administer the Troops to Teachers Prognun 
for the state. This gnmt will allow us to 
recruit and place individuals into the 
teaching profession who have chosen 
teaching as a second career after being 
afFeaed by the downsizing in the military. 
We are encouraged by the inatial success we 
have had with the program and our goal is 
to place 200 teachen and teacher aides 
through this program over a two*year 
period* 

The third grant received was from the 
Center for Excellence in the Assessment of 
Student Learning at the University of South 
Carolina. The grant allowed us to make 
revbions to the Teacher Cadet curriculum 
and to include means of assessing the work 
of Teacher Cadets through authentic 
assessments such as portfolios. 

One of the goals for this year was to 
implement an e-mail system and to become 
proficient in using it. All members of the 
SCCTR staff are now using e-mail, and in 
retrospea, I'm not sure how the Center 
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funaioned without it. It has greatly en- 
hanced our ability to communicate as a 
staff and for me to keep in closer contaa 
with the Teachers in Residence. The staff 
mcmbcn have very readily adopted the use 
of e-mail as part of their daily routine. 

Next year, I would like to limit my 
involvement with other committees outside 
of the Center and spend my time on 
finding ways to make the day to day opera- 
tions of the SCCTR more efficienL I 
would also like to do more writing about 
the work of the Center. I believe the 
Center staff and the Policy Board need to 
rcfica on the accomplishments of the first 
ten years and to take a close look at the 
future directions the Center will take. We 
arc moving more and more into the areas of 
induaion and retention based on requests 
from our constituents. We need to study 
the best course of action to pursue. 



The Center will once again undergo 
an evaluation by an outside consultant 
during 1995-96. The plans are for that the 
evaluator will be seleaed and hired by the 
Commission on Higher Education. This 
person will also evaluate the other teacher 
recruitment programs funded by the ElA. I 
think 1993-96 will be a good year for us to 
do some reflective thinking and preparation 
for these evaluations. 

I am always thankful for the Policy 
Board's confidence in my ability to lead the 
Center for Teacher Recruitment. In spite of 
the day to day frustntions and the threat to 
discontinue our funding, I am proud of 
what we have accomplished and the cadn^ 
of teachers that we have helped to produce. 
I feel very fortunate to have had the oppor- 
tunity to serve for the past five yean as th ; 
Direaor. Thank you. 




anice Poda 
August 1995 
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Dc Kent Phillips 
Presbyterian College 
307 NevUle Hall 
Clinton, SC 29325 
833-2820 FAX# 833-8481 

Dc Lesley Quast 
Furman University 
Education Department 
Greenville, SC 29613 
294-3389 FAX# 294-3579 

* Policy Board Member 



Mc Bob Sm* 

Corporate Training Manager 
Spartan Mills 
PO Box 1658 

Spartanburg, SC 29304-1658 
574-0211 FAX# 587-0291 
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Dt Thoinas W. Sills* 

Chair. Division of Educuion 

Francis Marion University 

RO. Box F 7500-Educaton Department 

Florence. SC 29501 

661-1475 FAX# 661-1 165 

Dt Eariine Simms 

Dean of Education 

South Carolina Sute University 

Orangeburg. SC 29117 

536-7133 FAX# 533-3611 



Mn BiU Timberlake* 
306 Church Avenue 
Hartsville.SC 29550 
332-7713 

Dt Valerie Truesdale 
(served thru 12/31/94) 
SC Dept of Education 
1429 Senate Street 
Rudedge Building 
Columbia. SC 29201 
734-8258 



Ms. Joyce Singleton 
(served thru 12/31/94) 
ProTeam-McCants Middle School 
105 South Fant Street 
Anderson. SC 29621 
260-5145 



Ms. Jane Turner* 
Chiids and Duff Law Firm 
NBT- Suite 900 
P.O. Box 11367 
Columbia. SC 29211 
254-4035 FAX# 771-4422 



The Honorable Elsie Rast Stuart* 
SC House of Represenutive 
P.O.Box 11867 
Columbia. SC 29211 
734-2978 FAX# 734-2925 



Dt Jeanene Vamer 
USC-Aiken 

171 University Paricway 
Aiken. SC 29801 

648-6851. ext. 3289 FAX# 641-3445 



ERIC 



Di; Rebecca Swamson* 
Columbia College 
Chainnan of Education 
Columbia, SC 29203 
782^32 FAX# 786-3034 

Ms. Connie Terry 
Claflin Collie 
Box 100 

Orangeburg, SC 29115 
535-5245 FAX# 531-2860 

Mrs. Barbara Thomson* 
Teacher Cadet Program 
4437 Briarwood Road 
Columbia, SC 29206 
787-2633 FAX# 736-8750 

* Policy Board Member 



Ds: Tim Watson 
Bob Jones University 

Chaiman, Elementary Education Division 
Box 34604 

Greenville. SC 29614 

242-5100, ext. 261 FAX# 232-6701 

Dz; Aim^X^tt 

Limestone College 

11 15 College Drive 

Gaffhey, SC 29340 

489-7151, ext. 537 FAX# 487-8706 
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1995-96 
SCCTR Staff 



Janice Poda 
Direaor 

Rita Stringfellow 
Assistant Direaoi 

Bruce MoseUy 

Troops to Teachers 

Job Placement Coordinator 

Pamelia Liefy^Broum 
Teacher Cadet Specialist 

Jim JJtdejohn 

Professional Development Specialist 

Libby Ortmann 
ProTeam Specialist 

Debra Ten^Un 
1 996 SC TeoJier of the Year 
Teacher Forum Specialist 



Laura Moody 

College Partnerships Specialist 

Ann Seegars 
Publications Specialist 

Angela Broum 

Minority Recruitment/College Helpline 
Specialist 

Harriet Reeves 

Business/Operations Manager 

Sandi Evenon 
Office Manager 

Martha Kennedy 

Teacher Cadet Administrative Assistant 
Tammy GiUett 

Minority Recruitment Administrative 
Assistant 

Phyllis Archie 
Job Bank Manager 
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Mission 



Mission: The purpose of the South Carolina Center for Teacher 
Recruitment (SCCTR) is to provide leadership in identifying, attracting^ 
placing, and retaining well'-qualifisd individuals for the teaching profession in 
South Carolina. In doing so, the SCCTR will respond to changing needs for 
teachers from under-represented populations, in critical subject fields, and in 
underserved geographical areas in South Carolina. The Center will work 
cooperatively with other organizations to promote the teaching profession. 



The 1985-86 Appropriation Act 
contained a proviso directing the Sute 
Department of Education to transfer 
$236>000 of unexpended Education Im- 
provement Aa funds to the Commission 
on Higher Education for the purpose of 
funding requests for proposals for the 
creation or implementation of teacher 
recruitment programs through agencies of 
Sute government or private industry. A 
proposal was submitted on behalf of the 
South Carolina Educator Recruitment Task 
Forcc> with Winthrop University (then 
Winthrop College) serving as fiscal agent. 
The Commission established through this 
proposal the South Carolina Center for 
Teacher Recruitment on December 5> 
1985. 

The stated purposes of the Center 
under the proposal authorized by the 
Commission are as follows: 

1) to identify processes to improve and 
expand the pool of personnel for educa- 



tion and teaching in South Carolina; 

2) to the impaa of current recruit- 
ment efforts and of newly established 
efforts; and 

3) to develop a marketing campaign that 
focuses on improving the image of 
teaching. 

In the spring of 1993> the Center for 
Teacher Recruitment commissioned Dr. 
Robert Shoenberg to condua an external 
evaluation of the overall Center operations. 
While complimendng the Center on many 
points including leadership* flexibility and 
tmaginarion> attenuon to detail> good 
public relations and poliucal sensibility* Dn 
Shoenbetg offered some su^nions for 
further development and enhancement of 
the Center. One suggestion made was to 
develop a statement defining the SCCTR's 
vision of itself in five years. 

Using this recommendation as a 
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springboard, in the summer of 1993 the 
Center staiF developed a draft of a mission 
statement. Subsequently, a Policy Board 
committee was formed to study the future 
directions of the SCCTR. This Futures 
Committee further reBned the draft of the 
mission statement concentrating on the 
need for the Center to retain as well as 
recruit high quality individuals in the 
profession. The current mission statement, 
quoted at the beginning of this seaion, was 
aidopted by the Policy Board at its £dl 1993 
meeting. 

Leadership 

In the nine and one-half years since 
the original proposal was approved by the 
Commission on Higher Education, the 
Center for Teacher Recruitment has gained 
knowledge and experience in the Beld of 
teacher recruitment. In faa, in a 1993 
national study conduaed for the DeWitt 
Wallace/Reader s Digest Fund by Recruit- 
ing New Teachers, Inc, the findings indi- 
cated that the South Carolina teacher 
recruitment programs had been replicated 
by 24% of all the precollegiate teacher 
recruitment programs across the country — 
more than any other program. The Center 
and its programs are regarded as national 
models. 

This knowledge and experience has 
led the Center staff to develop programs 
and services that provide a continuum of 
opportunities for young people and adults 
to become interested in entering the teach- 
ing profession. This continuum allows 
individuals to enter the **pipeline** at 
whatever place they are in dieir pursuit of a 
career. It also offers a structure to keep the 
doors open to the possibility of a teaching 



career, particularly for students in middle 
and high school. 

Though the image of teaching held by 
the general public has improved somewhat 
in recent yean, it is still viewed negatively 
by many. It is not unusual for young 
people and adults considering teaching 
careers to be dissuaded by their peers, 
family members, and even teachers. The 
programs and services offered by the Center 
provide a chance to explore first-hand the 
rewards and challenges of the teaching 
profession. 

Over the years the Center staff and its 
governing bodies have come to realize that 
recruitment and retention ate synonymoas. 
Unless schools are organized to allow 
teachers to exercise leadership roles and 
participate in decision makings bright, 
capable teachers are not likely to remain in 
the classroom. 

Throu^ the nationally recognized 
South Carolina Teacher Forum, the Center 
has assisted teachers in developing leader- 
ship skills and advising policy makers on 
issues affecting the teaching profession. 
Through thdr positive influence on policy 
and dialogue through communication 
channels established with policy makers, 
these teacher leaders have impacted deci- 
sions that affea teaching conditions and 
the improvement of education in South 
Carolina. 

The growth of local teacher forums 
throughout the state provides additional 
vehicles to retain outstanding teachers in 
the classroom. The Center will continue to 
look for ways to assist policy makers, school 
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districts and teachers in developing strate- 
gies to improve teaching conditions and 
retain teachen in the classroom. 

Under-represented Populations 

The SCCTR mission statement 
recognizes the need to address under- 
represented populations in the teaching 
workforce. The recruitment of people of 
color is a common thread that runs through 
all of the progr^ins and services provided by 
the Center. In 1989-90, the proviso 
appropriating funds to the Center indicated 
that $200,000 of the appropriatious must 
be earmarked for minority teacher recruit- 
ment. Since that rime, these funds have 
been used primarily to implement the 
ProTeam and College HelpLine Programs. 
In addiuon, in 1992, the Center developed 
the Crossroads Summer Institute that is 
held annually for rising high school African 
American male freshmen. The Center also 
has a Teacher in Residence who serves as 
the minority teacher recruitment specialist 

Since the Center was created, the 
focus on minority teacher recruitment has 
been expanded to encourage minority 
represenuuon in all Center programs, 
M^ere possible, so that they reflect the 
student populauon of the school. Specific 
strat^ies for recruiting students of color 
have been developed and shared with 
instruaors of the programs. Advertising for 
the annual teacher job fair, EXPO, has 
specifically targeted publications such as 
Black News and MuUicukural Journal to 
attract a diverse group of applicants. The 
Center has also woriced closely with the 
various prognuns designed to assist seleaed 
military personnel affeaed by the draw- 
down to transition into the teaching profes- 
sion. In addiuon, through the Commission 



on Higher Education, the Center has 
received grant money to implement the 
Troops to Teachers Program in South 
Carolina. This program enables the Center 
to serve as the liaison between tnmsiuoning 
mUitary personnel who are interested in a 
second career as a teacher and the school 
districts. Traditionally, the percentage of 
African American males in the military has 
been higher than other careers. 

The Center's partnen in the Minority 
Teacher Recruitment Partnership, the 
MATE Program at Benedia College and 
the South Carolina Program for the Re- 
cruitment and Retention of Minority 
Teachers at South Carolina Sute University, 
have focused their minority teacher recruit- 
ment efforts on scholarships for college 
students and programs for instructional 
aides and technical college students. The 
Center supports the programs and services 
of the partnership members without dupli- 
cating their efforts. 

Future plans to recruit teachers from 
under-represented populations include 
networking widi community leaden and 
organizations. Specifically, the Center plans 
to 1) seek to increase minority representa- 
tion for openings on the Task Force and 2) 
form a minority teacher recruitment com- 
mittee that includes community and civic/ 
service organization leaders as well as black 
church members. The Center will also 
strive to include more minority leaders on 
the Center's mailing lists for updates on 
teacher recruitment issues. 

The critical issue of multiculiur^'ism 
and cultural sensitivity continues to be a 
challenge for the Center. SCCTR made 
changes in the Teacher Cadet curriculum to 
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provide aaivities that will help develop 
future teachers as well as inservice teachers 
who arc sensitive to differences in cultures. 
The Center staff will continue to search for 
additional methodology that will effeaively 
communicate this goal* 

Critical Subject Fields 

Even diough South Carolina contin* 
ues to import teachers from other states, the 
state has not experienced an overall short* 
age of teachers. However, there are certain 
subjea areas where critical shortages exist 
Currently the critical need subjea Belds 
approved by the Sute Board of Education 
are mathematics, science, special education 
(all areas), foreign languages, industri?! 
technology, and library science. 

These shortages occur for many 
reasons — some within the control of the 
SCCTR and some not. First, many of the 
critical subjea fields are in competition 
with other professions that generally pay 
higher salaries than teaching and have 
better work conditions than teaching* 
Furthermore, specialists like speech 
pathologists are now being highly recruited 
by hospitals, day care cer ers, and nursing 
homes. Institutions other than public 
schools can offer more flexible work hours 
and better salaries. Second, many of the 
critical subjea areas are perceived as more 
difficult, and, as a result, many students 
who have typically chosen teaching as a 
career have not chosen to major in these 
subjea areas. Third, few higher education 
institutions offer degrees in the cridcal 
subjea areas. Some programs are more 
expensive to operate because of such faaors 
as required labs. For example, the three 
programs in South Carolina that offer 
degrees in speech pathology are turning 



away large numbers of applicants. Thus, 
the shortage of speech therapists in this 
sute is not the result of a lack of interest or 
a lack of qualified students for the programs 
but a lack of oppommities for these stu* 
dents to enroll in programs to obtain a 
degree in speech pathology. 

The Center has nude a concerted 
effort to communicate supply and demand 
information to students participating in the 
Teacher Cada Program. Every Teacher in 
Residence makes a presenution on supply 
and demand during one of the visits made 
to Teacher Cadet sites. In addition, the 
ProTeam and Teacher Cadet curriculum 
include aaivities that involve students in 
handsK}n experiences vdth the criucal 
subjea fields. For example, the Teacher 
Cadet curriculum features an activity that 
asks each Cada to assume a disability for a 
day — wear a blindfold or earplugs, read 
everything upside down, sit in a wheelchair. 
The Cadets come away from this aaivity 
with an incredible sense of what it*s like to 
be physically challenged and how teachers 
should treat students with special needs. 

The 1994-95 Cadets were asked to 
indicate the grade level they plan to teach. 
The results reflea the efforts of the Center 
staff with 10% indicating plans to teach 
special education and another 33% indicat- 
ing they plan to teach middle school or 
secondary education. 

In 1993-94, the SCCTR was asked to 
serve as one of 12 pilot sites for a national 
program entitled SAY (Science and Youth). 
The program was developed at the Univer- 
sity of California with funding fix>m a 
National Science Foundation grant. The 
Center agreed to parricipate in the program 
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by incorporating SAY into the Teacher 
Cadet curriculum and field experiences* 
The goal of the prognun is to get mere high 
school students interested in teaching 
science by giving them opportunities to 
teach hands-on science lessons to 9*14 year- 
olds. The SAY Program was piloted at one 
Teacher Cadet site> Dillon High SchooK 
during the 1993-94 school year. Six 
schools participated in the pilot in 1994-95 
and the pilot will be expanded to 32 sites in 
1995-96. Strategies on how to implement 
the SAY Program have been added to the 
Teacher Cadet curriculum and training 
sessions for Teacher Cadet teachers were 
held across the sute during the summer of 
1995. The implementadon of the SAY 
Program in South Carolina is funded by an 
Eisenhower grant received by the Center. 
An evaluation of the implementadon of the 
pilot sites was conduaed by Dr. Charlie 
Fisher of the University of Michigan and 
the results will be available in bl\ 1995. 

Future Center plans include the 
adoption or development of programs 
similar to SAY for other cridcal subjea 
fields — especially mathematics and special 
educadon. The Center will use the experi- 
ence from the implementation of the SAY 
Program as a model for addressing other 
critical subjea fields. 

In addidon^ the Center has already 
taken steps to inform policy maken of the 
need for a comprehensive teacher supply 
and demand study. The study is necessary 
to advise students of predtaed future needs 
and to provide programs such as ones 
operated by the Center^ the minority 
recrxutment partne&^hip memben> and the 
MilCert Program beiichriUU^ measure 
their effectiveness. T\i.i lack of a scientific 



method of collecdng supply and demand 
data makes predlcdng and determining the 
critical subjea areas guess work at best. 

Underserved Geographical 
Areas 

The teacher recruitment needs of the 
sute's 91 school districts vary gready. 
Some districts are flooded with teaching 
^plicants in all areas while other districts 
have high turnover rates and spend an 
inordinately large amount of money on 
recruiting. The geographical areas most in 
need of assistance with teacher recruitment 
are generally the smaller^ more rural school 
districts with high turnover rates. 

The difficulty in serving the school 
districts with the most need for assistance is 
that usually they do not have a person 
designated to handle personnel funaions, 
or the person designated has many other 
areas of responsibility. During 1994-95, 
seventy-seven out of 91 school districts 
used the services of the Job Bank. Ironi- 
cally, some of the districts v^th the greatest 
perceived needs are the ones that don*t take 
advantage of the free service the Job Bank 
provides. Repeated efforts liave been made 
by the Center to let these districts know 
that the services are available and to provide 
numerous ways to communicate vacancies 
and to access informadon on available 
candidates. 

The Center s Job Bank was imple- 
mented in 1987-88 to address the need 
school districts expressed to Center staff for 
a centralized location for teaching appli- 
cants. This service addresses the immediate 
needs of school districts while programs 
such as ProTeam and Teacher Cadet are 
based on the ''grow your own** philosophy 
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and address their long-term teacher recruit- 
ment needs. 

The Center has worked ( oUaboratively 
with the South Carolina School Personnel 
Administrators and the State Department 
of Education for the past seven years to 
offer a job hlz, the South Caiolina EXPO 
for Teacher Recruitment* The EXPO was 
originally created to assist small> rural 
school districts with their teacher recruit- 
ment needs. By holding a job fair in state> 
school district personnel were not forced to 
travel to job fairs in other states to recruit. 
One of the challenges still facing the 
SCCTR is encouraging rural school dis- 
tricts to participate in EXPO. Fifty-four 
percent of the states 91 school districts 
participated in the job fair held in June 
1995* There are 16 school distrias that 
have never participated in EXPO. 

Beginning in the spring of 1995, 
Janice Poda chared a committee for the 
State Board of Education to determine the 
criteria to be uses in designaung rural 
schools where a person can teach and 
receive repayment credit for the Teacher 
Loan. Through this process the Center has 
gained valuable informarion on the schools 
and school districts who are having the 
greatest need in recruiting and retaining 
teachen. This committee is also studying 
the faaors and barriers that impaa the 
recruiting efforts made by these schools and 
school districts. 

Collaboration 

The Center for Teacher Recruitment 
works cooperatively with a multitude of 
organizarions» agencies, businesses, and 
policy maken to promote the teaching 
profession both on the state and national 



level. The founders of the Center for 
Teacher Recruitment had the wisdom to 
include a broad seaion of the education 
community in the development and gover- 
nance of the Center. This group has been 
expanded further over the years the Center 
has been in existence to include tepresenta- 
don from most of the oiganizarions and 
agencies that deal with educarion, as well as 
the business community. 

Since its creauon, the Center has been 
asked to provide input to the Sute Depart- 
ment of Education, the Sute Board of 
Education, committees of the Legislature, 
and other policy makers. In faa. Teacher 
Forum members are now asked to serve on 
legislative committees that require teacher 
representation. Members of the Center 
staff have wriuen and published arudes that 
promote the teaching profession in numer- 
ous sute and national journals. Frequently, 
the media call for informarion and opinions 
and SCCTR staff members are often 
quoted in news arrides. 

Presenurions at state and national 
conferences have also provided opportuni- 
ties to promote the teaching profession. 
During the 1994-95 school year, the Center 
woHced collaborarivdy to submit grant 
applications with the Commission on 
Higher Education, Recruiting New Teach- 
ers, Inc, the Council of Great City School 
Districts and the Council of Great City 
Schools of Education, and the 4-H SERIES 
Project The Eisenhower grant has provided 
opportunities for the Center to work 
collaboratively with the state 4-H otganiza- 
Don and local 4-H county agents. 

The state teacher of the year receives a 
sabbatical the year he/she holds that ride to 
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work at the Center as an ambassador for the 
teaching profession. With the time af- 
forded by the sabbatical^ the state teacher of 
the year is able to develop and articulate a 
platform on an issue that affects the teach* 
ing profession. This past year» Cathy Scott» 
our sute Teacher of the Year, assisted the 
Science and Math Hubs by serving as their 
spokesperson. The state teacher of the year 
has a highly visible role and is often asked 
to speak to various education and civic 
groups about issues that promote the 
teaching profession. 

SCCTR's Direaor Janice Poda has 
chaired or served on a number of sutewide 
committees that promote the teaching 
profession. In addition, Dr. Poda is a 
member of various oi^anizations where she 
is able to promote the teaching profession. 

The Center staff are frequently asked 
to provide training to other sutes which are 
replicating the programs sponsored by 
SCCTR and serve as consultants to other 
sutes who arc contemplating implementing 
teacher recruitment programs. During 
1994-95, the Center staff provided services 
to schools, school districts, or sutewide 
collabbratives iti Arizona, Massachusetts, 
North Carolina, Oklahoma, California, and 



Texas. Additional requests for information 
about the Center have come from as far 
away as Canada. 

The Center has the largest collabora- 
tive program between higher education and 
K-12 in the state. Currently, twensy-four 
(82%) schools of education are partnered 
with 119 Teacher Cadet sites. Seventy-five 
percent of the high schools in the sute are 
now offering the Teacher Cadet Program. . 
In addition, linkages between Teacher 
Cadet and ProTeam sites have been estab* 
lished. 

In order to strengthen the collabora- 
tive efforts already in place, the Center 
implemented an e-mail system for use by 
the Teachers in Residence, the SCCTR 
staff, and anyone else in the network that 
has computer capabilities. Using the 
premise that everyone has a telephone, the 
Center piloted a voice mail system that 
allowed users to send one message to a 
number of people at one time or send/ 
receive individual messages. Unfortunately, 
the voice mail service proved to be cost 
prohibitive and was discontinued. Ongo- 
ing efforts will be made to strengthen the 
communication system to help strengthen 
the programs and services of the Center and 
to help us better fulfill our mission* 
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1 995-96 

Goals 



1 * Develop strategies to ctiucate the Legisla* 
ture and the media about the needs of the 
teacher workforce and the work of the 
SCCTR 

2* Provide leadership in helping South 
Carolina achieve National Goal #4, 
Teacher Education and Professional 
Development 

3* Continue to strive to reach more males 
and minorities with SCCTR programs 
and services 

4. Provide input to legislators on guidelines 
for scholanhips/loans for education 
majors using the revenue generated from 
the Barnwell Nuclear Waste Facility 

5» Work with African American leaders 
around the state to provide information 
about the SCCTR and the College 
HelpLine in our efforts to attraa African 
American students (especially males) into 
the teaching profession 

6* Seek the assistance of school guidance 
counselors in disseminating College 
HelpLine information 

7. Provkle students and parents with the 
most current information about college 
admissions, costs, and fmancial aid 

8. Develop a video to communicate College 



HelpLine information to all Teacher 
Cadet classes* 

9* Continue dialogue on recommendations 
for preservice education with colleges of 
education and policy makers 

10* Develop a promotional video ab<)Ut the 
South Carolina Teacher Forum 

1 L Develop a brochure about the South 
Carolina Teacher Forum and disseminate 
to administrators and policy makers 

12* Improve and increase the public's 

awareness and understanding of the South 
Carolina Teacher Forum 

13* Continue efforts to revitalize and network 
local Teacher Forums 

14* Provide opportunities for Teacher Forum 
members to network with pol'^y maken 

1 5. Monitor the pilot implementation of the 
Choices Club and disseminate 
information to ProTeam and Teacher 
Cadet teachers 

16* Compile a Speakers Bureau by region for 
use by the Teacher Cadet teachers 

17* Seek opportunities for more interaction 
between the College Partners, the Teacher 
Cadet Teachers, and theTIRs 
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18. Increase the number of speakers available 
for Teacher Gidet classes 

19. Encourage more planning time between 
the Teacher Cadet teachers and the college 
partners 

20. Encourage more on-campus visits by the 
Teacher Cadets - as well as more college 
partner involvement in the classroom 

21 . Expand the SAY (Science and Youth) 
Program to at least 52 Teacher Cadet sites 

22. Place emphasis on special education 
through the dissemination of information 
on careers in special education and 
activities in the Teacher Cadet curriculum 

23. Facilitate the implementation of NBPTS 
(National Board for Professional Teaching 
Standards) in South Carolina by woricing 
with policy makers to provide assistance 
and incentives to teachen who become 
nationally board certified 

24. Continue to track former ProTeam 
students and develop strategies for 
recruiting these students (or Teacher Cadet 
classes 

25. Revise the ProTcam Curriculum to expand 
the opportunities for students to explore 
teaching as a career. Revisions will also 
include additional opportunities for 
students to provide service in their schools 
and communities. Provide assistance to 
the ProTeam teachers to implement these 
revisions 

26. Recruit and place up to 200 second<arecr 
teachers and teacher aides who are 



separating 6rom the military and 
participating in the Troops To Teachers 
Program 

27. Provide additional direction to 
administrators in the seleaion of ProTeam 
teachers 

28. Revise the family involvement component 
of the ProTeam Program, and provide 
additional assistance to teachen and 
administrators on the goals of the 
component and how to implement 

29. Explore alternative and creative scheduling 
options, such as integrating the ProTeam 
curriculum with an academic curriculum. 
Share findings with teachers and 
administrators 

30. Provide ProTcam teachers with more 
opportunities to discuss the curriculum 
and activities with other ProTeam teachers 

31 . Continue to seek ways to inform the 
public about the ProTeam Program 

32. Expand the use of technology to assist 
applicants with job placement 

33. Work with school districts to develop a 
model induction program for first year 
teachers 

34. Develop a poster and other print materials 
to distribute to all schools in South 
Carolina explaining SCCTR programs 
and services 

35. Continue to market former Teacher 
Cadets who arc seeking teaching positions 
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Background 



Structure 

South Carolina is a national leader in 
the movement to improve public education. 
As evidence of the states commitment to its 
650,534 public school students, the Gen- 
eral Assembly and taxpayers of South 
Carolina have invested nearly 2.65 billion 
since 1985 in one of the most highly 
regarded school reform efforts in the nation 
— the Education Improvement Act 

In 1989 the General Assembly passed 
a new package of school improvement 
programs - *Targct 2000* - which repre- 
sented an ambitious effort to move beyond 
the basic gains of the EIA toward a time 
when South Carolinas educators at the 
local level would have a great deal to say 
about the way teaching and learning takes 
place in their individual schools. 

The most recent sweeping reform was 
passed in the spring of 1993 — the Early 
Childhood Development and Academic 
Assistance Act (Act 1 35). The Act empha- 
sizes on early childhood development and 
academic assistance for students in the early 
grades. Shifting $95 million in state 
funding toward kinderganen through 3rd 
grade, the Act also requires a coordinated 
plan for 3 and 4 year olds and a parenting 
education/family literacy program, as well. 

In order to benefit fully from these 
investments. South Carolina must have an 
adequate pool of quality teachers available 



to staffits public school classrooms. Based 
on the premise that true reform begins in 
the classroom, the South Carolina Center 
for Teacher Recruitment is an a^ressive 
effort by the General Assembly, the state's 
public and private colleges and universities 
and the sute public school system to recruit 
a new generation of academically able 
classroom teachers. 

In 1994-95 the South Carolina 
Educator Recruitment Task Force, which 
oversees the Center, included representa- 
tives from 26 collies and universities, state 
education agencies, professional education 
associations, the Legislature, and private 
businesses and industry. Changes in the 
by-laws in 1991 now allow the Task Force 
to elea a Policy Board of 1 5 members to 
direa the Centers activities. Five l^isla- 
tors, a representative from the governor's 
ofHce, and a representative from the Com- 
mission on Higher Education serve as ex- 
officio memben of this Policy Board. 

By mutual agreement of the Task 
Force members, the Center is housed at 
Winthrop University which provides 
financial services and fiscal accountability 
for the Center. The Centers financial 
records are audited by the same procedures 
used by Winthrop Univenity and autho- 
rized by the state of South Carolina. All 
purchasing procedures are carried out in 
accordance with the South Carolina Pro* 
curement Codr 
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The Center is not a Winthrop pro- 
gram in the sense that the university does 
not set its policies or approve its program 
budget* The Center reports annually to the 
state Commission on Higher Education^ 
through which the Center's EIA-based 
appropriations flow. The Commission is 
charged with monitoring the effectiveness 
of the Center and two other programs 
which receive teacher recruitment funds for 
minority teacher recruitment — Benedia 
College and South Carolina State Univer- 
sity. Under the Commission's leadership, 
these three organizations have formed the 
South Carolina Minority Teacher Recruit- 
ment Partnership to pursue their joint 
goals. 

Provisos in the General Appropria- 
tions Aa give program and budget review 
authority over the Center (and other EIA 
programs) to the Commission on Higher 
Education. Budget review authority is also 
given to the General Assembly's Selea 
Committee on the Education Improvement 
Aa. 

History 

In 1984, following the passage of the 
Education Improvement Aa, a group of 
state leaders concerned about the condition 
of South Carolina's teacher supply pool 
organized an Educator Recruitment Task 
Force to study the problem. The Task 
Force decided that funds were needed to 
support a teacher recruitment efFon: that 
would complement the school im- 
provements called for in the EIA. 

At the urging of Task Force members 
and with support firom concerned members 
of the House and Senate, the Legislature 



earmarked $236,000 for teacher recruit- 
ment projects in the 1985-86 fiscal year. 
The S.C. Commission on Higher Educa- 
tion received the funds and invited higher 
education institutions and others to submit 
proposals. 

The Task Force submitted a successful 
proposal to use the $236>000 to begin a 
centralized teacher recruitment effort, to be 
known as the South Carolina Center for 
Teacher Reoiiitment. The Task Force 
accepted an invitation to house the Center 
at then Winthrop College, with the under- 
standing that the Center would serve the 
entire state. (Winthrop continues to 
provide fiscal and personnel services to the 
Center.) 

The Center became fully operational 
in February of 1986 when John Norton was 
named the first direaor. During the 1985- 
86 legislative session, the South Carolina 
General Assembly established a regular 
appropriation for the Center for Teacher 
Recruitment, using funds generated from 
the EIA sales tax. The appropriations are 
channeled through the Commission on 
Higher Education to SCCTR's fiscal agent, 
Winthrop University. Janice Poda was 
named the Center's second direaor in May 
1990. 

Budget 

In FY 1986-87, the Center received a 
line item appropriation of $260,000. A 
budget proviso earmarked $24,000 of this 
sum for research at Benedia College into 
recruitment strategies that might increase 
the supply of minority students in rural 
school systems. 

In FY 1987-88, the Center's line item 
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appropriation increased to $540,000. Of 
this amount, the Center received $360,000 
for its own operations — a $ 1 24,000 
increase over *86-*87. The additional funds 
allowed for the expansion of the Teacher 
Cadet Program, the addition of a second 
teacher in residence position and expansion 
ofthe Center's Teacher Job Banic A budget 
proviso directed the Center to disuibute the 
additional $180,000 in its line item evenly 
between Benedict College ($90,000) and 
South Carolina Sute College ($90,000) 
to be used by both colleges only for minor- 
ity teacher recruitment programs." 

For FY 1988-89, the Center received 
operational funds from the Education 
Improvement Act in the amount of 
$370,000 — a $10,000 increase over 1987- 
88. The additional funds covered cost-of- 
living increases for employees and provided 
a small fund to increase Teacher Cadet sites. 
By reducing expenses and cutting back in 
program areas that had proved less produc- 
tive, the Center was able to add 20 new 
Teacher Cadet sites for the 1988-89 school 
year for a total of 74 high schools served at 
70 sites. 

A proviso in the 1988-89 budget aa 
authorized the S. C. Commission on 
Higher Education to distribute to Benedia 
and South Carolina State colleges the 
$180,000 in minority teacher recruitment 
funds conuined in the Centers line item. 
Several efforts to move these funds into a 
separate line item have been unsuccessful, 
but it is important to note that the Center 
does not receive or distribute these funds, 
although they do appear in the Center's line 
item in the sute budget. 

In the 1989-90 fiscal year, the Center 



received an increase of about $150,000 in 
its operating budget, bringing the total to 
$520,896. The Center invested these funds 
in an expansion of the Teacher Cadet 
Program and added a staff coordinator for 
the statewide program. SCCTR began 
pilot programs in three areas: minority 
teacher recruitment for middle school 
students (ProTeam), minority college 
counseling (College HelpLine), and na- 
tional recruidng (Job Bank). The Center 
also undertook sponsorship of the Summer 
Teaching Careers Institute for rising high 
school seniors. 

The budget for the 1990-91 fiscal year 
was increased to $753,396 which allowed 
the Center to double the size of the 
ProTeam Program, bringing the total sites 
to forty-foui; An additional teacher in 
residence was added to work with the 
program. On-going interest in the Teacher 
Cadet Program expanded the program to 
113 high schools, an increase of thirteen 
addirional sites. The minority college 
counseling program. College HelpLine, was 
enhanced by adding a teacher in residence 
with this program as his/her primary 
responsibility. Two new clerical support 
staff members were added to assist with the 
expansion of the Center^s programs. 

An increase of $133,000 brought the 
budget for the Center for 1991-92 to a 
total of $886,396. This increase in funding 
allowed the Center to offer a residency to 
the South Carolina Teacher of the Year for 
him or her to be able to carry out the duties 
inherent with the ride and to support the 
teacher recruitment efforts of SCCTR. The 
increase was also us.od to add eight addi- 
rional Teacher Cadet sites for a total of 121, 
and to increase the number of ProTeam 
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sites from 44 to 54 middle schools* In 
addition, the Center started a new initiative 
for black males, the Crossroads Summer 
Institute. 

The budget for die 1992-93 fiscal year 
remained at $886,396. The effects of die 
recession and Hurricane Hugo continued to 
plague the state budget. With frugal steps, 
the Center made minimal expansion in the 
Cadet and ProTeam programs* 

Continued level funding of $886396 
was the appropriation for SCCTR for the 
1993-94 fiscal year. Another tight budget 
year caused the Center, as well as other 
education agencies, to look for creative 
methods to fulfill its mission* With cut- 
backs in advertising and a realignment of 
the service delivery model to Teacher Cadet 
and ProTeam sites and local Teacher Fo* 
rums, the Center was able to increase the 
Cadet sites to 130. The ProTeam sites were 
cut back to 41 for the 1993-94 school year. 

An increase in appropriations of 
$31 ,000 brought the Center s budget to a 
total of $917,736 for the 1994-95 fiscal 



yean The Center used the increase in funds 
to pay mandatory state employees and 
teachen in residence pay raises. In addi- 
tion, the Center used the remaining in- 
crease to expand the number of Teacher 
Cadet sites to 145- 

After a long and arduous batde, the 
Center for Teacher Recruitment received 
level funding for the 1995-96 fiscal year. 
The outpouring from the Center s constitu- 
ents convinced policy makers of the need to 
continue to fund the Center and its pro- 
grams. The Center has again made cuts to 
programs in order to pay mandatory state 
employees and teachers in residence pay 
raises and to increase the number of high 
schools involved in the Teacher Cadet 
Program to 147. 

The Need for the Center 

While South Carolina has not yet 
experienced a general teacher shortage, our 
sute is experiencing shortages in a number 
of specific areas: 

Rural - Rural schools continue to have 



ERLC 



After 

Coliege9% 
Not Sure 



in College 
38% 




The Decision to Teach: 
When Did New 

Teachers 
Make the Choice? 



Before 
College 52% 




Background 



32 



1994-95 SCCTR Annual Report 



Page 30 



difficulty locating an adequate supply of 
tsachers in many disciplines. As a result, 
rural school adminisuators are often forced 
to hire individuals of poor or mediocre 
quality, or they are forced to ask teachers to 
teach out-of-ficld. In a 1987 Center survey 
of rural superintendents, about half of those 
responding ranked the pool of candidates 
available for hiring as "'poor* in at least one 
certification area. While the rural teacher 
supply has shown signs of improving as 
more young teachers are attraaed from out* 
of*state, rural schools continue to suffer 
high turnover which weakens the stability 
of the system. A sustained, long-term effon 
supported by SCCTR is necessary in order 
for such districts to ^grow" more of their 
own teachen. 

Minority - In 1974, 30.5 percent of 
the state's public school teachers were black, 
while 38 percent of the student body was 
black. By 1994, the percent^e of black 
students rose to almost 42 percent, while 
the share of minority teachers dropped to 
18.2 percent Nationally the picture is very 
similar — minority represenution among 



teachers has declined from 13% in 1970 to 
less than 10% today. 

This drastic decline in minority 
teachers means fewer black role models for 
all young students and less input into 
education policy from the black commu* 
nity. On a positive note, 1991-92 was the 
first year since 1987-88 that there was an 
increase in the percentage of minority 
teachers entering the teaching profession in 
South Carolina. There was another in- 
crease in 1992-93. 

One of the challenges facing South 
Carolina as well as the nation is getting 
African-Americin students in the teacher 
recruitment pipeline. Nationally, in 1977, 
African-Americans were 42% more likdy 
than whites to major in education. By 
1987, they were 19% less likely than whites 
to major in education (National Center for 
Education Statistics, 1990). In addition, 
while people of color make up 25% of the 
college-age population, only 17% are 
actually enrolled in college. 
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Graduates Receiving Bacheior*$ 
Degrees in Education from SC G)lleges/ 
Universities 



Year 


Total 


Black 


% Black 


1986-87 


1424 


187 


13 


1987-88 


1358 


169 


12 


1988-89 


1433 


132 


9 


1989-90 


1532 


155 


10 


1990-91 


1596 


157 


10 


1991-92 


1779 


194 


11 


1992-93 


2004 


257 


13 


1993-94 


2108 


242 


11 



Male - Across the United States in 
1993, 28 percent of public school teachers 
were male. In South Carolina, 17 percent 
were male. Of the 242 minorities who 
graduated with degrees in education in 
1993-94, 49 were black males. Feelings are 
mixed among educators on the need for a 
more visible male presence in the public 
schools at the instructional level; however, 
most educators agree that a need exists. 

Specialty Areas - South Carolina has 
significant shortages in a number of certifi- 
cation areas including speech clinicians, all 
areas of special education, foreign lan- 
guages, mathematics, chemistry, physics, 
indus; i technology, and library science. 
These t::^ttages, have been declared "criti- 



cal" by the Sute Board of Education. 

Overall Quality- Teaching's low 
esteem among collie students has resulted 
in a shrinking pool of teacher candidates 
and consequent decreases in the overall 
qualifications of individuals choosing to 
punue a teaching career. Nationally, 
between 1966 and 1983, for example, 
there was a 71 percent decline in the 
proportion of freshmen planning to pursue 
elementary or secondary teaching careers. 
While efforts like the Education Improve- 
ment Aa and programs of the Center are 
attracting more young people and adults 
into teaching, there is evidence to suggest 
that the pool of individuals fix>m v^ich our 
teacher trainees are drawn still contains 
many students who are weak academically. 
Despite a significant increase of nearly 70 
points in the avenge SAT score of entering 
teacher education majors, the average in 
1994 was still only 817 - twenty-one points 
below the average for all South Carolina 
students. 

Since the South Carolina Center for 
Teacher Recruitment was established in 
1986, the states of Florida, Oklahoma, 
Georgia, Virginia, Maryland, Mississippi, 
North Carolina, California, Tennessee, 
Texas, Washington and Arkansas have 
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created similar programs* Most other states 
in the Southeast now have plans underway 
to esublish teacher recruitment programs* 
increasing the need (or South Carolina to 
take aggressive action to remain competitive 
in the teacher recruitment field 

Independent Evaluation 

The South Carolina Center for 
Teacher Recruitment is monitored and 
evaluated for effectiveness each year by the 
South Carolina Commission on Higher 
Education. The Center's largest invest- 
ments, the Teacher Cadet Program and 
ProTeam Middle School Program, have 
been thoroughly evaluated each year by the 
South Carolina Educational Policy Center 
(SCEPC) at the University of South Caro- 
lina« The evaluation includes longitudinal 
studies of former Cadets who are now 
teaching. Annual evaluation reports are 
available to interested persons. 

Beginning in 1995-96 the Center, 
with the approval of the Commission on 
Higher Education, will restructure the 
program evaluation. Ongoing survey dau 
from Teacher Cadets and ProTeam students 
will continue along with tracking of former 
Cadets. However, new areas for evaluation, 
including a ten year look at the Center's 
role in teacher recruitment in South Caro- 
lina will be explored. Appropriate sute 
procurement praaices will be followed in 
seeking appropriate vendors for the needed 
evaluations/services. 

The minority college counseling 
program, College HelpLine, has been the 
subjea of on-going evaluations by the 
SCEPC. In addition, the Center as a whole 
was evaluated by an out-of-state consultant. 



Dr. Robert Shoenbeig, during May of 
1993. Dr. RusseU French of the University 
of Tennessee evaluated the Center and its 
programsduring the spring of 1991. In 
1995-96, the staff at the Commission on 
Higher Education will contraa v^th an 
outside evaluator to condua an overall 
evaluation of the Center for Teacher Re- 
cruitment, the MATE Program at Benedia 
CoUege and the Program for the Recruit- 
ment and Retention of Minority Teachers 
at South Carolina State University. Other 
SCCTR programs are evaluated for effec- 
tiveness (com time to time by consultants 
and/or stafE 

How the Center Addresses 
Teacher Supply Needs 

With the aid of its own research and 
the research of sute and national scholars, 
and with direction from its Policy Board, 
the Center has developed a series of pro- 
grams aimed at addressing the problems of 
rural supply, minority supply, male supply, 
specialty area shortages, and the problem of 
pool quality. These efforts include the 
following: 

(1) Minority Recruitment 

(2) ProTeam Program 

(3) Crossroads Summer Institute 

(4) Summer Teaching Careers Institute 

(5) Teacher Cadet Program 

(6) College Partnerships 

(7) CoUcge HelpLine 

(8) The South Carolina Teacher Forum 

(9) Teacher Job Bank 

(10) SC EXPO for Teacher Recruitment 

(11) Troops to Teachers 

(12) Advertising and Markedng 

(13) CenterPoint 

(14) Teachers in Residence 
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Each of these areas is discussed in the 
pages that follow* While this annual report 
concentrates on the accomplishments of the 
Center during its ninth full year of operation 
(FY 1 994-95) > the narrative will include some 
discussion about plans for the 1995-96 fiscal 
year. 
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1995-96 Soutli Carolina 
Teacher Salaries 

Teacher salarl« in South Caroliiu are based on a minimum salary schedule estab- 
lished by the state annually. School districts must pay the minimum salary mandated by 
the state using two criteria: 1) years of experience and 2) educarion. Education is divided 
into fiv... categories: bachelor's degree; bachelor's degtre and 18 graduate hours; master's 
degree; master's degree and 30 graduate hours; and doaor's degree. 

The figures shown here arc tlic minimum salary at various points on the sdary 
schedule for the 1995-96 school yeac Most districts pay mort; than these mlniraums. 
These estimates arc based on 1 90-day teaching contracts. 
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AVERAGE TEACHER SALARIES AMONG 
SOUTHERN REGIONAL EDUCATION BOARD (SREB) STATES 
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L Maryland $40,636 

2. Virginia $33,753 
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4. Florida $32,588 
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7. Texas $31,310 
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$25,861 
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$20,230 

$19,563 
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$19,490 



Natbnal Average. 1 994-95: $36,933 SREB states avcitige, 1 994-95; $31,622 
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Program 
Evaluation Plan 



After eight years of program evalua- 
tions being conduaed by the South Guro- 
iina Educational Policy Center located at 
the University of South Carolina, the staff 
at the Center for Teacher Recruitment^ with 
endonement from its Policy Board, will 
redesign the program evaluation for 1995- 
96. Contract/s will be awarded for one year 
with the possibility of renewal for an 
additional year. 

Past evaluations have utilized written 
surveys, focus groups, on-site and telephone 
interviews, and case studies to gather dau 
from current ProTeam and Teacher Cadet 
students and teachers, administrators, 
college partners, former Cadets who are 
now in college, former cadets who have 
become certified in South Carolina, former 
Cadets who did not become teachers, and 
former Cadets who are currently teaching. 

Much information gleaned from 
recent evaluations has been very similar to 
past evaluations and marginally helpful in 
improving programs. Consequently, a new 
evduation design will be developed to 
include a survey of all Teacher Cadet 
classes. Ail students who participate at each 
of the approximately 145 TCP sites in 
1995-96 (over 2,000 students) shall be 
administered a pre and post-survey. The 
pre-survey shall be conduaed during the 
first week of the Teacher Cadet class. The 
pre-survey shall collea name, school, social 
security number, gender, date of birth. 



ethnic origin and career choice. The post- 
survey shall be conduaed the last week of 
class for block scheduled semester sites and 
during the first week of May for year-long 
sites. The post-survey shall collea career 
choice, class rank, subjea/grade level if 
planning to teach, SAT scores, college 
choice (using SAT college codes), and 
whether the Cadet was in the ProTeam 
Program. 

Former Teacher Cadets will continue 
to be tracked to determine if they, in faa, 
become certified to teach. 

The study will also include a survey of 
ail students who participate in the approxi- 
mately 40 ProTeam Programs (about 800 
students) during the 1995-96 school year a 
pre-survey during the first week of class; a 
post- survey shall be administered during 
the final week of class for 1 8 week sites and 
during the first week of May for year-long 
sites. 

A study of the Teacher Job Bank that 
will address the following questions will bf 
devised. 

By reducing the scope and shifting the 
focus of the ongoing annual evaluations, 
the Center will be able to shift fiscal re- 
sources to addressing more provocative 
programs. An indepth review of research 
data colleaed over the past nine years could 
provide helpful insights with respea to 
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the seem 

External Evaluation 

An External Evaluation of all pro- 
grams and operations of SCCTR is con^ 



duaed every three years. A study was 
conduaed in 1992-93; therefore, the next 
external evaluation will be conduaed in 
1995-96. The evaluator will be seleaed 
and hired by the Commission on Higher 
Education* 
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Minority Teacher 
Recruitment 

Mission: The purpose of the minority recruitment efforts at the South 
Carolina Center for Teacher Recruitment is to address the continuing 
decline of minority students entering college and choosing teaching as a 
career. 



Numerous reports have documented 
the problems fiaced by public education in 
the State of South Carolina and nationally. 
Among these findings are 1) an acute 
shortage of minority teachers; 2) the disap- 
pearing African American male teacher, 3) 
the declining number of academically 
talented students electing to pursue degrees 
in teacher education; 4) the rising number 
of non-'traditional students with special 
needs, expressing an interest in becoming a 
teacher, provided that programs are acces- 
sible and 5) the increasing number of 
minotities commiued to becoming teachers 
but unable to meet all entry, retention, exit 
and certification requirements without 
academic intervention. 

The need for teachers of color has 
already reached crisis proportions: their 
represenution among tesuchers has declined 
from 13% nationally in 1970 to less than 
10% today. Indeed, if cunent trends 
continue, minorities will comprise more 
than one third of K-12 school enrollments 
nationally but only 5% of teachers by the 
end of this decade. As the nation's class- 
rooms become increasingly multicultural 
and multi-ethnic in make-up, teachers of 



color arc vitally needed to serve as academic 
leaders, cultural translators, community 
resources and role models for students of all 
ethnic and racial backgrounds. 

Minority teacher supply coupled with 
changing demographics paint a distressful 
piaurt for public school children. Accord- 
ing to a recent survey on "Strengthening 
the Relationship between Teachers and 
Students* conduaed by (AACTE) Ameri^ 
can Association of Colleges for Teacher 
Education, 41 percent of the minority 
teachers polled said they were likely to leave 
teaching, as opposed to 25 percent of the 
non-minority teachers. 

A second survey, conduaed by Metro- 
politan Life, reports that 20 percent of 
teachers who liked their jobs were likely to 
switch jobs. Mary Hatwood Futrell, former 
National Education Association (NEA) 
president, points out in an article entided 
''The Exodus of Black Teachers* that by the 
year 2020, black Americans will make up 
35 percent of the students in our public 
schools while only nine percent of the K-12 
teaching force in the United Sutcs will be 
black Americans. Our nations Hispanic 
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population on the mainland will expand 
from 11% to 14%. the Asian population 
will expand from 1.5% to 5% and the 
Native American population will double to 
1%. 

Minorities continue to be under- 
represented among degree recipients com- 
pared to their enrollment levels in higher 
education. Of those minority students who 
do acquire a post-secondary education, 
fewer are choosing teaching as a career than 
in the past. According to The Conditions 
of Education, 1989, the historically black 
colleges lost 40% of their teacher education 
enrollment from 1977 to 1986. Nationally, 
only 6,000 new black teachers are entering 
the teaching profession each year. College 
freshmen interested in teaching has de- 
clined for both minority and white stu- 
denu. Among white freshmen, the 
percentage interested in teaching careers 
has declined by over one-half (from 21 .4 
percent in 1966 to 9.5 percent in 1988). 
Among minority freshmen, the percentage 
interested in teaching has declined by over 
three-quarters (from 20.6 percent in 1966 
to 4.9 percent in 1988). 

The significant decline in interest in 
teaching among minority freshmen is due 
in part to the increase in their career oppor- 
tunities as a result of the civil rights move- 
ment. According to Gort (1989), a 
complex set of faaors deters blacks from 
pursuing education as a career. As with 
academically and financially able female 
students, minorities are attraaed to more 
lucrative careers in other fields; teacher 
qualifying examinations attempt to impose 
higher standards of educational proficiency 
without addressing the root causes of 
educational deficiencies and financial aid 



cutbacks (or the perception of cutoacks) 
have had a chilling effccr on the number of 
black students aspiring to become teachers. 

South Carolina 

In South Carolina, we are experienc- 
ing a steady decline in the number of 
minority teachers employed by the states 
school districts. Since 1975, the percentage 
of black teachers in the total teaching 
population has dropped from 3 1 % to 
slightly more than 17%. Put another way, 
South Carolina has lost about forty percent 
of its black teachers since 1975. 

This steady decline in the percentage 
of minority teachers prompted the Sutc of 
South Carolina to pass legislation in 1984 
specifically enaaed to increase the pool of 
minority teachers in the state. The result 
has been a gradual increase in the number * 
of graduates from South Carolina colleges 
receiving Bachelors degrees in Education 
and entering the teaching profession (sec 
chan below). 

While the Sute of South Carolina has 
experienced some increase in the number of 
students graduating from its colleges with 
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degrees in teacher education > the number of 
minorities entering the profession still 
presents a dismal picture. A little over 2% 
of the states 1993-94 teacher education 
graduates were black males and a little over 
9% weit black females. 

Teacher Cadet 

In 1985 a group of state leaders 
concerned about the condition of South 
Carolina's teacher supply pool organized an 
Educator Recruitment Task Force to study 
the problem. At the urging of Task Force 
members and with support irom concerned 
members of the House and Senate> the 
Legislature earmarked funds for teacher 
recruitment projects. The projea devel- 
oped into a centralized teacher recruitment 
effort known as the South Carolina Center 
for Teacher Recruitment. The South Caro- 
lina Center for Teacher Recruitment began 
offering a year-long high school course in 
education (the Teacher Cadet Program) for 
talented high school juniors and seniors to 
abate the decline in our minority teacher 
population. 

Between 1986 and 1988> minority 
enrollment in the Cadet program hovered 
between 30 and 33 percent. A small 
decline in minority participation in 1988 
prompted the Center staff to examine 
carefully Cadet enrollment by race at each 
participating high school in relation to the 
school's total minority enrollment. Schools 
with abnormally low minority Cadet 
enrollments received special letters from the 
Center raising this concern » and an article 
on aggressive minority recruiting was 
included in CadetNet» the SCCTR newslet- 
ter distributed to all teachers in the pro- 
gram. In 1993-94, the Center staff 
developed guidelines for inaeasing the 
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minority and male enrollment in the 
Teacher Cadet Program and shared them 
with the Teacher Cadet teachers. In a 
further eflbrt to address this issue, the 
SCCTR staff set high minority enrollment 
as its first priority for new Teacher Cadet 
sites. Although the very successful Teacher 
Cadet program has served hundreds of 
minority youth, many bright students have 
written teaching off long before their junior 
or senior year of high school. In 1 993-94, 
the percentage of minority students in the 
Teacher Cadet Program was 28%. 

In 1994-95, the SCCTR continued 
along these lines and set high minority 
enrollment as it's first priority for all 
Teacher Cadet sites. All schools received a 
letter from the minority recruitment 
specialist. The purpose of the letter was 
twofold: 1) to make everyone avwe of the 
need to actively recruit from the pool of 
qualified minority and male students 
present, and 2) to salute those schools who 
have recruited for diversity in their Teacher 
Cadet class and encourage them to con- 
tinue. Additional articles on aggressive 
minority recruitment strategies were in- 
cluded in CenurPoint and also distributed 
at the megaconference. In 1994-95* the 
percenuge of minority students in the 
Teacher Cadet Program was 28.69%. 
Twenty percent of the minority students 
pardcipating in the 1994-95 Teacher Cadet 
Program indicated their interest in pursuing 
teaching as a career, including a 100% 
increase over the previous year's Cadets in 
the percentage of minority male students 
indicating their interest 

The SCCTR experience with minority 
students in the Teacher Cadet Program 
reveals two facts: first, by the senior year in 
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high school, many minority youngsters 
have already completely dismissed teaching 
as a career option; second, many minority 
students who might be interested in teach- 
ing are not in a college track in high school 
and do not qualify for the Teacher Cadet 
Program. Clearly, SCCTR needed an 
additional minority recruitment program 
that reached students earlier than the junior 
and senior years in high school. As de- 
scribed below, SCCTR developed the 
ProTeam Middle School Program to ad- 
dress this need 

ProTeam Program 

During 1989-90, with seed money 
provided through a grant from the Edna 
McConndl Qark Foundation of New York, 
the Center launched ProTeam, a middle 
school minority recruitment program. A 
canicoiim, DftamQufSt: The ProTeam 
Experience^ developed by Dr. Ken Bowers, 
Jackie Stanley, John Norton and the 
SCCTR staff, was designed to interest 
minority adolescents in college and teach- 
ing. The curriculum provides specific focus 
in four strand areas: self-^eem develop- 
ment, working in groups^ helping others 
and dreaming/goal setting about college 
and a professional educational career. This 
program recognizes that many capable 
minority students give up on college before 
they ever begin the ninth grade because of a 
lack of support at home or in school. 
Twenty-two pilot sites with high minority 
populations were targeted in the pilot 
group. 

Generous support by the South 
Carolina Legislature allowed ProTeam to 
double in size to 44 sites during the 1990- 
91 school year. Continued support saw a 
climb in school participation to 53 sites 



during the 1991-92 school year. In 1992- 
93> the number of ProTeam sites remained 
relatively the same with 35 sites. In 1993* 
94, the SCCTR implemented new prognuri 
implemenution requiremenu that man- 
dated that the ProTeam course be offered 
either as a semester or year-long course. 
Forty-one schools participated in the 
ProTeam Program in 1993-94. Schools can 
offer ProTeam as an eighteen yfcek or year- 
long course with an accompanying dub. A 
dub activities handbook was designed to 
allow for year-long student involvement 
and could conceivably span a two-year 
cyde. 

A major component of the ProTeam 
Program is a parent seminar component. 
The seminar indudes information for 
parents to utilize in promoting continued 
success of the students, high school require- 
ments for college bound students, sdecting 
and ftnandng higher education and teach- 
ing as a career choice or as a part of a 
professional career plan. Parent activities 
were written and incorporated diroughout 
tlie ProTeam curriculum and shared with 
the ProTeam teachers during the 1994-95 
sdtjQoX year. Forty-seven former ProTeam 
students partidpated in the 1994-95 
Teacher Cadet Program. 

College Helpline 

SCCTR has uncovered another ^fea** 
in its nine years of work with the Teacher 
Cadet Program. Many students with an 
interest in attending college do not receive 
the necessary advice and support needed to 
actually enroll in higher education. This 
support is espedally needed by minority, 
first generation college bound» and low- 
income students^ who are least likely to 
receive help from guidance counsdors» 
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parents or college admissions ofBces. In 
response to this problem* SCCTR sought 
funds in the 1989-90 fiscal year budget that 
would allow the Center to provide one-on- 
one support and advocacy for minority 
students in the Teacher Cadet Program, as 
well as other referrals. We call this program 
"College HclpLine/ 

College HelpLine personnel worked 
with approximately 100 referrals in 1990- 
91 • The number of students doubled to 
200 served in 1991-92. In 1991-92, 
SCCTR b^an arranging visits for students 
to college campuses by providing small 
stipends to Teacher Qidet teachers and 
other volunteers. The number of students 
reached through the Collie HelpLine 
exceeded 400 in 1992-93 with almost half 
of the students served being minority. 
Again in 1993-94, 428 students were 
served. More clients outside the Teacher 
Cadet Program were reached, and almost 
half of the clients were minorities. In 
1994-95* over 200 students were provided 
follow-up services from the College 
HelpLine Specialist All Teacher Cadets as 
well as a number of other potential teachers 
received information through the College 
HelpLine Program. 

Minority Recaiitment 
Partnership 

The Center continues to work coop- 
eratively with Benedia College and South 
Carolina State University in their minority 
recruitment efforts. The Minority Recruit- 
ment Partnership expanded its collaborative 
efforts by utilizing facilities and expertise of 
all partnership members: 

• Dr. Mary E. Checseboro, dircaor for 
the South Carolina Program for the Re- 



cruitment and Retention of Minority 
Teachers, located at South Carolina Sute 
University, presented a workshop on 
multiculturalism at SCCTR's annual 
Teacher Cadet Student Delegate Confer- 
ence. 

• The South Carolina State program 
provided for the opportunity for involve- 
ment of all partners in the content of the 
Minority Tiachfr RecruitmentNcwslcttCT 

• Members of the MATE Program's 
Summer Residency Program, sponsored by 
Benedia College, shared dieir skills and 
knowledge gained during their three-week 
program through an entertaining presenta- 
tion for the South Carolina Teacher EXPO 
Job Fair 

Other Activities 

DiversiQr Symposium: In September 
1993, die SCCTR along with die Soudi 
Carolina Association of School Personnel 
Administraton, the South Carolina School 
Boards Association and die South Carolina 
Alliance of Black School Educators spon- 
sored a day-long workshop on diversifying 
the teacher workforce. A handbook en- 
titled Increasing the Diversity o/Your Teacher 
Workforce was prepared as a tool to assist 
administrators, school board members and 
community represenutives as they explore 
together the dilemmas associated with 
diversif)dng the teacher workforce. John 
Norton, former SCCTR Dircaor and now 
Vice President for Information at the 
Adanu-based Southern Regional Educatbn 
Board, served as editor and lead writer for 
die project During 1994-95 die SCCTR 
has conunued to assist and share the 
handbook "Increasing the Diversity of your 
Teacher Workforce* with school districts as 
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they develop plans to diversify their teach- 
ing staE 

There ait plans to condua another 
Minority Symposium in September 1995 in 
Savannah, Georgia. The Symposium, 
"Linkages to Minority Teacher Recruit- 
ment**, will be co-sponsored by the 
SCCTR. Georgia Southern University, 
Georgia Association of School Personnel 
Administraton, Georgia Public School 
Recruitment Services, and the South 
Carolina Association of School Personnel 

In the spring of 1995, the Centers 
Minority Recruitment Specialist, Pamelia 
Liely-Brown made a presenution during a 
career fair for minorities in education held 
at USC-'Lancasten 

In the summer of 1995, the Centers 
direaor Dn Janice Poda and other members 
of the Minority Recruitment P^utnership 
were presenters at the South Carolina 
Alliance of Black School Educaton Confer- 



ence. The focus of this panel discussion 
was ''Local, Sute and National Penpecuves 
on Recruiting and Training for Diversity" 

The Center staff will continue to 
network with other minority organizadons 
in an eflbn to get our message to young 
people of color that there is a great need for 
minority teachers. 

Minority Recruitment Specialist: In 
1994, Pamelia Liely-Brown joined the 
Center as Teacher In Residence And Minor- 
ity Recruitment Specialist Mrs. Liely- 
Brown, a business education teacher from 
Terrell's Bay High School in Marion 
County, xzu^t the Teacher Cadet Course 
before joining the Center. As the Minority 
Recruitment Specialist, Mrs. Liely-Brown is 
responsible for coordinating and incorpo- 
rating minority recruitment in all of the 
programs of the SCCTR. She assisted in 
Teacher Cadet curriculum revision, planned 
conferences for teachers and students, as 
well as conduae<r) training sessions. 
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ProTeann 
Progrann 



Mission: The mission of ProTeam, the Center's middle level recruitment 
program is 1) to make students who exhibit the potential for success aware of the 
skills needed to complete college and consider education as a viable career option 
and 2) to expand the pool of minority and male teachers available to the public 
schools of South Carolina. 
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The Center's ProTeam middle school demonstrated academic and social potential 



program is designed to be part of a con- 
tinual process offering guidance and sup* 
port to prospective teacher education 
candidates. ProTeam is offered at the 
beginning of the continuum and serves as a 
"'seed planting* mechanism to interest 
young people in the teaching profession 
before they are ""turned off* to the possibiU 
ity of a career in education. The Center has 
made major financial and human resource 
commitments to the development of the 
ProTeam Program which is offered to 
seventh and eighth grade students who have 



to be successful in a high school college 
bound track and eventually in a college 
professional training program. 

The program exposes students to class 
activities which build self awareness and 
confidence, group and teamwork skills, the 
nature of helping one's self and others^ and 
the validity of setting a goal and devising a 
plan to achieve that goal« Throu^out the 
cuniculum, students are exposed to the art 
and craft of teaching and close inspection of 
the role of teachers in the teaching/learning 
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process. The overall emphasis in the 
curriculum is to help students develop goals 
and a personal vision for the future* 

The Center provides grants of up to 
$750 per site to support the program. This 
grant provides support for the class and for 
teacher training nuterials. Each semester* 
long class receives a $125 grant to purchase 
supplies, curriculum materials, provide 
add[iuonal acuviues, etc Year-long classes 
received a $250 grant beginning in 1993- 
94. Approximately $500 is set aside for 
each site to cover training and materials 
costs incurred by the Center. 

During the 1994-95 aauiemic y«ir, 37 
middle/junior high schools in 29 school 
districts offered the ProTeam course to 
almost 700 students. Sixteen were semester 
programs (3 schools offeted classes both 
semesten) and 20 programs were year-long. 
Seventy-four percent were students of color, 
and they were served along with 26% non- 
minority students. African American 
females represented the largest participant 
group (47%) with combined male partici- 
pation reaching 268 (approximately 40% of 
the total group). 

ProTeam grew out of an SCCTR 



decision in 1988-89 to take additional steps 
to address a prediaed long-term shortage of 
minority teachers in South Carolina by 
planning for the late 1990s and beyond. 
National research has confirmed SCCTR's 
own conclusion that effective recruitment 
of talented minority youngsters into the 
teaching profession must begin earlier than 
the junior and senior years of high school, 
where the Teacher Cadet Program concen- 
trates its efforts. The SCCTR staff made a 
commitment in the fall of 1988 to develop 
a pilot middle school program to address 
this need. 

By the end of the 1994-95 school year, 
over 3,500 middle school students had had 
their interest in the teaching profession 
piqued by this hands-on, self-cxpIoratory 
course. Approximately seventy-five percent 
of these students have been minority 
students. In 1994-95, forty-seven former 
ProTeam students participated in the 
Teacher Cadet Program. This is the first 
year that SCCTR has been able to track 
former ProTeam student's participation in 
the Cadet Program. 

> 

Program Design 

In April 1989, Jacqueline Stanley, the 
first ProTeam Teacher in Residence, and the 
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SCCTR staff met with a group of middle 
school teachers and administrators to 
discuss program design. This consulting 
group developed the name *The ProTeam" 
for the middle school effort, underscoring 
the program s goal to help students be pro- 
success, pro-college, pro-teaching, and to 
develop a ^'professional attitude* toward 
life, llie consulting group recommended 
tfiat SCCTR develop bodi a dub curricu- 
lum and a nine-week exploratory course 
curriculum for the project 

During the first ProTeam pilot year, 
13 middle schools used a club approach, 
where students met twice or more each 
month for an hour and took part in cur- 
riculum acdviries. Nine schools decided to 
offer a nine-week exploratory course. An 
evaluation of this first year effort led 
SCCTR to change the program and require 
that all new ProTeam sites offer a course 
prior to beginning a ProTeam Club, and 
that at least 80 percent of club members be 
graduates of the course. This decision was 
made with the support of teachers at many 
of the schools using the club format; they 
agreed that students needed more conuct 
rime with teachers and with each other to 
"bond* themselves into a group, and to 
cover the curriculum material adequately 
Schools offering the club format during the 
pilot year were allowed to continue to offer 
only a dub for one more year - although 
most 1989-90 pilot schools dedded to 
begin with a course in 1 990-9 L 

SCCTR now recommends that the 
ProTeam program begin in the first semes- 
ter of the 7th grade, and that the ProTeam 
dub tndude 7th and 8th graders who have 
been exposed to the core curriculum. In 
order to provide separate aaivities for the 



ProTeam dubs, the curriculum team 
prepared a dub acriviries handbook with 32 
hours of dub work supplemental to the 
four strands of the core curriculum. 

Beginning in 1993-94, nine-week 
ProTeam dasses 'yvere phased out. All 
research and feedback from teachen 
pointed to the hct that nine weeks is not a 
sufficient amount of time to achieve the 
goals of ProTeam. The eighteen-week 
(semester) or year-long implementarion 
models followed by an oprional dub were 
the only accepuble models beginning with 
the 1994-95 school year. 

Scheduling continues to be a chal- 
lenge for middle schools that want to 
continue or begin a ProTeam Program. 
The team concept and block scheduling 
will continue to offer challenges and pos- 
sible solutions to this dilemma. 

Curriculum: In eariy August 1989, 
SCCTR completed work on a pilot curricu- 
lum for the ProTeam program. Dr. Ken- 
neth Bower, an education professor at the 
College of Charleston and author of the 
SCCTR Teacher Cadet curriculum, served 
as primary author. Mrs. Jacqudine Stanley 
screened Bower's work and developed 
additional materials; John Norton, then 
Direaor of the SCCTR, served as editor 
and desktop publisher. The DreamQuest 
curriculum stresses four curriculum 
""strands*: building self-esteem, developing 
group skills, learning what it means to help 
(and teach), and building a vision of a 
professional future that might indude 
teaching. 

Several of the 1989-90 pilot sites 
asked the Center to develop an optional 18- 
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week ProTeam cunicuium because of the 
coune's popularity with students. During 
the summer of 1990, the curriculum 
writing team met this request by adding 
more teaching and community aaivities. 
The team also carried out minor revisions 
of the existing curriculum, based on the 
recommendations of pilot site teachers. 

During the summer of 1992 a curricu- 
lum revision committee of ProTeam teach- 
en and SCCTR staff revised and expanded 
the Z>m2mQf/^^ curriculum to allow for 
more exploration in the areas of critical 
teaching needs and major teacher skills, 
such as planning. Also, efforts to promote 
more diversity were included in the support 
materials, and new curriculum activities 
that require use of diese materials to learn 
more about people of color and diversity 
were added. 

In the summer of 1994, Virginia 
Ward, SCCTR Teacher in Residence, 
spearheaded the development of family 
involvement aaivities to accompany the 
Z>min}(^^r curriculum. The family 
involvement aaivities were infused into the 
curriculum to make it easier for the 
ProTeam teacher to assign the family 
involvement aaivities at the same time the 
students were doing related activities in the 
classroom. The revised curriculum that 
included the family involvement aaivities 
were distributed to the ProTeam teachers at 
the megaconference where they received an 
overview. The aaivities were pUoted during 
the 1994-95 school year. 

Community Service: A unique 
feature of the ProTeam curriculum is the 
community service activity. The extended 
aaivity requires that students spend twelve 



or more hours involved in teaching some- 
one to do something, tutoring someone, or 
performing a service for someone. Some 
locations used for the community service 
aaivity include daycare centers, HeadStan 
Programs, retirement homes, hospitals, and 
special education classes. 

Teaching-Like £]q>erience$: Avery 
successful means of introducing students to 
the teaching profession is through teaching- 
like experiences. ProTeam students observe 
in classrooms of younger students, and plan 
and present lessons to their peers and 
others. 

Family Component: The family 
workshop is an extension of the core 
curriculum and is considered a key to the 
success of participating sites. The research 
conduaed on the ProTeam Program by the 
South Carolina Educational Policy Center, 
as well as other national research, points to 
the significant influence parents and giurd- 
ians have on their chUd's career decisions. 
All sites are asked to invite parents to 
receive a brief orienution of the ProTeam 
Program followed by a family workshop 
entided "Strengthening the Team." For the 
first four years , the famUy workshops were 
conducted by SCCTR staff. Beginning 
with the 1993-94 school year, ProTeam 
teachers and guidance counselors were 
trained and empowered to condua these 
workshops at their schools with minimal 
assistance from SCCTR staff. The work- 
shop provides information essential to 
strengthening &mily support, enrolling in 
college bound high school curriculum, 
selecting and financing a college education, 
and exploring career possibilities in educa- 
tion. This component was previously called 
the ""parent workshop**, but because some 
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families do not consist of biological parents 
and their children, (some families are 
headed by gnmdpatents, aunu, older 
siblings, or foster parenu), this component 
was renamed the ''Family Component*" in 
order to be more sensitive and inclusive to 
all families* 

In 1994-95, 27 family workshops were 
held around the state. The family work- 
shop is very well received as evidenced by 
the quotes that follow: 

• 'Excellent, useful information" 

• *The information about preparing 
for our child's education and the cost* To 
ttalize the importance of early preparation** 

• "Learning that she can go to college" 

• "The information on graduation and 
college requirements and suggestions on 
financial aid" 

• "How to cope with others* 

• "If we wanted to be a teacher, what 
we could do" 

• "It made me think about going back 
to school to be a teacher myseiP 

• "Being familiar with the college prep 
courses that my child needs to prepare her 
for college" 

• "The packet on the £unily strong 
pomts and on colleges and how to choose 
them" 

• "Stressing the need for middle school 
students to be on the way to considering 
their college career" 

• "The description of the ProTeam 
Program" 

During the 1994-95 school year, the 
DrtamQfust curriculum was revised to 
infuse family involvement aaivities 
throughout These family involvement 
aaivities accompany the lessons in the 
curriculum. In this way, family members 



can also be involved as members of the 
ProTeam student's educational support 
team. These aaivities are also very useful 
because they give families the opportunities 
to a be a part of and be aware of the skills 
being taught in ProTeam. 

Club Curriculum: SCCTR recom- 
mends the use of the ProTeam club curricu- 
lum with students once they have 
completed the core curriculum. The club 
aaiviues are designed to follow the same 
units as the core curriculum and are used to 
remind students of the basic goals of the 
ProTeam Program. SCCTR guidelines 
require that eighty percent of the club 
memben are students who participated in a 
ProTeam class. The other twenty percent 
can be drawn from the student body at 
latge but must meet the aiteria for entry 
into the core coune. 

ProTeam Personnel 

Assistant Dixcaon Rita Stringfellow, 
who filled the new position of Assistant 
Diieaor in February 1992, served as a 
liaison between the ProTeam Program and 
other Center programs and as a coordinator 
of ProTeam aaivities. Among her tesponsi- 
bilities were working with theTeachen in 
Residence in planning and carrying out 
teacher training and conferences, assisting 
in coordinating aaivities with college 
parmers, aiding in the development of 
long-range and short-range goals for the 
ProTeam Program, and assisting with the 
expanding responsibilities associated with 
the ProTeam Program, including site visits 
and mailings. 

ProTeam Specialist: In 1993 Bemice 
Davis-Cooper joined the Center as a 
Teacher in Residence with the ProTeam 
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Prognun. Mrs. Davis-Cooper, a language 
arts teacher from Chavis Middle School in 
Williamsbuig County taught one of the 
ProTeam pilot sites before joining the 
Center* The 1994-95 school year was the 
last for Bemice with the Center, she will 
return to her teaching duties at Hemingway 
High School in Williamsbuig County 
where she will pilot a Choices Club. 

ProTeam Administrative Assistant: 
Tammy Gillett assisted the TlRs and 
worked to ensure that ProTeam teachers 
received materials that they needed from 
the Center. 

1993-94 Developments 

Regional Service Delivery Model: 
Beginning with the 1993-94 school year, 
the Center began offering its services 
through a regional delivery model. This 
involved dividing the state into six areas or 
r^ions. Each region was serviced by a 
designated Teacher in Residence. Each 
Teacher in Residence worked with all 
Center programs within his/her geographic 
region. This regional delivery modd made 
visiting ProTeam sites and attending Family 
Workshops much easier for the Teachers in 
Residence. Support to ProTeam teachers, 
students, and parents has been heightened 
as a result of the implemenution of this 
service delivery model. 

Articles: Articles describing the 
ProTeam Program have appeared in the 
Minority Teacher Recruitment newsletters. 
The Minority Teacher Recruitment news- 
letter is published by the South Carolina 
Program for the Recruitment and Retention 
of Minority Teachers in collaboration with 
the memben of the Minority Teacher 
Recruitment Partnership. Several other 



articles about ProTeam appeared this year 
in newspapers across the state including, 
The Florence Morning News and The Times 
and Democrat 

Piesenutions: Presenutions describ- 
ing the ProTeam Program were made in 
1994-9$ to the Personnel Network of the 
Olde English Consortium in Rock Hill and 
at the South Carolina Educatk>n Associa- 
tion Conference in Myrtle Beach, South 
Carolina. 

Teacher Handbook: During 1993-94, 
a ProTeam Teacher's Handbook was com- 
pleted to assist teachers vnUti the logistics of 
operating a ProTeam Program. In addition, 
the handbook oflen tips to ProTeam 
t^ichers on seieaing students for the 
program and managing and scheduling 
field experiences. 

Selection Criteria: Criteria for entry 
into the ProTeam Program were revised and 
disseminated to ProTeam teachers, guid- 
ance counselors, and administrators during 
1992-93. The ''potential for success in high 
school and college*" further defined as: 

• placement in the top forty percent of 
the class (as defined by standardized test 
scores) 

^previous overall school performance 
^recommendations from previous 
teachers 

•interest in education careers or other 
professional careers 

Some schools have added an essay 
component to this seleaion criteria that 
asks the students to tell why they want to 
be in tHe ProTeam Program, why they want 
to go to college, or why they do or do not 
want to be an educator. Still others have 
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developed an application for students to 
submit if they would like to be considered 
for the ProTcam Program. The revised 
selection criteria was fully implemented in 
1993^94. 

The Choices aub: During 1992-93, 
SCCTR staff members designed and 
developed a club curriculum and format for 
former ProTcam students when they enter 
high school* The purpose of the dub is to 
provide a way to continue to support the 
stud^t s progress toward realizing their 
goals of successfully completing college and 
pursuing careers with special emphasis on 
teaching. Ideally, ProTeam and Teacher 
Cadet teachers will work with the Choices 
Oub as a joint effort thereby strengthening 
the connections between the two programs. 

Out-of-Sute Training: SCCTR's staff 
provided training for teachers, college 
personnel, and administrators in Aikansas 
during the 1994-95 school year. 

New Teacher Training: The SCCTR 
staff conduaed a two-day training for new 
ProTeam teachers in April 1995 and a 
make-up session in August 1994. 

Fall Curriculum Training, Rock Hill» 
S.C.: Teachers from all of the Centers 
programs gathered at the Baxter Hood 
Conference Center, a state-of-the-art 
technological facility, for a two and one-half 
day conference. The conference theme was 
•2001: A Teaching Odyssey*. Theconfcr- 
ence included concurrent sessions and 
dynamic guest speakers. This cross- 
progiam conference provided teachers in all 
of the Center's programs the opportunity to 
gain awareness of other programs and 



network with teachers in their specific 
programs. 

ProTeam Advisory Meeting: In the 
fell of 1993 a group of ProTeam teachers 
met to discuss and selea a **core curricu- 
lum" for the ProTcam Program. These 
exemplary teachers chose aaivities from the 
ProTeam curriculum they thought essential 
to every ProTeam. As a result of this 
meeting, a *core curriculum" was chosen for 
the ProTeam Program. A copy of the core 
curriculum was shared with the ProTeam 
teachers at the fall 1993 curriculum confer- 
ence with the expectation that every 
ProTeam teacher should teach at minimum 
the "core curriculum" aaivities. 

Student Letter-Writing Campaign: 
When the SCCTR s future was threatened 
by budget cuts, ProTeam students across 
the sute launched massive letter-writing 
campaigns to make their state legislators 
aware of their support of the ProTeam 
Progiam. Many students received written 
responses from their lawmakers as well as 
from Governor David Beasley. Both 
ProTeam teachers and parents of ProTeam 
students acdvely parudpated in the letter- 
writing campaigns. 

Regional College Days: In the spring, 
five regional collie days were held across 
the state for all ProTeam students. They 
were held on the campuses of the College 
of Charleston, Winthrop University, Coker 
College, Oaflin College, and Gemson 
University. Students had the opportunity to 
tour these coUege campuses, participate in 
concurrent sessions, and meet college 
education majors and Teacher Cadet 
students. 
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Evaluation 

The sixth annual program evaluation 
of the ProTcam Program was completed by 
the South Carolina Educational Policy 
Center under the direction of Dr. Gay 
Rowxie. The dau collection method for 
this study consisted of interviews and 
surveys. A self-esteem instrument was 
added to the evaluation design during 
1992-93. The study Survey consisted of 
questions regarding the student's future 
plan» including post-high school and career 
plans* and 30 items related to student self- 
esteem. All of the ProTeam teachers were 
given a survey following the completion of 
their program. Six sites were seleaed for 
site visits* three semester long and three 
year long programs. 

Findings 

College Aspirations 

Does ProTeam increase the number of 
students wanting to go to college? As 
indicated in the ProTeam studies for the 
previous three years* most of the students 
surveyed stated that they had planned to 
attend college* even before they took the 
ProTeam class. The dau supports last 
year's findings that ProTeam encourages 
students to consider a variety of post high 
school options. 

Post High School Plans 
Do ProTeam students' grades and 
behavior improve? It was clear from the site 
interviews that approximately 73% of the 
thirty students interviewed credited the 
ProTeam activities with improving their 
work and/or participation in their other 
classes. Students specified that ProTeam 
had helped improve their grades* their 
study habits* their ability to panicipate in 
class discussions* and their ability to have a 



more positive attitude about school. Some 
representative student comments were: 

"ProTeam has helped me to try harder 
and pay more attention in my classes." 

"ProTcam has helped me be more 
prepared for tests - 1 have more confidence 
in myself and 1 am more interested in 
school." 

"ProTeam has shown me that I need 
to straighten up. I'm trying harder." 

"ProTeam keeps me focused. It has 
helped me with my behavior, I do better in 
my other classes." 

"I was skeptical at first* but ProTeam 
helped me realize that I want to go to 
college. It got me interested in different 
options of what I want to be in the future." 

Teaching as a Career 

Do students want to become teachers 
after they have been in ProTcam? Over half 
of the students (63%) did not want to 
become teachers when they started the 
program. After completing ProTeam* 36% 
of the students indicated they would 
consider teaching as a career. This is a 3% 
increase over last year's reported data. 
Thirteen percent (13%) said* "No* I would 
not consider being a teacher*" at the b^in- 
ning of the ProTeam Program* and then 
said* "Yes* I would consider being a 
teacher*" at the end of the ProTcam Pro- 
gram. 

Are student's perceptions of teaching 
changed? Interview responses revealed that 
students developed a stronger understand- 
ing of* and appreciation for* the teaching 
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profession. Tlic student's perception of 
teaching appeared tc be related to the type 
of ProTeam teacher they had» and the type 
and quality of aaivities the students were 
exposed to during the program* Some 
representative comments were: 

**We got to make lesson plans, teach 
lessons, and visit special classes." 

"You need a lot of patience with kids; 
there are the class clowns and smart-mouth 
kids.- 

"The teaching aaivities showed me 
how much woric you have to do, it's (being 
a teacher) a lot more work than I thought." 

"Working with students you feel like 
you Ve helped someone. Also I learned how 
important an education is." 

"I would like to be a teacher because 1 
want to help kids become successful." 

"It's a great profession. Teachers don't 
get paid much but their enjoyment, helping 
others would be great." 

Self-Esteem 

Docs the self<<steem of ProTeam 
smdenu jiiprove? The Hare Self Esteem 
Scale, a measure of self-esteem tor young 
adolescents was used to examine changes in 
self-esteem among ProTeam students. This 
self-esteem scale is divided into three parts 
with ten statements about self and peers, 
ten statements about self and family, and 
ten statements about self in relation to 
school. Survey responses indicate that 
overall that there were slight decreases in 
the student's self-esteem. This differs from 
both the 1993 and 1994 study. Although 
the questions from the Hare Self-Esteem 



Scale do not show significant gains in the 
self-esteem of the students, the one-on-one 
interviews with the ProTeam students did 
provide information which indicates that 
the students think that the ProTeam Pro- 
gram has helped them to feel better about 
themselves as a person and to feel more 
capable in their school work. Some repre- 
sentative comments include: 

"ProTeam has been a great course. It 
has helped me dear up my mind." 

"ProTeam has helped me to talk in 
front of a class, how to be open-minded, 
and how to express my opinions." 

"ProTeam has been a good experience. 
I feel better about myself and my future." 

"ProTeam has helped me with my self- 
esteem, positive attitude, and the realizatk>n 
that you can do anything, if you try." 

"ProTeam builds up your self-esteem; 
you fed like you can do more." 

Woridng Cooperathndy 

Do students work together as a result 
of participation in ProTeam? Throughout 
the studePit interviews, students volunteered 
examples of how they have learned to work 
together better as a result of the activities in 
the ProTeam dass. One student com- 
mented in the interview, "I get along better 
with peo{Je in all of my dasses now." 

Scrrice to School and Community 
Do students engage in service activi- 
ties? According to the student and teacher 
interviews, service activities are viewed as an 
important component of the ProT:am 
Program. All of the students in the 
ProTeam dasses aaivdy participated to 
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some extent in another classroom setting. 
Most teachers (approximately 75) suted 
that the students spent time in middle 
school classrooms serving as peer tutors, 
peer mediators, observing teachers, and 
working with students with disabilities. 
Other students spent time in elementary, 
preschool, and high school classes. 

The student comments during the 
interviews weic very favorable regarding 
these activities. Students commented 
helping others made them feel better about 
themselves. Many students expressed that 
they would like more opportunities to 
experience the helping and/or service 
aaivities. Administrators and teachers also 
stated that they saw the helping and service 
activities as an important component in the 
ProTeam Program. One administrator said 
that the service and helping activities were 
one way for the ProTeam students to let 
other teachers and persons in the commu- 
nity know about the program* 

Parenu 

Arc parents involved in ProTeam? 
Scventy-sbc percent (76%) of the ProTeam 
teacher surveys indicated that a Parent 
Workshop had been conduaed. Three of 
the sbc teachers interviewed during site 
visits said that they were making a special 
effort to include the ProTeam parents in 
some class aaivities. 

Parent activities added to the ProTeam 
curriculum this year have provided an 
opportunity for the ProTeam students to 
share some of the classroom experiences 
with their parents, guardians, and siblings. 
Approximately 30% of the students inter- 
viewed during the site visits said that tliey 
had done one or more of the aaivides with 



their parent, guardian, or an older sibling. 

Student Selection 

Do selected students possess the 
charaaeristics sought by the program? 
Most of the students (73.5%) were minor- 
ity students. Twenty-eight percent (28%) 
of the students were African American 
males. 

How are students selected to be in the 
program? Interviews widi teachers and 
administrators, during the six site visits, 
revealed that the SCCTR sdection criteria 
was being adhered to. Student interviews 
also revealed d?at most students (80%) 
knew how they were seleaed for the 
ProTeam Program. 

Curriculum 

How is the curriculum viewed by 
teachers and administrators? Teachen and 
administrators condnue to express strong 
support for the ProTeam curriculum, 
DreamQuesL This enthusiasm for the 
curriculum is also communicated to the 
students in the program. One teacher said, 
"The student-driven curriculum is one of 
the biggest assets of the program. The 
students seem to enjoy all of the acdvities." 
An administrator said, **I would like to 
expand the program for other students to 
get involved. The ProTeam Program makes 
a big difference. It hdps children grow out 
of childhood; it helps them develop and 
sustain a positive outlook on life-long 
learning." 

Fifty-eight percent of the teachers 
responding to the survey stated that they 
cover 75% to 100% of the curriculum. A 
contribudng factor in not completing the 
enure curriculum is that half of the pro- 
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grams are scheduled for a semester. 

ProTeam teachers believe the curricu- 
lum supports the goals of the program and 
continue to request more opportunities to 
explore a college education as an option 
and to explore teaching as a career. The 
teachers also stated that the curriculum 
could be enhanced by: 1) opportunities for 
teachers to meet and discuss components 
and activities of the curriculum guide; 2) 
more time to study and explore the curricu- 
lum; 3) more time to implement the 
curriculum; and 4) clearer descripdons in 
the guide. 

Progiam Implemenution 
Is the program being implemented as 
expected by the SCCTR? Overall, the 
program is being implemented as expected* 
Some general concerns exist* such as sched- 
uling and completion of field experiences, 
and the parent workshop* The method of 
selecdng teachers to teach the ProTeam 
Program received the lowest radngs from 
the ProTeam teachers and is an issue that 
warrants further study The charaacrisdcs 
and role of the teacher appear to be related 
to overall program success as well as the 
atdtude of the students regarding the 
program* 

SCCTR Support 

ProTeam teachen indicated that they 
are very pleased with the support provided 
by SCCITL The newsletter received the 
highest rating by the ProTeam teachers* 

Image 

Although there has been some media 
coverage of the ProTeam Program, the 
public knowledge of the program appears to 
be somewhat limited* 



Conclusions 

• ColUgt Aspirations: The 1995 study 
showed that ^ile many students are 
considering college as an opdon prior to the 
program, the ProTeam curriculum provides 
them with an opportunity to explore a 
variety of possibilities and to b^in plan- 
ning the steps necessary to make their 
choices a reality* 

• Teaching as a Career: Thirteen 
percent of the students in ProTeam changed 
their minds to consider teaching as a career 
choice after completing the program* A 
total of 36% of the students completing the 
program would consider teaching as a 
career choice. Students in the interviews 
also expressed a greater appredadon and 
understanding of the job of a teacher* 

• Self-esteem: While the results of the 
Hare Self-Esteem Scale did not indicate 
positive changes in the students self-esteem, 
this was not supported by the dau colleaed 
on the teacher surveys nor through the 
interviews conduaed \rith teachers, admin- 
istrators, and students* The information 
collected firom the interviews supported 
tliat students* sdf-csteem did benefit from 
pardcipadon in ProTeam* 

• Working cooperatively: The aaivi- 
des and experiences of the ProTeam Pro- 
gram promote cooperation and team work 
in the students* This was evidenced in the 
teacher, administrator, and student inter- 
views* Teachers and administrators viewed 
this as an important component in the 
program* 

• Service to School and Community: 
Although the teachers and students see this 
as a positive component in the program and 
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one dut is enjoyed by the students^ both 
the quality of and opportunities for these 
experiences are limitoi. 

•Parents: Most programs held a 
parent workshop which they fek was 
successful. However> this is the extent of 
parent involvement with the program. 
Some students completed the parent 
aaivities with someone in their home» and 
two programs ait including parents in 
aaivities. 

•Selictum of Students: Overall* the 
selection criteria is known and imple- 
mented in accordance with the guidelines. 
Students, teachers, and administrators are 
aware of the selection process. 

• Curriculum: The curriculum 
continues to be the most iavored compo- 
nent of the program. Teachers, administra- 
tors, and students view the curriculum as 
effectively addressing the goals of the 
ProTeam Program, as well as addressing the 
needs of this middle school population. 

• Prograin ImpUmen^tation: The basic 
framework and components of the program 
appear to be well-established and eflfeaive 
in most schools. Teacher seleaion, pro- 
gram scheduling, and suppon for further 
development need attention. 

• Image: School personnel are aware 
of the ProTeam Program and its benefits 
within the school. Awareness of the 
ProTeam Program by the general public is 
still limited. 

• Semester versus Year Long Programs: 
Students in the semester programs showed a 
more positive change to consider teaching 
as a career choice than did students in the 



year long programs. There was no differ- 
ence in their post high school plan deci- 
sions. However, in the interviews with 
t^uiiers and students, it is evident that 
both groups feel as if they are not able to 
complete all of the activities and experi- 
ences within a semester time frame. 

Recommendations 

Through evaluations over the past 
several years, ProTeam has proven itself to 
be effective in meeting its program goals. 
During the last three years, program evalua- 
dons have demonstrated the quality pro- 
gram that is being provided to middle 
school students throughout South Carolina, 
and the acceptance of ProTeam as a valu- 
able addidon to the middle school pro- 
gram. To continue delivering quality 
services, the following recommendations 
are ide: 

1. Opportunides for students to explore 
teaching as a career should continue to 
be highlighted in the program. Teachen 
need to be provided with suggestions of 
activides that go beyond observing 
teachers. Students need to be exposed 
to aaivides in which they can experi- 
ence the true benefits and joys of teach- 
ing. 

2. Opportunities need to be developed for 
students to provide service in their 
schools and in their communides. 
Assistance needs to be provided to 
teachers in scheduling and planning for 
these acdvities. Attempts to expose 
students to service and helping acdvities 
beyond their middle school building 
should be encouraged. 
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3* Administrators should receive further 
direction on the selection of the 
ProTeam teachers. Since the success of 
the ProTcam Program is efFeacd by the 
skills, personality, and characteristia of 
die teachers, this decision should be 
made with care and consideration* 

4* The parent component should continue 
to be emphasized. Elements of the 
parent component need to be clarified 
and explained to teachers and adminis- 
trators* If the goal is to extend the 
parent component to more than the 
parent workshop, teachers need to 
receive further direaion in implement- 
ing this component. 

5. Continued support and information to 
administrators need to be maintained* 
Administrators need to understand and 



value the program so that they can 
suppon ProTeam with their teachers and 
the school community* Alternative and 
creative scheduling options — such as 
integrating the ProTeam curriculum 
with an aoulemic curriculum — should 
be explored and then shared widi school 
personnel* 

6* During die school year, ProTeam teach- 
ers should be given more opportunities 
to discuss the curriculum and activities 
with other ProTeam teachers* This 
would allow teachers to share ideas, 
solve problems, and provide peer models 
for each other* 

7* A strategy for providing information to 
the public about ProTeam needs to be 
developed, supported, and misintained 
throu^out the schools as well as from 
the SCCTR* 
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Crossroads 
Summer Institute 



Mission: To provide an intensive, one-week institute giving information 
about preparation for high school and college and the opportunities available in 
teaching careers. The institute is targeted at African American male middle 
school students but is open to other students. 



Because of the decline in the number 
of minority teachers in the state and due to 
the critical need to attract men to the ranks 
of classroom teachers, the Crossroads 
Institute was launched by the South Caro- 
lina Center for Teacher Recruitment during 
1991*92* Crossroads, a summer institute 
for rising African American high school 
freshmen males, was held on the campus of 
Coastal Carolina University from its incep- 
tion through the summer of 1994. The 
idea for a summer institute targeted at 
African American middle school male 
students grew out of the success of the 
summer institute for high school seniors 
sponsored by the Center as well as tl need 
fbr African American male teachers in the 
classrooms of South Carolina* 

The number of minority teachers in 
South Carolina has dropped from 31 
percent to just above 18 percent since 1974* 
This drastic decline in minority teachers 
means fewer role models fbr young African 
American students and less input into 
education policy from the African Ameri- 
can community* In addition, just over 17% 



of South Carolina's teachers are male. This 
is the second lowest percentage of male 
teachers of any state in the nation. Many 
educators support the idea that we need a 
visible male presence in the public schools 
at the instructional level* 

At the close of the three year funding 
cycle fbr Coastal's Crossroads Institute in 
the spring of 1994, a request for proposals 
was issued by SCCTR to all of South 
Carolina's collies and university's housing 
an education program* A selection panel 
made up of exemplary teachers, the Com- 
mission on Higher Education, the SC 
Department of Educatbn, and higher 
education faculty awarded the Crossroads 
Institute grant to Claflin College located in 
Orangeburg, SC* The Claflin proposal was 
developed under the leadership of Ms* 
Miriam Jones, Coordinator and Direaor of 
the Second Chance Program at Claflin* 

Objectives 

The Crossroads provides the follow- 
ing: 
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•The opportunity to work with outstand- 
ing public school teachers 

•The opportunity to become acquainted 
with students fix)m other areas of the 
sute with similar education and career 
interests 

• Educational experiences that portray 

teaching as an attractive profession for 
African American male students 

• Educational experiences that model 

progressive teaching techniques and 
involve students in hands-on learning 
activiries 

• Experiences that encourage the develop- 

ment of higher order thinking skills and 
problem solving 

• Experiences that encourage the develop- 

ment of leadership, human relations, 
and study skills 

• Information on sdeaing high school 

counes to prepare for a college educa- 
tion 

• Information about college life 

• Information on financing a college 

educarion 

• Information about opportunities avail- 

able in the field of education and fiiture 
trends in education 

• Information about the educational 

preparation necessary for becoming a 
teacher in South Carolina 



Twelve thousand five hundred dollan 
was set aside to be matched with $5>000 in 
funds or in-kind services at a teacher 
preparadon insutute for a week-long, on- 
campus experience for rising ninth grade 
African American men. These young men 
of promise were recommended by their 
schools to apply for the summer insutute. 
The application included an essay written 
by the student entided * Why It Is Impor- 
tant to Have Minority Teachers in Our 
Classrooms/ 

Approximately sixty student nomina- 
tions were submitted firom which 50 were 
chosen for participation. A selection 
committee reviewed the applications and 
ranked them to selea the participants and 
the alternates. The committee was com- 
posed of: David Loope, representing the 
South Carolina Commission on Higher 
Education; Evelyn Eggleston, Internship 
Coordinator for Claflin College; Jim 
Litdejohn, Teacher in Residence with the 
South Carolina Center for Teacher Rccruit*^ 
ment, George Hogan, Coordinator of the 
Fl Jackson college completion program 
sponsored by Coker College; and Cleo 
Richardson, principal of Terrell's Bay High 
School. 

Some important faaon that influ- 
enced the success of the Crossroads Minor- 
ity Male Summer Institute as a teacher 
recruitment tool are the development of a 
strat^ to maintam enthusiasm and inter- 
est in teaching as a career, to encourage 
adequate academic preparation and to 
provide support, guidance and information 
to the Institute's participants as well as their 
parents. The use of an African instrumen- 
talist and story teller helped the students see 
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how the^ could use their heritage as a 
teaching stiat^ to reach other African 
American students* During the week-long 
institute students were involved in art 
history and education projects, a science 
education program, as well as cultural 
awareness activities under the direaion of 
master teachers and exemplary minority 
male college students who served as counsel- 
lors* 

Quotes 

Crossroads Institutes participants were 
asked to make comments about their week- 



long experiences. The following quotes 
provide a glimpse of their Crossroads 
experience: 

* I had not thought a lot about teach- 
ing before; now maybe I will/ 

want to give something back to 
kids. I see teaching as a way I can do this/ 

''Since coming to the Institute I 
understand better why we need to have 
black male teachers in the classroom.'^ 
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Summer Teaching 
Careers Institute 



Mission: The Summer Teaching Careers Institute is desired to give 
outstanding rising high school seniors the opportunity to participate in a 
week long program to interest them in the teaching profession. 



The Summer Teaching Careers Insti- 
tute is an effort to interest high school 
students in careers in education. The 
institute is an intensive, week-long summer 
program for rising high school seniors. 
Developed under the leadership of Dr. 
Patricia Graham, Associate Dean of the 
School of Education at Winthrop Univer- 
sity, the Teaching Careers Institute v/as held 
on the Campus of Winthrop University 
from 1988-1994. 

In the &11 of 1994 a request for 
proposals to host the Teaching Careers 
Instituite was issued to all colleges and 
univenities in the state that house depan- 
ments of education. The Teaching Careers 
Institute serves approxmiately 50 high 
school students who have an expressed 
interest in teaching as a possible career goal. 
A distinguished panel judges the sq^plica- 
tions and selects the participants. Tht 
members of this year's Selection Committee 
were Bumicc Hayes, education professor, 
USC; Karen Woodfaulk, Commission on 
Higher Education; Sherry Moon, guidance 
counselor. Boiling Springs High; Georgiana 
Hill, teacher. Boiling Springs High, and 
Virginia Ward, Teacher in Residence, the 
SCCTR. The University of South Caro- 
lina-Spartanburg was seleaed as the host 



institution for the 1993 Teaching Careers 
Institute. The $12,500 grant to be 
matched with a $5fOOO in-kind contribu- 
tion by the host institution is renewable for 
two additional years. 

Objectives 

The objeaives of the program are to 
provide those experiences, opportunities 
and information listed below: 

• The opportunity to work with outstand- 

ing public school teachers 

• The opportunity to become acquainted 

with students from other areas of the 
sute with similar career interests 

• Infomuition about opportunities avail- 

able in the field of education and future 
trends in education 

• Information about the educational 

preparation necessary for becoming a 
teacher in South Carolina 

• Information about the teacher certifica- 
tion process 

• Information about college financial aid. 
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with particular emphasis on South 
Carolina teaching scholarship/loan 
programs 

• Experiences that encourage the develop* 

ment of higher order thinking skills and 
problem solving 

• Experiences that encourage the develop- 

ment of leadership^ ume-management 
and hunun relations skills 

• Educational experiences that model 
progressive teaching techniques and 
involve students in hands-on learning 
aaivides 

Fifty rising seniors and ten alternates 
are selected from among nominees pro- 
posed by South Carolina high school 
principals. This year's participants included 
ten males> ten African Americans, one 
Filipino, and one Hispanic student. Two 
students from Morgan Sute University's 
Projea Prime located in Baldmore, Mary- 
land attended the insdtute as part of an 
exchange program. Brenda Haynes, Direc- 
tor of Projea Prime, also attended to 
observe and gain information about the 
Institute. All students seleaed for the 
Institute are of high academic caliber. 

Carol Smith, USC-Spartanburg, 
served as die direaor of the 1995 Teaching 
Careers Institute and Wanda Fowler, USC- 
S £icxilty member served as the assistant 
direaor. Staffing for the insdtute included 
two public school teachers recognized as 
outstanding; three outstanding college 
students majoring in education, two of 
whom were former Teacher Cadets; and 
Manuel Vargas , professor of educadon 
from Sonoma State University, Rohnert 



Park, CA for planning and pardcipadng in 
the week-long Institute. This year s staff 
also included a student from Sonoma State, 
Heaor Soto, yAio pardcipatcs in their 
minority teacher recruitment program that 
is modded after South Carolina's Teacher 
Cadet Program. 

The Institute is built around team 
problem-solving with the focus on the 
Creadon of an ideal school for the future. 
Student teams are required to provide an 
information sheet describing the demo- 
graphics of their school, one markedng 
mechanism (brochurei TV spot, or video), a 
v^inen radonale explaining the design 
features of the school, and fmally a blue- 
print or scale model of the school. 

The program has been well recerved 
in the schools, highly regarded by student 
pardcipants and highly produaive in that 
(a) creadve problem solving and an ex- 
panded knowledge base about the future of 
educadon are developed, (b) pardcipants 
are exposed to a college campus, (c) pardci- 
pants have extensive experience interacdng 
with mentor teachen and engaging in 
cooperadve learning with fellow students 
and (d) pardcipants explore in-depth 
educadonal careers and opportunides. 

On the last day of the Institute, the 
pardcipants present their ideal future school 
to a pand of judges. This year's disdn- 
guished panel of judges induded: Helen 
Smith, first-year teacher and a former 
Teacher Cader, Represenudve Rita Allison, 
SC House of Representadves; Sheny 
Moon, Guidance Counsdor, Gus Metz, 
Milliken Corp. ; Karry Guillory, Associate 
Chancellor, USC-S; and Janice Poda» 
SCCTR Direaor. 
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Teacher Cadet 
Program 

Mission: The primary goal of the Teacher Cadet Program is to encourage 
academically able students who possess exemplary interpersonal and leadership 
skills to consider teaching as a career. An important secondary goal of the 
program is to provide these talented future community leaders with insights 
about teachers and schools so that they will be civic advocates of education. 
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Tlie Center continues to make a major 
financial commitment to its Teacher Cadet 
Program (TCP), which offers high school 
seniors with good academic* leadership* and 
interpersonal skills the opportunity to study 
the profession and an of teaching. An 
outstanding high school teacher with 
support from college £uailty offers the 
course of classroom activities and field 
experiences. One hun- 
dred and forty-four (144) 
high schools hosted the 
Cadet Program; ten sites 
ofiered two Teacher 
Cadet classes. 

The Center provides 
grants of up to $1,250 
per site to support the 
program. This grant 
provides support for the 
class, for teacher training 
and materials, and for 
college involvement. 
College partners receive 
up to $300 per site to 
suppon the partnership 



to provide aaivitics such as speakers, 
college campus receptions and conferences. 
Each Cadet site receives a $230 grant per 
class to purchase supplies, develop curricu- 
lum materials, and provide additional 
aaivities. Approximately $300 is set aside 
for each site to cover costs of training and 
materials incurred by the Center: 



OF THE SOUTH CAROLINA^ 
CADET PROGRAM 
- 1994-95 




1993-9^ 
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During the 1994-95 academic year, 
144 high schools (at 139 sites) in 75 school 
districts offered the Teacher Cadet course to 
2,297 students with grade point averages of 
•B* or better on a collie preparatory track* 
Iwenty-four colleges and universities 
provided faculty to support the 1 17 Cadet 
sites which deaed to parucipate in a 
collie partnership* 

By the end of the 1994-1995 school 
year, almost 14,000 academically talented 
high school students had completed this 
challenging introduaion to teaching* 

Program Components 

Curriculum: The first edition of the 
Centers thodel Teacher Cadet curriculum, 
ExprnencingEducatiafiy was written in 
1986-87 by Dn Kenneth Bower of the 
College of Charleston, with input from Jan 
Black, Virginia Ward, and other TC teach- 
ers. It was piloted during the 1987-88 
school yean In the spring of 1988» the 
Center worked with Dn Bower to revise the 
curriculum* A grant from the Hazen 
Foundarion of New York allowed the 
Center to complete work on the curriculum 
and carry out the revisions* A second 
revision was completed in 1989. 

During the 1992-93 school year, a 
major update and revision of the curricu- 
lum included the addition of a new fourth 
secuon, ^Pathways to the Future,* featuring 
units on muluculturalism, technology, and 
restructuring efforts* This new edition was 
used by the TC teachers throughout the 
*93-*94 and •94-*95 school yean- 

During the spring of 1995 the Teach- 
ers in Residence and SCCTR staff pro- 
duced the eighth edition of Experiencing 



Education. Based on input from Teacher 
Cadet teachers, former Teacher Cadets now 
teaching, and research done by the SC 
Educatioiud Policy Center, Teachers in 
Residence made the following changes: 

• included a seaion on grading 

• provided choices for authentic assess- 
ment for each activity, especially regard- 
ing the use of portfolios and products 

• infused muluculturalism and diversity 
throughout the curriculum 

• eliminated material that had become 
outdated 

• reorganized each section into a more 
logical and manageable format 

• added the SAY (Science and Youth) 
components 

• updated information about statistics, 
research fmdings, and educational trends 

• shortened and/or eliminated activities 
that demanded too much instructional 
time 

• replaced many of the handouts and 
questionnaires ynxh hands-on activities 
and active, student-centered lessons 

• incorporated more lessons on severad 
topia, including multiple intelligences, 
the adolescent, classroom discipline, 
teaching methods, school integration, 
school governance, and technolo;;;' 

• offered more choices of aaivitics and 
materials to both the instruaors and the 
Teacher Cadets 

• added information on instructional 
supplies such as videos, books, and 
periodicals 

An out-of-state edition of theTC 
curriculum was printed in the pasr, how- 
ever, this year's staff produced one curricu- 
lum ;^propriate for both in-sute and 
out-of-state use* 
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Although thcTC teachers' manual 
which accompanies the curriculum was 
revised by theTeachen in Residence (TIRs) 
last year, plans are being made to incorpo- 
rate further revisions to reflea the goals and 
content of the new curriculum. 

Annual Editions: Education 95/96 is 
an anthology of educational articles used 
for enrichment in Teacher Cadet curricu- 
lum. It is accompanied by a sec of student 
aaivities diat was written by Virginia B. 
Ward, published, and distributed to Teacher 
Cadet teachers in the summer of 1995. 

Each of the college partners this year 
used the 'College Partners' Handbook* to 
assist them in developing e^feaive panner- 
ships with their TC sites. 

Teacher Cadet Personnel 

Assistant Director. Riu Stringfellow, 
who filled the position of Assistant Direaor 
in February 1992, served as a liaison 
between the Teacher Cadet Program and 
other Center programs. Among her re* 
sponsibilities were working with the TIRs 
in planning and carrying out teacher 
training and conferences, assisting in 
cootdinating aaivities with college partners, 
aiding in the development of long-range 
and short-range goals for the TCP, and 
assisting with the expanding responsibilities 
associated with the Cadet Program, includ- 
ing site visits and mailings. She coordi- 
nated efforts to produce aTC recruitment 
video, assisted with the newTC promo- 
tional video, edited much of the newTC 
curriculum.; wrote a grant that provided 
funding to develop authentic assessment for 
the curriculum, and arranged for teachers 
from out-of-state to receive Teacher Cadet 
training both in-state and in their home 
sutes. 



Teacher Cadet Specialist: VitginiaB. 
Ward, an English and Teacher Cadet 
instruaor from James Island High School, 
served a second year as Teacher in Resi- 
dence for the Teacher Cadet Program. In 
addiuon to working with all the Center 
programs in her designated region, Mre. 
Ward served as the Teacher Cadet Specialist 
sutewide for the SCCTR during the 1994- 
95 year. With the assistance of SCCTR 
staff and the other TIRs, she coordinated 
theTC component of the SCCTR fall 
conference, planned and attended several 
college-sponsored Teacher Cadet I>ays, and 
helped instrua new Teacher Cadet teachers 
at the spring TC teacher training. She 
coordinated the revision of the eighth 
ediuon of Experiencing Education^ worked 
with Mr. Bud Skidmore of SC ETV to 
produce a newTC video, edited content for 
a newTC brochure, suggested revisions for 
theTC surveys conduaed by the SC 
Educational Policy Center, wrote TC 
teachers both an introduaion letter clarify- 
ing the services of TIRs as well as a survey 
letter to get input regarding curriculum 
revisions and individual site informadon, 
created a document of instructions about 
grading and evaluating Cadet work, and 
did presenutions on the Teacher Cadet 
Program. Her ovetall goal was to support 
the Center's goal of quality assurance 
regarding the Cadet Program. 

Other Teachers in Residence: Carol B. 
Smith (Region 1), P^elia Liely-Brown 
(Region 2), Bemice Davis-Cooper (Region 
3)> Jim Littlejohn (Region 4), and Frank 
Taylor (Region 5) worked with the Teacher 
Cadet Program, as well as the other Center 
programs, in their designated state regions. 
They assisted teachers at each high school 
site in obtaining materials and resources 
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necessary to teach the course effectively. 
The TIRs visited each high school site at 
least once during the school year, provided 
suppon via mail and telephone, and gave 
special attention to new and developing 
sites. At each site visit, the TIR discussed 
recruitment, financial aid information, 
enrollment, observations, and concerns 
with the Teacher Cadet teacher, and worked 
with tlie teacher and college parmer in 
ensuring appropriate services. The TIR met 
with administrators and guidance personnel 
at each site to share this information and to 
offer additional site support. After each 
school visit, TIRs completed reports and 
turned them in to be reviewed by the 
Center's direaor and assistant direaon 

College HelpLine Specialist Jim 
Littlejohn provided TIRs with current 
financial information to share with Cadets. 
At each site, the TIR discussed teaching 
careers with the Cadets and provided details 
of the sutes Teacher Loan Program, other 
teaching scholarship programs, the critical 
needs areas of certification, and the College 
HelpLine Program. 

Carol Smith from USC-Spartanbui^ 
Professor in Residence and College Partner- 
ships Specialist, provided support and 
leadership to strengthen the college partner- 
ship component of the TC program. To 
assist teachers in effectively using instruc- 
tional time throughout the school year, she 
also d'^igned model calendars demonstrat- 
ing how Teacher Cadet lessons can be 
planned for both daily schedules and block 
schedules. A major contributor to the 
revision of the curriculum, Mrs. Smith 
reorganized several sections, wrote new 
lessons (especially on methods of teaching), 
designed authentic assessments to include 



for activities, among other duties. 

Pamelia Liely-Brown, the Centers 
lority Recruitment Specialist, contiib- 
uted many new acti\dties to Experiencing 
Education^ thus enriching the multicultural 
content and making the text more sensitive 
to diverskty issues. She also gathered 
sutistics that indicated the make-up of each 
Teacher Cadet class and mailed that dau to 
each TC teacher, she made appeals to the 
teachers to consider carefully die recruit- 
ment regarding enrollment of males and 
minorities. She continued to promote the 
use of strategies printed in "Teacher Cadets: 
Recruiting for Diversity" compiled by 
former TIRs Rose Etu Schumacher, Cleo 
Richardson, and David Norton in 1994. 

The Teachers in Residence, under the 
leadership of Publications Specialist Frank 
Taylor, also woriced to ensure communica- 
tion and sharing within the network of 
Teacher Cadet teachers and college partners 
through their contributions to Center 
Point, the SCCTR newsletter, which was 
distributed to all Cadet teachers and college 
parmers, as well as other Center programs. 
The quarterly newsletter contained infor- 
mation about current education trends in 
the state and nation and highlighted aaivi- 
ties and ideas from Cadet classrooms and 
college partnerships across the state. A 
program-specific itisert about Teacher 
Cadet sites and projects was included in 
each newsleuer mailed to Teacher Cadet 
instruaors. 

Teacher Cadet Administrative Assis- 
tant: Teacher Cadet Administrative Assis- 
tant Martha Kennedy handled mailir.gs, 
filed data for each TC site, assisted with 
phone requests and messages, and coordi- 
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nated registrations for both student and 
teacher conferences. She worked to ensure 
thatTIRs andl'C teachers received materi- 
als and information that they needed from 
die Center. 

Plans to Teach 

National research data indicate that a 
very small percenc^e of students (four to 
seven percent) with grades in the 3.0 to 4.0 
CPA range have any interest in teaching as 
a careen In the face of this grim sutistic, 
the Teacher Cadet Program is luring an 
unprecedented number of talented young 
people into initial teacher training. The 
S.C. Educational Pblicy Center (SCEPC) at 
the University of South Carolina has 
studied nine groups of Cadets thus far 
(1986-87, 1987-88, 1988-89, 1989-90, 
1990-91, 1991-92, 1992-93, 1993-94, and 
1994-95)- SCEPCs finding? confirm that 
the Cadet Program has made significant 
inroads in recruiting young people who are 
high academic achievers. 

An average of 37 percent of all 
students who have taken part in the Teacher 
Cadet Program indicated plans to pursue 
teaching credentials when they reached 
college. Ofthe 1994-95 Cadet class, 36 
percent indicated plans to enter teaching on 
the post-course survey. 

Other Developments 

TCP model used in other sutes: 

National interest in the Teacher Cadet 
Program continues to grow. The SCCTR 
has trained teachers, college personnel, and 
administrators in the Cadet curriculum 
from Seatde and Mt. Ranier, Washington; 
Knoxville, Tennessee; Rohnert Park, 
Nighland, Madera, San Bemandino, 
Fresno, Bakersfield, and Union City, 



California; Lovejoy, Norcross, Atlanta, and 
Hephzibah, Georgia Oklahoma City and 
Tulsa Oklahoma; Charlottesville, Falls 
Church, and Fairfiix County, Virginia; 
N^gdoches and Houston, Texas; Balti- 
more, Maryland; Dorchester, Massachu- 
setts, Scotsdale, Arizonsu and Litde Rock, 
Arkansas. Th^: SCCTR has also received 
inquiries about training from school dis- 
tricts iSid colleges in many other states. 
The states of Oklahoma, Georgia, and 
Maryland have implemented the Teacher 
Cadet and ProTeam programs statewide. 

TCP Growth for the 1994-95 
School Year: 

The Center has confirmed that 148 
high schoob in 76 school districts will take 
part in the Teacher Cadet program during 
1995-96, with an estimated student enroll- 
ment of 2,500. Twenty-four colleges and 
universities are expeaed to support these 
sites. About ten high schools will offer 
more than one section of the Cadet Pro- 
gram because of enrollment demand. 

1994-95 Teacher Cadet 
Activities 

Teacher Cadet Make-up Training 

The SCCTR staff conduaed a two- 
day make-up training in Columbia August 
1 1 and 12, 1994, for teachers and college 
partners who were unable to attend the 
spring training session. This training was 
the first of sbc days of in-service activities 
for new and/or experienced teachen. In 
addiuon to training newTC teachers and 
college partners in the use of the TC 
curriculum, strategies were shared for 
promoting networking and some mutual 
aaiviues between the ProTeam and Teacher 
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Cadet students* 

HR Technology Training 

September?, 1994, Dr- Benny 
Coxton of Winthrop University trained the 
TIRs to use e-mail and installed the neces- 
sary software on their computers* Decem- 
ber 14 the TIRs were trained to use voice 
mail for communicating information 
Hoarding Teacher Cadets and other 
SCCTR Programs* 

Say (Science and Youth) Training 

September 17 and 18, TIRs, the 
Center staff, and sixTC pilot sites spent the 
weekend at Camp Bob Cooper in 
Summerton to be trained to implement the 
SAY lessons into dieTC curriculum* Six 
teacher Cadet teachers and their classes 
participated in hands-on aaivities and 
recehred SAY curriculum notebooks so that 
they could instrua the science lessons in 
elementary and middle school science 
classes throughout the school year* 

AASPA National Conference 

Carol B* Smith and Vitginia B* Ward 
gave two presenutions entitled ""The 
Teacher Cadet Program: It s a Whole New 
World"* at the 1994 American Association 
of School Personnel and Administrators 
(AASPA) Conference held in Crystal City, a 
suburb of Washington, D.C., Oaober 23- 
27* They presented information on the 
curriculum and its successes as well as 
displayed Teacher Cadet products* 

Authentic Assessment Grant 

SCCTR Assistant Direaor Riu 
Stringfellow applied for a CEASL grant of 
$1200 to enable Carol B* Smith and 
Virginia B* Ward to research and develop 
means of authentic assessment for the 



Teacher Cadet curriculum* Februarys, 
Mrs* Smith and Mrs* Ward did a presenu- 
tion and report in Columbia to demon- 
strate their progress with the project* June 
30, 1995, Mrs* Smith and Mrs* Ward 
completed the final report on the assess- 
ment projea and will conduct teacher 
trainings on it in the summer Teacher 
Cadet course at Winthrop University in 
July ijid at the 1995 &11 megaconferencc* 

SCCTR Fall Conference: **2001:A 
Teaching Odysse/* 

For the eighth year, teachen from all 
of the Teacher Cadet Programs throughout 
the sute gathered for the annual fall profes- 
sional development conference* The TCP 
conference, held November 9-1 1 at the 
Baxter Hood Conference Center in Rock 
Hill, SC, was in conjunaion with all of the 
other SCCTR programs* The theme for the 
conference was ""200 1 : A Teaching Odys- 
sey"* and included concurrent sessions on 
Internet, inclusion, service learning, 
metalanguages, SAY: Science and Youth, 
schools of the future, diversity in the 
classroom, school-related law, at-risk 
children, pressure groups, school safety, and 
other current issues* Participants enjoyed 
hearing inspiring messages from former 
astronaut Colonel Mike Mullane, Emory 
Austin, and Elaine Whitty* 

At this conference the TCP teachers 
and college partners enjoyed some joint 
sessions and planning time with the Teacher 
Forum and ProTeam teachers within their 
regions, as well as separate time to work 
specifically on Teacher Cadet curriculum 
issues and strategies* The conference 
provided inspiration, professional develop- 
ment, and networking opportunities for all 
of the SCCTR's programs* 
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Annual Governor's Cuafentsce in Educa- 
tion 

January 31, 1995, Teachers in Resi- 
dence attended the governor s annual sute- 
wide meeting in Columbia to hear 
motivational speakers and meet educators 
from across the state* 

Teacher Cadet Conference at Sute Capital 
Fourteen Teacher Cadet sites gathered 
in Columbia March 6 for a Teacher Cadet 
conference sponsored by their college 
partner the University of South Carolina. 
At the conclusion of their days aaivities, 
they visited the state coital while legislative 
members were present There they dis- 
played banners, made speeches, and spoke 
to news media personnel regarding the 
continuation of funding and support for 
the SCCTR. In an effort to continue the 
SCCTR*s fundings Teacher Cadet sites 
throughout the state called, wrote, and 
visited members of the legislature to share 
with them the successes and goals of the 
Teacher Cadet Program. 

Phi Ddta Kappa Teacher Cadet Reception 

On March 23, 1995, Dr. Dana 
Espinosa, college partner from College of 
Charieston, coordinated a meeting for 
sixteen Teacher Cadet sites to visit Garrett 
Academy of Technology in Charleston and 
to inform them of the purposes of this 
international professional fiaternity for men 
and women in education. 

New TC Teacher Training 

May 4 and 5, 1995, the SCCTR 
conducted a two^day training session 
focused on the new Teacher Cadet curricu- 
lum, The training 
included strategies for new Teacher Cadet 
instruaors to use for recruitings grading, 



working with college partners, planning 
Held experiences, and using the curriculum. 
There were 21 participants, including new 
teachers at existing sites, teachers at newTC 
sites, and eleven out-of-state participants 
from California, Massachusetts, Arizona, 
and Virginia. 

Plans for Teacher Cadet Teacher Summer 
Course 

Under the supervision of Direaor 
Janice Poda, theTIRs hdped to selea 
materials, determine an agenda, designate 
course objecdves, and agreed to assist with a 
graduate-level course which was offered for 
one week in July 1995 on Winthrop 
University's campus. The major purpose of 
the Teacher Cadet Curriculum Training 
Update was to provide TC teachen with a 
means of sharing strategies and ideas, to 
allow teachers to parudpate in the new 
curriculum aaiviues and materials added 
during the spring of 1995, and to acquaint 
teachers with the SAY (Science and Youth) 
curriculum. 

Out-of-Sute Training 

At the request of Dr. Deborah Priddy 
of Sonoma Sute University in California, 
Teachers in Residence Carol Smith, Frank 
Taylor, and Pamdia Liely-Brovm conduaed 
TC Curriculum Training in May for 
teachers and collie personnd who are 
implementing the South Carolina TCP 
model in their schools. Teachers in Resi- 
dence Virginia Ward and Laura Moody 
conduaed TC curriculum training in 
Oklahoma in June. 

Regional Teacher Cadet Activities 

In the past, the SCCl R has hosted an 
annual statewide delegate conference for 
Teacher Cadets in Coliambia. This year> in 
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order that all Cadets could experience an 
educational conference* Teacher Cadets and 
their teadiers participated in special re- 
gional activities and conferences sponsored 
by their college partners. Lander Univer- 
sity, Cokcr College, Presbyterian College, 
Coastal Carolina, the University of South 
Carolina, Francis Marion University, 
Winthrop University, The Citadel, Charles- 
ton Southern University, Greenville Tech, 
Columbia College, USC-Aiken, USC- 
Sumter, and USC-Spartanbu^ hosted 
conferences with keynote speakers, concur- 
rent sessions, and opportunities to share 
ideas, projects, and activities with other 
Cadets in the college's network. TIRs and 
administrative staff also participated as 
speakers and session presenters at many of 
these regional activities. Several colleges 
held receptions for Cadets and their parents 
as well as extended library privileges and 
collie ID cards to TO. 

Teacher Cadet School and Community 
Services 

The Teacher Cadet classes throughout 
the state were involved in services they 
provide within schools and communities. 
Among those services were tutoring £SL 
students, working with children in at-risk 
programs, being trained in the Laubach 
Method and working with literacy councils, 
attending educational summer institutes — 
the SCCl K's at Winthrop University and 
USC-S and PDK*s at Indiana University, 
honoring their fiiculty memben during 
American Education Week and Teacher 
Appreciadon Week, providing child care 
services in after-school programs and 
during PTA meedngs, assisting teachers as 
requested, and doing many more too 
numerous to list 



EVALUATION 

In order to determine the effeaiveness 
of the TCP, the SCCTR commissioned the 
South Carolina Educational Policy Center 
at the University of South Carolina to 
condua a study of the 1994-95 Cadet 
cohort, the college parmers, the Teacher 
Cadet (TC) teachers, and a cohort of 
former Cadets who are cerdfied to teach in 
South Carolina. 

A short survey was administered to the 
current Cadets in their TCP classes at the 
beginning and the end of the 1994-95 
school year. Surveys were mailed to all 
college partners, to all TC teachers, and to a 
cohort comprised of 250 former members 
of the TCP classes who currently hold 
South Carolina teaching certificates. Inter- 
views were conducted with seven former 
Cadets who arc currendy teaching in South 
Carolina. Twenty-three former Cadets 
from three universities participated in focus 
group interviews. Based on information 
received from the surveys and interviews, a 
number of observations, conclusions, and 
recommendations can be formed about the 
Teacher Cadet Program* 

Observations 

♦ The TCP is attracting bright 
capable students. 

In order to participate in the program, 
the student must have at least a *B" average 
and be enrolled in a college-prep curricu- 
lum. The average SAT score for the 1994- 
95 Cadets was 978 as compared to the sute 
average of 838 and national average of 902. 
The average SAT score of Cadets who are 
choosing to pursue teaching as a career is 
955 while the average SAT score of Cadets 
choosing to pursue other careers is 992. 
The average SAT score of education majors 
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in South Carolina is 817. 

When asked for class rank, 46.5% of 
die Cadets reported being in the top 10% 
of their class and an additional 34.9% of 
die Cadets reported being in the top 20% 
of their class. The Cadet class of 1995 was 
a high-achieving group of students* 

♦ The TCP is an effeahne recruit- 
ment tool for lecruiting males and minori- 
ties for a cateer in education. 

The percentage of white males panici- 
padng (16%) in the program is greater than 
the percentage of white male te;diers 
(14%) in South Carolina. The percent of 
minoriry males in die program (6%) is 
double the percent of minority males (3%) 
who are currendy teaching in South Caro- 
lina. The percentage of minority females 
(20%) pardcipadng in the TCP exceeds the 
percentage of minority female teachers 
(1 5%) cuntndy teaching in South Caro- 
lina. The TCP is attracting a proportionate 
mbc of females and males as well as white 
and minority students. 

• The TCP is effectively encouraging 
teaching as a career choice. 

On the pre-survcy, 27% of the 1994- 
95 Cadeu chose teaching as a career, and 
on the post-survey, 36% of the Cadets 
chose teaching as a career. Further, 13% of 
the Cadets v^o had said they did not want 
to teach on the pre-survey changed to 
wanting to teach on the post-survey. Of 
the Cadets v^o chose teaching as a career at 
the end of the program, 72% were white 
females, 8% were white males, 16% were 
minority females and 4% were minority 
males (a 100% increase of minority males 
as compared to the 1993*94 TC class). 



Cadets who selected teaching as a 
career were asked to indicate die grade level 
that they would like to teach. Note that 
10% chose to teach special education, a 
critical needs subjea arex In addition, 
when asked the subjea the Cadets would 
prefer to teach, 36% chose math and 16% 
chose science (also aitical needs areas). 

• Former Cadets do become certified 
teachers in South Carolina* 

From the 1989-90 cohort of former 
Teacher Cadets, social security numbers 
(where available) were matched to the 
database from the South Carolina Depart- 
ment of Education (SCDE) Teacher Certi- 
fication Office. The SCDE identified a 
total of over 700 former Cadets who are 
certified to teach in South Carolina. Survey 
information received from former cadets 
indicates that 78% are currendy teaching. 
Of those not teaching, 40% are looking for 
a teaching job. Of those currendy teaching, 
it is important to note that 23% are teach- 
ing math, 4% are teaching science, and 
16% are teaching special education, all of 
which are considered to be critical needs 
subjea areas. 

• The TCP is instrumental in former 
Cadets becoming teachers. 

A former Cada who is now certified 
to teadi responded. Teacher Cadet helped 
me decide teaching was for me even before I 
entered college J" Another former Cada said, 
*rAf Teacher Cadet Program helped me to 
firm up nty decision to enter this career. My 
teacher had a lot to do with ny decision toor 
Another responded ''I got to be in a resource 
class to observe and work with a student., 
and because of this experience lama Resource 
(Special Ed) teacher today. " Another tesri- 
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monywas: ''Teacher Cadet helped me to 
confirm my decision to major in education. " 

When asked ''How did the TC experi- 
ence prepare you for teaching?*, statements 
from former Cadets reveal information 
about the effea the TCP had on their 
choice of teaching as a career. Ninety-six 
percent of the former Cadets responded 
that the TC experience gave a realistic 
piaure of teaching. 

"Through the observations I saw the 
kind of teacher I wanted to be. This gave me 
a role model Teacher Cadet also helped me to 
decide that I wanted to teach high school 
math." 

"It made me excited about teaching. " 

"The Teacher Cadet experience allowed 
me to work with students and math and 
allowed me to see that I enjoyed working with 
students." 

"I saw the classroom more realistically " 

"I got valuable experience in a classroom 
setting and wonderful guidance from my 
teacher." 

"We had numerous opportunities to 
volunteer in schooL We also had valuable 
discussions about teaching as a career. I 
cannot put into words how wondetfitl the TC 
Program is. " 

When asked to offer any suggestions/ 
concerns that they have regarding the Teacher 
Cadet Program, firnner Teacher Cadets 
responded: 

"Teacher Cadet opened my eyes to the 



problems teachers encounter and made me 
respect teachers more. " 

7 think that Teacher Cadet is a vital 
course that should continue to be offered " 

"The Teacher Cadet Program was a 
positive, enjoyable experience for me. It will 
be even more valuable in the fiiture with the 
school-to-work program. " 

"If higher education teacher preparation 
programs were as organized and selective as 
Teacher Cadet, I would probably be teaching 
in the classroom today " 

Former Teacher Cadets were also asked if 
Teacher Cadet had been of benefit to them 
and if so, how? Former Cadets responded: 

"Teacher Cadet allowed me the chance to 
interact with children and introduced me to 
various programs in the state. It also gave me 
the opportunity to view different backgrounds 
^/different children." 

"The program made me more aware of 
education in South Carolina and all that goes 
into it. " 

Both former Cadets who are teaching 
and those who aren't were asked how the 
program could be improved. Most of the 
response^, included emphasis on discipline/ 
classroom management, special education, 
parenting skills, and more field experiences. 

The TCP is working because of the 
effecrive components of the program. The 
college partnership program, regional 
support model, and SCCTR support make 
up three effecrive components. 
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1* College P^utnerships 

College Partnerships are as varied as 
the collies themselves> but most can be 
cat^orized as one of three models: re- 
source, intensive, or combination. In the 
resource model, theTC teacher is totally 
responsible for the TC course. The college 
partner provides speakers and other services 
such as receptions on college campus and 
resources. The intensive model involves 
several joint planning meeting(s) between 
the college parmers and TC teachers. The 
college partner provides close involvement 
in theTC course with frequent visits and 
other services such as receptions on campus 
and materiab. The combination model 
may not involve as much joint planning 
and visits between the college partner and 
theTC teacher; however, the partner 
provides support by telephone and mail and 
other services such as speakers and materi- 
als. 

The SCCTR provides a number of 
servures to the college parmers: 1) curricu- 
lum training programs for new faculty 2) 
newsletter, 3) stipend ($500 perTC class); 

4) Fall Curriculum Training Conference; 

5) Teacher Cadet curriculum and related 
materials; and 6) College Partners' Hand- 
book. Most of the college partners feel that 
the SCCTR provides sufficient training for 
them. The college partners fee! that the 
aspects of the partnership that are working 
well are the conferences, networking with 
teachen, collaboration, relationships with 
Cadets and the ability to supply to the TCP 
class both materials and speakers. Overall, 
the majority of the college partners sur- 
veyed said that this school/college partner- 
ship was effecuve. 



The aspects of ^ ^e college partnership 
that need improving, according to the 
college partners surveyed, include : more 
contaa with TC teachers, more involve- 
ment in classrooms, and more time to visit 
each TCP. 

The college partners made some 
suggestions for other services that the 
SCCTR could provide. Included are 1) a 
list with current home and school phone 
numbers of teachers, 2) ten sets of labels 
addressed to the school sites, 3) financial 
assistance, and 4) technical assistance. 

Overall, the comments from the 
college partners about the benefits/rewaixis 
for them personally and for their irisriturion 
were quite favorable. 

""Teacher Cadet has connected me with a 
new generation of enthusiastic, capable young 
people. It has been a joy.'* 

7 have seen young men and women 
grow in knowledge of teachings and many 
have made the decision to become a teacher. "* 

7 enjoy the interaction with the students 
and the teacher. It helps me to keep in touch 
with what is going on in the schools. 

7 love being involved with teaching in a 
public school and working with a teacher 
there. I feel like I am making a contribution 
to the program. " 

""Teacher Cadet has helped me stay 
relevant and helped our curriculum be reality 
and needs based "" 

Of the TC teachers who responded to 
the survey, 72% rated the effecriveness of 
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their present college partnership as either 
••very efFective" or •'efFective**, The value of 
the college partnership component of the 
TC Program as rated by the surveyed 
teachers provided information that 35% of 
the teachen felt the college partnership was 
essential, and 34% rated it as very valuable. 

The TC teachers responded to a 
check-list of ways to improve the collie 
partnership. The top three choices were the 
same as the last two years: first, to increase 
the number of speakers for the class; sec- 
ond, to have more planning time together 
with the partners; and finally, to increase 
the number of on-campus events for the 
Cadets. 

2. SCCTR Regional Support Model 

The SCCTR Regional Support Model 
provides a regional Teacher in Residence 
(TIR) to serve all programs sponsored by 
the Center in an assigned region. From 
information provided by theTC teachers, 
36% found the SCCTR regional model to 
be very effective, and 49% found k to be 
effective. TC teachers made the following 
recommendations as ways to improve the 
SCCTR: (1) compile a speakers bureau by 
region, (2) provide copies of videos, articles 
and books mentioned throughout the 
curriculum, and (3) prioritize the most 
essential elements of the curriculum. 

Of the college partners who responded 
to the survey, 47% found the SCCTR 
r^ional model to be very effective, and 
35% found it to be effeaive. The college 
partners all said that nothing needed to be 
added to the college partner^s handbook. 



3. SCCTR Services 

The SCCTR provides a number of 
services for the TCP teachers. On the 
survey, teachers were asked to respond to 
the helpfulness of sbc services provided. 
Most teachers responded that the services 
were very helpful or helpful. The service 
dhat was rated very helpful by the largest 
percentage (81%) was the stipend ($250 
perTC class), followed by the SCCTR 
staffs response to their concerns (78%), 
and then the curriculum training programs 
for new teachers (75%) and the fidl confer- 
ence (62%). A litde more than half of the 
responding teachers rated support by 
Teachers in Residence as being very helpful. 
The regional student conferences were rated 
as very effective by 29% of the teachers and 
the newsletter was rated as very effective by 
24% of the teachers. All (100%) of die 
surveyed teachers reported that the SCCTTR 
was responsive to their concerns. 

Conclusions 

1 . The TCP is attracting bright ca- 
pable students who represent the top 20% 
of their high school class and score higher 
on the SAT than state and national aver- 
ages. 

2. The TCP is an effeaive recruitment 
tool for recruiting males and minorities for 
a career in education. In faa, there has 
been a 100% increase in the percentage of 
minority m;iles choosing to become teach- 
ers at the end of the 1994-95 school ycat 

3. The TCP is effectively encouraging 
teaching as a career dioice v/ith 36% of the 
Cadeu choosing teaching as a career. 
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4. Former Gulcts do become certified 
teachers in South Carolina as represented 
by over 700 known former Cadets who are 
certified to teach in South Carolina. 

5. The TCP was instrumental in 
former Cadets becoming teachers with 78% 
of former Cadets who responded to the 
survey reporting that they are currently 
teaching in South Carolina. 

6. The ProTeam Program is an effec- 
tive feeder program for Teacher CadcL 
Forty-seven former ProTeam snidents 
participated in the 1994-95 TCP 

7. The TCP is working because of the 
effective components of the program: the 
college partnership) the regional suppon 
model* and SCCTR support. 

Recommendations 

According to ail participants in TCP 
surveys* this program is outstanding and 
should continue its successful format. 
Recommendations center around expand- 
ing efforts* outreach and resources* so as to 
increase motivation and to expand its circle 
of influence. 

h The Teacher Cadet Class 
a. Revise the TC curriculum to include 
recommendations from the survey data; 
such as: revised* and strengthened 
human growth and development seaion 
and prioritization of the curriculum 



(narrowing down what should be taught 
or what is mot important). 

b. Improve schedule flexibility to provide 
more opportunity for extended field 
experience. 

c Continue to make specific efforts to 
recruit males and minorities into the 
TCP Taaics which have proven to be 
successful this past year include: 
Teacher Cadets and Teacher Cadet 
teachers making personal appeak/ 
contacts* ha^ng minority male Cadets 
give names of eligible males and per- 
suading them, publicity campaigns 
targeted toward minorities, and the use 
of minority male teachers as guest 
speakers. 

2. SCCTR Regional Support Model 

a. Compile a speakers bureau by region - 
not including university personnel. 

b. Provide more time for interaction 
between the college partner* the TC 
teacher* and theTIR. 

3. College Piutnership 

a* Increase the number of speakers forTC 
classes. 

b. Establish more planning time for the 
Teacher Cadet teachers and the collie 
partners. 

c Increase the number of on-campus visits 
by the college partner - as well as more 
college partner involvement in the 
classroom. 
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College 
Partnerships 



Mission: The purpose of the college partnerships is to provide a structure for 
college faculty members to work in a collaborative relationship with Teacher 
Cadet instructors to provide enrichment experiences for high school students as 
they explore the field of education. 



HISTORICAL BACKGROUND ON COL- 
LEGE PARTNERS 

College partnerships have been an 
intend part of the Teacher Cadet Program 
from its inception. During the 1985-86 
pilot ytar» four high schools were partnered 
with four colleges to offer this challenging 
course to bright high school juniors and 
seniors. The number of college partners has 
grown steadily, and during the 1994-95 
year, 140 Teacher Cadet classes worked 
collaboratively with 23 college partners. In 
1989 Dn Ken Bower, college partner from 
the College of Charleston, worked with two 
Teacher Cadet teachers to develop the 
Teacher Cadet Curriculum: Experiencing 
Education. Since this rime college partners 
and Teacher Cadet teachers have submitted 
aaiviues when the Center revised the 
curriculum. This year Carol Smith, College 
Partner Specialist, served on the curriculum 
team which completed the eighth edition of 
theTC Curriculum. 

COLLEGE PARTNER SERVICE DELIVERY 
MODELS 

The Center has categorized college 
partnerships into three service delivery 



models: intensive, resource, and combina- 
don. In the intensive model, the high 
school teacher and college partner plan the 
course together, and the college faculty 
member makes regular visits to the Cadet 
class and provkies special events and ser- 
vices. Collie partners utilizing the it- 
source model generally do not visit the 
Cadet class as often, but they provide a 
speakers' bureau from the collie, plan 
special events and offer services. Some 
college partnerships can be classified as a 
combinadon between the intensive and 
resource models. During the 1994-95 
school year, the TCP sponsored 10 inten- 
sive/combination models and 13 resource 
model partnerships. 

COLLEGE CREDIT 

The issue over college credit for the 
Teacher Cadet class continues to be one of 
the most difficult issues with which the 
colleges and universities must grapple. 
Inidally, many partnerships felt that college 
credit was essendal for recruiting bright 
students into the Teacher Cadet Program > 
As the program has grown in reputation 
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and sizct a number of partnerships have 
decided that the Cadet Program does not 
necessarily need the college credit as an 
incentive. For the 1994-95 school ycar» 1 1 
of the 23 colleges and universities granted 
coU^ credit for the Teacher Gidet class 
v^ile another five schools allowed Cadets 
to exempt a one-to-three hour course for 
dieir participation in TCP. In the fall» the 
Center prepared the College Credit Sum- 
mary Sheet which identifies the college 
credit» tuition reductions, and other ben- 
efits of&red by the various colleges to 
former Cadets enrolling at their institution. 
This summary was distributed to all 
Teacher Cadet sites. 

REGIONAL SERVICE MODEL 

When the Center implemented the 
regional service model, it was able to 
provide an increased level of support for the 
collie partnenhips. The geographic 
regions of the sute were centered around 
the colleges which fiudliuted die regional 
TIRs involvement with the college partner- 
ships. Carol Smith, the college partner 
(torn USC-Spartanburg» completed her 
second year as the Center s first Professor in 
Residence. Carol serviced all SCCTR 
programs in die upstate region while 
fulfilling the role of College Partr»er Special- 
ist. 

COLLEGE PARTNERSHIP FUNDING 

The Center provided grants of up to 
$1,250 per Teacher Cadet class to support 
the site. College partners may apply for up 
to $500.00 of this $ 1 ,250 grant for each 
site in their partnership. The college 
partners fill out a grant application form at 
the b^inning of the year explaining how 
they plan to spend the grant money, and 
another fbr:n at the end of the year docu- 



menting dieir actual expenditures. 

COLLEGE PARTNER ACTIVITIES AND 

SERVICES FOR 1994-95 

The college partners planned an army 
of aaivities and offered many services to 
the Teacher Cadet classes this year. Twenty- 
one of the 23 collies and universities 
serving as college partners oflFeied a Visiu- 
tion Day or special program for Cadets to 
visit the college campus. Several colleges 
invited Cadets to visit their campus more 
than one time. Collie partners taught 
lessons in Cadet classes as well as arranged 
for other college represenutives to attend 
theTeacher Cadet class. The college 
partners networked with the Cadet teachers 
and &cilitaced planning meetings. Services 
provided by the college parmers included 
newsletten for Cadets, anthology of Cadet 
works, library services and the distribution 
of videos, books and other materials. 

1994-95 COLLEGE PARTNER ACTIVrTIES 

Over the summer the Center arranged 
for Benedia College, Columbia College 
and the College of Charleston to reenter 
our network as college partners. Greenville 
Tech requested the opportunity to serve as a 
college parmer and was teamed with USC 
Spartanburg to serve as co-partners for two 
Greenville sites. 

In August, the Center hosted a Col- 
lege Parmers' Meeting to welcome new 
partners and discuss goals for the year. At 
this meeting Carol Smith announced $200 
mini grants to encourage college parmers to 
involve former Teacher Cadets on dieir 
campuses. Seven of diese grano were 
awarded this year. Grant recipients used 
this money to establish organizatioru and 
host social events for Cadeu. 
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Early in the school year> thcTIRs 
contacted all of their college partners, 
introduced themselves and offered their 
services to the partnerships. 

In Oaober Carol Smith conduaed a 
survey to determine how collie partners 
were being compensated for their work 
with the TCP. Of the 18 respondents eight 
indicated that they receive release time for 
woricing with the Teacher Cadet Program. 
The amount of release time ranged from 
two semester hours for the year to four 
semester hours per term to three semester 
hours for the year for each TC site served. 
Seven collie partners stated that they 
receive financial payment for their woric 
with the Cadet program, and this stipend 
ranged from the total amount of the 
$500.00 grant to $ 1 500.00 per year froTi 
the college to $50.00 per visit to an hourly 
payment of $36.00. Eleven of the college 
partners checked that their institution 
considered working with the Cadet pro* 
gram as service to the profession. Eight 
partners stated that they receive travel 
monies for their trips to Cadet sites. 

Carol Smith and Virginia Ward 
presented a workshop on the Teacher Cadet 
Program at the national conference of 
American Association of School Penonnel 
Administrators in October. As the College 
P^utner Specialist, Mn. Smith explained the 
role of college partnerships in the TCP 



The Center hosted the second Mega- 
conference for all of its programs in No- 
vember, and college partners were invited. 
The 21 colI^c partners who attended had 
the opportunity to network with Cadet 
teachen and other program teachers as well 
as meet as a group. In the college partners' 
meeting, the group participated in a sample 
Cadet lesson entitled the Career Board. 
Working as a small group, the college 
partners discussed their successes and 
concerns about college partnerships and 
mapped out goals and strat^ies for the 
future. 

At the new teacher training in April, 
Carol Smith discussed college partnerships. 
In May a team from the Center traveled to 
Sonoma Sute University in California to 
condua Teacher Cadet training, and the 
role of college partnerships was presented. 

College partners received copies of 
CentcrPoint., the Center's newsletter for all 
programs. Carol Smith wrote articles about 
the collc^ partnership component and 
highlighted special aaivities sponsored by 
the colleges. 

Throughout the school year, all TIRs 
anended Teacher Cadet planning meetings 
and special campus funaiom and inter- 
aaed with college partnen. 
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College 
Helpline 



Mission: The primary purpose of the College HelpLine Program is to work 
with students in the Teacher Cadet Program as well as others who need help 
getting into college. Priority is given to minorities, first generation college 
bound students, and those planning to teach. The two basic goals in the 
program are to assist the student with the college admission process and to 
provide the student with information on financial aid. 



The College HelpLine» esublished 
primarily as a minority iniriative for teacher 
recruitment^ completed its sixth year of 
service* Many students with an interest in 
attending college do not receive the neces- 
sary advice and support needed to enroll in 
higher education. This support is especially 
needed by minority^ first generation college 
bound and low-income students who are 
least likely to receive help from guidance 
counselors^ parents or college admissions 
ofHces. In response to this problem, 
SCCTR sought funds in die 1989-90 fiscal 
budget to start the College HelpLine 
Program. 

There arc many minority students and 
others who need guidance and nurturing 
through the college s^plicauon process. 
The Centers program serves as a liaison 
between the high schools and the college 
admission and financial aid represenuuves. 
College HelpLine tries to get students past 
the roadblocks that may discourage the 
prospective college student, as well as his or 
her parents, from pursuing a college educa- 



tion. College HelpLine also offers an 
established network of college admissions 
and financial aid administrators to faciliute 
students and parents in gaining college 
admission. 

Over 200 individuals contacted the 
HelpLine during the 1994-95 school year. 
This number reflects students or parents 
seeking materials that were mailed from the 
Center. Of the 200 hundred students who 
were mailed information, 138 returned a 
completed student information form that 
was used to develop a database. All the 
students who participated in the Teacher 
Cadet Program received Collie HelpLine 
information from their perspective Teacher 
in Residence. Many more odls were 
answered that were of an inquiring nature 
and only required the College HelpLine 
Specialist's time and consulution. Most of 
these calls were not counted in the 200 
previously mentioned. 

During 1994-95» the single largest 
group seeking assistance was high school 
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seniors. This group comprised approxi* 
mately 92% of the total contacts. Many 
other individuals called the HelpLine» 
including guidance counselors> individuals 
looking to enter the teaching profession 
from other careers* parents seeking funds 
for their child's education* former Teacher 
Cadets seeking to become educadon majors 
from other career majors* high school 
juniors seeking to get an early stan on the 
coU^ admission process* and present 
teachers looking for other opportunities in 
the field of education. 

College HelpLine inquiries were 
usually related to financial aid. The Center 
has become a clearinghouse for the follow- 
ing items; Free ^plication for Federal 
Student Aid (FAFSA)* the Teacher Lx)an 
Program* Governor's and Paul Douglas 
Teaching Scholarships, the Federal Stafford 
Loan pr<^nun,The Federal PLUS program 
and theTuition Grants program. Bro- 
chures, applications, and manuals relating 
to the programs mentioned above were 
made available to all who requested the 
items. Other requests included information 
on scholarships for individual schools both 
public and private, scholarship agencies, 
and guidance on how to complete scholar- 
ship applicadons, financial aid forms, and 
help in completing admissions applications. 

The College HelpLine Program 
maintains an up-to-date library of college 
and university catalogs for South Carolina 
colleges and universities, a CD ROM 
computer program detailing information 
about colleges through out the United 
Sutes, and guide books about colleges, 
college life, and sources of financial aid. 
The HelpLine condnued to offer two 
computer based scholarship search pro- 



grams. The two programs, the South 
Carolina Occupadonal Information System 
(SCOIS) an on-line scholarship search 
program and the College Aid Sources for 
Higher Education (CASHE), were offered 
to students without charge upon comple- 
tion of an application. While few students 
requested information firom SCOIS, 
sq>proximately 50 searches were requested 
and processed utilizing the CASHE pro- 
gram. 

The SCOIS system, while providing 
information on public and private sources 
of financial aid, also provides general 
informadon on colleges and universities 
throughout the United Sutes. Information 
provided includes majors offered, average 
cost of attendance, affiliadon, size, admis- 
sions standards, community size, sports 
offered, etc Since all high schools in the 
state have access to SCOIS the Center has 
decided not renew this service in 1993*96. 
The Teachers in Residence will make 
students aware of the availability of the 
program at their school so students may 
request the information from their guid- 
ance counselors. 

There are, in e3Ctreme hardship cases, 
specific funds made available by the 
SCCTR to facilitate the transidon from 
high school to college. During 1994-93 
school year, the SCCTR provided 1 1 such 
students an average of $88.00 each to help 
with expenses incurred during the college 
application and admissions process. Funds 
were approved for such costs as application 
fees, tuidon advancements, and room 
deposits. 

ColUge HelpLine Specialist: Serving 
his first year as die College HelpLine 
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Specialist was Jim Litdejohn, a teacher and 
coach at Irmo High School. Jim was a 
member of the South Carolina Teacher 
Forum Leadership Council and has con- 
ducted numerous professional development 
training sessions in the field of Social 
Studies* 

1994-95 College HelpUne 
Accomplishments 

* Produced a comprehensive set of trans- 
parencies on financial aid and college 
issues for use by the Teachers in Resi- 
dence during site visits \^ich resulted in 
Teacher Cadet and ProTeam students 
gaining valuable information in a timely 
manner 



teacher loan programs 

• Disuibuted over 500 Federal Student 
Aid Guides and FAFSA forms 

• Prepared packets of information on many 

aspects of teacher educadon, college 
admissions, financial aid, etc to be 
mailed to interested individuals 

• Offered computer based scholarship 

searches through SCOIS and CASHE 

• Presented College HelpLine information 

at High School and College Career Days 

• Participated in financial aid workshops 

and seminars 



• Increased the number of student conucts 
by presenting and distributing College 
HelpLine information and materials to 
all 144 Teacher Cadet sites 



• Revised College HelpLine literature 

• Produced a CoU^e HelpLine newsletter 

for students 



• Expanded the CoUege HelpLine com- 

puter database to improve tracking of 
students assisted and to provide more 
useful statistical information for evalua- 
tion purposes 

• Developed conucts with the colleges and 

universities in South Carolina to include 
not only admissions and financial aid 
officials but also housing and scholar- 
ship officials 

• Worked with the Talent Search and 

TRIO organizations by presenting 
financial aid workshops to high school 
students and parents 



Goals for the 1995-96 School 
Year include: 

• Work with African American leaders 
around the state to provide information 
about the SCCTR and the College 
HelpLine in our efforts to target African 
American students (especially males) 
into the teaching profession 

• Work with school guidance counselors 
to help disseminate College HelpLine 
information 

• Continue to strive to reach more males 



Distributed over 300 applications for the • Provide students and parents with the 
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most cuntnt inibnnation about college 
admissions, costs, and fmancial aid 

The College HelpLine Program has 
been especially successful in reaching 
students in the Teacher Cadet Program. 
Reaching students who arc not enrolled in 



or who do not have access to a Teacher 
Cadet Program will be an area of emphasis. 
The Teacher Cadet teachers have been an 
invaluable resource in communicating 
information about the College HelpLine 
Program to students. 



Gender of Clients Contacting the College HelpLine During 1994*95 



CHL Students by Gender 




Female 
87% 




Gender of Clients Planning to Major In Education 
Contacting the College HelpLine During 1994*95 



Education Majors by Gender 



Femi\le 



Male 










m 






/ ♦ *. - • 

-,t ft i 




> .i' 


] 




9 


■K . : 















61 



ERIC 



tmm\ 

83 



College HelpLine 



1994-95^CCTR Annual Re|30rt / Page'81 



Race of Clients Planning to Major in Education 
Contacting tlie College HeipLine During 1994-95 



Education Majors - By Race 
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SAT Scores of Clients 
Contacting the College Helpline During 1994-95 



I SAT TOTAL score 
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Intended Areas of Certification of Clients Planning to Major in Education 
Contacting the College HeipLine During 1994-95 



Education Majors 
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Distribution of Teacher Loans by South Carolina Institutions 




1994 


1994 


1995 


1995 


Public Intdtutions 


# of loans 


Amount of loans 


# of loans 


Amount of loans 


Clcmson University 


255 


$781,795 


131 


$552,014 


Coastal Girolina 


30 


$ 87.729 


19 


$ 74.679 


CoU^ of Charleston 


125 


$448,747 


61 


$273,500 


Francis Marion University 


89 


$297379 


57 


$242,604 


Lander University 


79 


$271,483 


38 


$149,460 ' 


S.C. Sute University 


13 


$ 47.537 


29 


$125,861 


The Citadel 


21 


$ 73.187 


13 


$ 57.112 


use -Aiken 


39 


$116,855 


32 


$130,500 


use - Columbia 


233 


$932,288 


155 


$704,221 


- Lancaster 


4 


* A AO"? 

$ 4.40/ 


0 


-0- 


USC-Salkahatchie 


2 


$ 634 


1 


$ 4.000 


use - Spartanburg 


28 


$ 88.022 


22 


$ 92.000 


use - Sumtei* 


5 


$ 12.420 


4 


$ 12.500 


use - Union 


0 


-0- 


0 


-0- 


Winthrop Univenity 


272 


$899,448 


137 


$598,000 




1994 


1994 


1995 


1995 


Private Institutions 


# of loans 


Amount of loans 


# of loans 


Amount of loans 


Anderson College 


27 


$ 96.077 


22 


$ 99.011 


Benedict College 


1 , 


$ 4.000 


3 


$ 14.500 


Charleston Southern Univ. 


15 


$ 53.589 


12 


$ 53.000 


Central Wesltyan 


24 


$ 98.875 


0 


-0- 


Coker College 


36 


$155348 


10 


$ 45.000 


Columbia Int*l. Univ. 


3 


$ 17.500 


1 


$ 5.000 


^..ANUInOlS \->OIICgC 






so 


tAoci Ann 


Convene College 


81 


$311,122 


46 


$213,000 


Erskine College 


61 


$186,770 


40 


$185,000 


Fumuui University 


42 


$173,048 


14 


$ 62.000 


Limestone College 


4 


$ 16.442 


9 


$ 42.400 


Ncwberiy College 


27 


$ 78.199 


14 


$ 65.000 


North Greenville 


2 


$ 2.625 


1 


$ 5.000 


Presbyterian College 


37 


$126312 


11 


$ 52.500 


Wofford College 


4 


$ 16.625 


5 


$ 22,500 
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Mission: The purpose of the South Carolina Teacher Forum is to ^ve 
recognition to the state and district teachers of the year, to develop teacher 
leadership among this outstanding group, to give teachers a voice in educational 
issues that face teachers today at all levels and to impact the professional 
development of other teachers by encouraging its members to facilitate the 
development of leadership skills among their peers. The Teacher Forum serves as 
a recruitment resource in supporting the South Carolina Center for Teacher 
Recruitment's other programs in an effort to retain the best and brightest 
teachers in the classrooms of South Carolina. 

The Beginning... 
Hie National Teachier Forum 

In March 1986, the Education Com- 
mission of the States convened the fiist 
National Teacher Forum, bringing together 
56 exemplary t»u:hers to explore policy 
issues in education. The mission of this 
forum was "to shift the focus of the reform 
movement from teachers as objects of 
reform to teachers SIS psutncrs in icibnn«** 
At this Natbnal Tesuiher Forum> the teach- 
ers addressed the state of education in 
America's schools, the quality of work life in 
the teaching profession, the impact of 
recent state policies that affea teaching and 
the next steps policymakers needed to take 
to enable touiiers to do their jobs more 
effectively, 

Theresa IC (Terry) Dozier. 1984-1985 
SC Teacher of the Year and the 1985 
Natbnal Teacher of the Year and Cindy 



Carpenter, Lexington Five District Teacher 
of the Year, represented South Carolina 
educators. Returning home, Terry and 
Cindy, along with Dn James Rex, then 
Dean of the School of Education at 
Winthrop University, immediately began 
working to establish the SC Teacher Forum 
to accomplish on a statewide level what the 
National Teacher Forum had done for 
teachers from across the country. 

Established by the South Carolina 
Center for Teacher Recruitment as part of 
its mission to improve teacher retentbn, 
the Soudi Carolina Teacher Forum offers 
the outstanding teachers firom across South 
Carolina experiences in professional devel- 
opment, discussions on national, state, and 
local educational issues and dialogue with 
key leaders and policymakers about a 
variety of topics affecting the educational 
system. 
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The South Carolina Teacher Forum is 
a voluntary, non-partisan organization 
unaffiliated with any other teacher organi- 
zation in the state. Membership in the 
South CarolinaTeacher Forum is limited to 
teadiers of the year from all South Carolina 
school districts which selea such an indi- 
vidual. Since the Forum was organized in 
April 1986, membership has grown to 439, 
with approximately 60 new members added 
each year. 

The South CarolinaTeacher Forum is 
chaired by the current South Carolina 
Teacher of the Year, who heads a 1 5- 
member Leadership Council seleaed 
annually by Forum members. Each year. 
The Leadership Council determines the 
issues for exploration at upcoming confer- 
ences and invites speakers and conference 
pre$er?ters with expertise in those issues for 
conference functions. Forum speakers have 
included Dr. John Goodlad, Dr. Patricia 
Wasley and Dr. Phillip Schlechty. Finally, 
The Leadership Council publishes each 
yearns conference results in a produa which 
summarizes the conferences' issues and 
which is shared with South Carolina 
Teacher Forum members and key education 
policymakers throughout the state. Two 
recent South CarolinaTeacher Forum 
products of significance were the Business 
Roundtable report. Face to Face, which 
brings together key business leaders and the 
sute's teachers of the year to discuss educa- 
tional improvement, and Teacher Voices, a 
documentary of the evolving leadership 
roles that teachers are assuming. 

The successes of the South Carolina 
Teacher Forum and its positive, construc- 
tive format have resulted tn the formation 
of nineteen Iced and regional teacher 



forums representing 38 school districts, 
with other districts and regions requesting 
information on starting their own local 
forums. 

Through this state-wide network of 
South Carolina's most outstanding teachers, 
the South CarolinaTeacher Forum seeks 
further professional development opportu- 
nities for these teachers to impaa on South 
Carolina's educational systems through 
interaction with policymakers, business 
leaders and most importandy, other teach- 
ers. 

A Brief History of South Carolina 
Teacher Forum Activities 

1994-95 S.C. Teacher Forum 

• Led Teacher Forum discussions and 
gathered input from teachers throughout 
South Carolina at thirteen Regional 
Dialogues on pre-service education and 
time issues sponsored by the Sute Depart- 
ment of Education 

• Hosted the first video teleconference with 
Terry Dozier, Special Advisor to Secretary 
of Education Riley at the US Department 
of Educatbn in Washington, D.C. 

• Published and distributed Preservice 
Education Recommendations Document 
regarding both teacher training programs 
and licensure/certification of teachers to 
education deaxu, policymaken, and 
Teacher Forum members 

• Participated in the Collaboration in Action 
Conference in Geo^ia with the US 
Department of Education, the Georgia 
2000 Partnership, and the Georgia I^m- 
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ners in Education 

• Participated in the Goals 2000 National 
Teacher Forum in Washington, D»C 

• Provided training and consulutive service 
to Mississippi Sute Department of Educa- 
tion in initiating a state Teacher Forum 

• Assisted in the establishment of three local 
Teacher Forums 

^ Initiated an exchange between state 
Teacher Forums that exist in the six states 
served by S>utheastem Regional Vision 
for Eduction (SERVE) Laboratory 

• As members of SERVE s Teacl^cr .^visory 
Committee, presented connections of the 
sute teacher of the year program and the 
sute Teacher Forum to SERVE s Board of 
Directors 

^ Continued regular meetings with the State 
Superintendent of Education as well as 
other key policymaken 

• Initiated and facilitated dialogues with 
teachers statewide regarding innovations 
in schools 

^ Held press conference the state capitol 
to emphasize the concewiS of teachers 
regarding the legislature's education 
budget 

1993-1994 SC Teacher Forum 

• Served as a national model for states 
desiring to initiate sute Teacher Forums 
by presenting information at the Goals 
2000 National Teacher Forum 



• Served as a consultant to other states, 
including Georgia, Alaska, Alabama, 
South Dakou, Pennsylvania, Washington, 
Florida and Utah in their eflR>rts to inidate 
sute Teacher Forums 

• Created a database of Teacher Forum 
membership to serve as a resource net- 
work, accessing teachers with specific areas 
of teaching expertise 

• Published Teacher Voices: A Call for Teacher 
Leadership 

• Published a monthly column in Quests, 
South Carolina's Education Newspaper 

• Hosted regional dialogue sessions for local 
teacher forums with Sute Superintendent 
of Education Dn Barbara Nielsen 

• Sponsored platform presenuuon by 
declared candidates for Sute Superinten- 
dent of Education 

• Enhanced technical assistance to local 
forums through networking of SCCTRs 
Teachers in Residence 

• Assisted in the establishment of four new 
local Teacher Forums 

• Included key policymakers, such as Dn 
Barbara Nielsen, Dn Valerie Truesdale and 
Pamela Pritchett from the Sute Depart- 
ment of Fxlucation, Dn Carol Stewart and 
Ellen Still from the House and Senate 
Education Committee staff, Jim Gilstrap 
of SCEA and Dr« Elizabeth Gressette of 
PSTA in Teacher Forum Leadership 
Council meetings 
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• Recommended improvements in state 
preservice education programs to the 
South Carolina Education Dean's commit- 
tee 

• Provided access to Milliken Training 
opportunities to members of Teacher 
Forum Leadership Council 

• Established a state chapter of National 
Sute Teacher Of the Year (NSTOY) for 
past state teachers of the year 

• Obtained $1,000 donation from 
SouthEastem Regional Vision for Educa- 
tion (SERVE) for the South Carolina 
Teacher Forum 

• Initiated improvements in the state teacher 
of the year program through recommen- 
dations of a Teacher Forum advisory 
committee 

• Revised Teacher Forum Handbook 

• Revised Teacher Forum By-Laws and 
Constitution 

• Provided participation agreement forms 
for local forums 

1992-1993 SC Teacher Forum 

• Conduaed bi-monthly meetings with 

South Carolina's Sute Superintendent of 
Education, Dr. Barbara Nielsen, to share 
the teacher perspeaive on current educa- 
tional events/trends 

• Hosted and co-sponsored with SC Depart- 

ment of Education, Commission on 
Higher Education and the National Board 
for Professional Teaching Standards South 



Carolina's first statewide forum on the 
development of national teaching stan- 
dards. A panel made up of teachers, 
legislators, businessmen. State Superinten- 
dent of Education Dr. Barbara Nielsen 
and Commissioner on Higher Education 
Fred Sheheen reacted to a presenudon by 
Ms. Yolanda Rodriquez, NBPTS Teacher 
in Residence and Joe Delancy, SC repre- 
sentadve on the NBPTS board 

• Emphasized the role of teachers as leaders 

in educational reform 

• Coordinated a course in curriculum leader- 

ship for members of the Leadenhip 
Council with Dr. Bamett Berry of USC, 
which included wridng for publicarion a 
teacher leadership document. Teacher 
Voices 

• Investigated issues of teacher leadership 
with Ms. Terry Dozier, 1985 National 
Teacher of the Year and cunendy Special 
Advisor to Secretary of Education Dick 
Riley, and the need for the development 
and support of local forums throughout 
SC 

• Coordinated four regional conversations 

between loca! forums and Dr. Barbara 
Nielsen including a statewide televised 
question and answer session with School 
Distria Five of Lexington and Richland 
Counties and Richland One local teacher 
forunu 

• Led effort to have Sute Teacher of the Year 

selection take place in spring so Teachers 
of the Year can serve a school year rather 
than a calendar year. This change was 
approved by the Sute Department of 
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Education and took cfFca in the spring of 
1994- 

• Formed a committee of Teacher Forum 
memben who will examine other aspects 
of the selection process and criteria for 
State Teacher of the Year seleaion 

• Hosted South Carolina State Teacher of 
the Year finalists' luncheon which was 
preceded by a meeting of former SC 
Teachers of the Year to explore avenues for 
their continued involvement and leader- 
ship in educatici l#sues 

• Provided support, including speakers, 
fiudlitaton, and professional development 
materials for 14 local forui is on an as 
needed basis 

• Revised local forum handbook to assist 
teachen in establishing local forums 

• Assisted with the development of two new 
local Teacher Forums 

• Published an article in Palmetto Administra" 

tar on the critical role of teacher retention 
in teacher recruitment, highlighting the 
efforts of the Georgetown County School 
Distria local teacher forum 

1991*1992 SC Teacher Forum 

• Developed SC Teacher Forum logo 

• Produced and submitted two grant re- 
quests to a regional educational founda- 
tion for addidonal funds to expand SC 
Teacher Forum acuvities 

• Created and initiated publication of a 
quanerly newslener mailed to all SC 



Teacher Forum parucipants since 1983 

• Assi^aed with the development of four new 
local teacher forums 

• Revised and expanded Local Teacher 
Forum Training Handbook for use by 
teachers who wish to begin their own local 
forums 

• Emphasized the role of information age 
technology in the classroom during a two*- 
day *Lcap into the 21st Century* Teacher 
Forum conference with the assistance of 
Gail Morse, award winning technology 
teacher and Christa McAulifFe Scholar 

1 990-1 991 SC Teacher Forum 

• Printed and distributed to key educarional 
and business leaders the repon Face to 
Face: A Business RcundtabU Report pro- 
duced by the 1988-1989 SCTeacher 
Forum 

• Condnued emphasis on state and narional 
restructuring movements 

• Parucipated in dialogue sessions and 
question and answer periods with narion- 
ally recognized educarion reformers Dr. 
John Goodlad and Dr. Phillip Schlechty 

• Explored current sute initiadves in school 
reform and restructuring through presen- 
udons by SC's only school pardcipadng 
in the Coalidon of Essendal Schools 
projea and three schools currendy restruc- 
turing through xjttn programs sponsored by 
The SC Center for the Advancement of 
Teaching and School Leadership 

• Conduaed a quesdon and answer period 
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with South Carolines State Superinten- 
dent of Education* Dr. Barbara S. Nielsen 

• Attended The National Education Goals 
Awareness Symposium where presenu- 
tion$ were given by Christopher Cross, 
Assistant US Secretary for Education, and 
David Hornbeck, Board Chairman of The 
Carnegie Foundation for the Advance- 
ment ofTcacI'ing 

198»-1990 SC Teiicher Forum 

• Identified the need for information about 
the state and national movements in 
educational restrucmring 

• Explored issues of school change and 
teacher leadership in the first ever two-day 
SC Teacher Forum conference 

• With Dr. Patricia Waslcy, investigated 
current restructuring experiments across 
the country, such as Ted Sizcr's Coalition 
of Essenrial Schools at Brown University 

1988-1989 SC Teacher Forum 

• Identified open and frank communication 
with business lea<^ers as a top priority 

• Sponsored a two-hour discussion with key 
business leaders fi-om throughout South 
Carolina centering around three topics: 
''What Business Needs to Know about 
Schools/ * What Teachers Need to Know 
about Business** and *How Business Can 
Help Schools" 

• Wrote and readied for later publication 
key presenutions and discussion points 
from above mentioned dialogue called 
Fact to Fact: A Busintss Roundtable Report 



LOO\UIIEGION/\L 
T EACHER FORUMS 
updated 7/20/95 

Aiken County Teacher Forum 

Berkeley County Teacher Forum 

Chaiicston County Tcadicr Forura 

Chesterfield County Teacher Forum 

Clarendon DIstria 2 Teacher Forum 

Darlington County Teacher Forum 

Dorchester Di^tria 2 Teacher Forum 

Georgetown County Teacher Forum 

Greenville County Teacher Forum 

Horrj' County Teacher Forum 

Lexington Distria 2 Teacher Forum 

Lexington Diitria 5 Teacher Forum 

Newberry County Teacher Forum 

Oconee County Teacher Forum 

Orangeburg Consortium Local Teacher 
Fortmi 

Pee Dee Regional Teacher Forum 
Richland Distria One Teacher Forum 
Rock Hil! Teacher Forum 
Sumter Distria 17 Teacher Forum 
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1987-1988 SC Teacher Forum 

• Assembled panel of experts to explore 

implications of basic skills testing and 
accountability 

• Participated in a two-hour dialogue with 

experts on basic skills testing and account- 
ability 

• Widi SC ETV, produced a 90-minute 

edited videot;^ of this important discus- 
sion of basic skills testing and accountabii- 
iiy 

• Published a special four-page supplement 

in SC Dc|iartment of Education's publica- 
tion South Carolina Schools which summa- 
rized critical points on testing issues and 
provided information about the SC 
Teacher Forum 

• Produced transcript of above mentioned 

videotape for distribution to interested 
persons 

• Received funds from a grant request to SC 

Committee for the Humanities to fund a 
future SC Teacher Forum projea 

• Compiled a notebook of local and sute 

teacher forum information 

1986-1987 SC Teacher Forum 

• Identified top priority issue as ''gaining the 



rime to teach our best" 

• Published the report booklet, A Teacher 
Prepared^ which dealt with paperwork and 
non-instrucrional duties 

• Produced two videotapes of teachers and 

legislators discussing the issues of paper- 
work and non-instrucrional duties 

• Forum members invited legislators to 

spend half-day visits in their schools to 
view "the real life of the school* 

• Hosted Bob Palaich and Shirley Wells of 

the Education Commission of the Sutes 
at the Forum's annual conference 

1985*1986 SC Teacher Forum 

• Shared ideas and experiences in first ever 

SC Teacher Forum conference 

• Compiled report oudining "Things that 
Teachers Appreciate* and "Areas that Need 
the Attention of Policymakers" 

• Published and distributed the report to 

legislators, disuia school superintendents 
and other state leaders 

• Pledged to "do our part in crearing a 

renaissance of teaching* 
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Job Bank 



Mission: The purpose of the Teacher Job Bank is to provide the public 
school districts of South Carolina with qualified teaching applicants when 
needed; to facilitate teachers in their search for positions within the public 
school districts and to help meet the need for teachers in South Carolina's 
critical need areai, both subject and geoff^aphic. 



In January 1995> the Center for 
Teacher Recruitment implemented a 24- 
hour per day, seven day a week voice 
response system for teacher applicants to 
use the Job Bank. We had received feed- 
back from Job Bank users that hours of 
operation were not always convenient for 
teachers who have limited access to tele- 
phones. This service has greatly increased 
the number of calls that we've received. 
Applicants may access this service by dialing 
a nationwide toll-free telephone number (1- 
800^541-7525). 



In addition to the voice response 
system, the Center has also piloted posting 
Job Bank vacancies on the Internet through 
Project Connect This service is geared 
towards participants in the Troops to 
Teachers Program. Future plans include the 
installation of the Center's own listserv on 
the Internet to allow all users to access the 
job vacancy information. The Center has 
also distributed the Job Bank Manager's e- 
mail address to all South Carolina person- 
nel administrators in hopes they will use 
that means of communication to send and 



Month 


1995 


1994 


1993 


1992 


1991 


1990 


1989 


January 


505 


536 


436 


610 


408 


522 


313 


February 


647 


447 


455 


485 


375 


442 


353 


March 


694 


612 


555 


733 


541 


346 


179 


April 


2298 


1979 


2040 


2088 


2696 


505 


347 


May 


2505 


1691 


1430 


1572 


1021 


746 


818 


June 


1572 


1368 


1116 


1199 


904 


577 


452 


July 


689 


824 


843 


844 


897 


487 


376 


August 




563 


749 


676 


661 


471 


360 


September 




303 


341 


404 


343 


210 


473 


October 




316 


331 


299 


328 


224 


262 


November 




280 


268 


320 


287 


228 


139 


December 




162 


211 


239 


255 


158 


119 


Total 




9,081 


8,775 


9,469 


8.716 


4,916 


4,191 



Job Bank Mail and Telephone Inquiries - A 7-Year Comparison 
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Update information about job vacancies and 
to request information on candidates 
looking for teaching positions. 

The Center began to develop its 
Teacher Job Bank during the 1987-88 
school year after it received frequent inquir- 
ies from in-state and out-of-sutr teachers 
seeking job placement services. Similar 
inquiries were received from sdiool distria 
administrators and principals looking for 
teachers in hard-to-fmd cerrificadon areas. 
In the beginning the Job Bank service was a 
modest efFon to trade informadon between 
districts and teachers who contaaed the 
Center asking about available openings or 
personnel. 

In the spring of 1986-87, the Center 
began advertising in several state daily 
newspapen, invidng teachers to list their 
availability for openings. The strong de- 
mand prompted the Center to seek funds 
to purchase computer hardware and soft- 
ware to manage the dau more efficiendy 
and to add a staff member to ovenee the 
Job Bank and provide a prompt response 
dme* This funding request was approved 
and the necessary monies were included in 
the Center's 1987-88 budget. The Job 
Bank became fully operational in April 
1988. 

The Job Bank is supported by the 
Sute Department of Fxlucation's teacher 
cerdficadon ofHce which sends a nodce of 
the service to all individuals seeking initial 
teacher cerdficadon in South Carolina. 
The Center also publishes bi-weekly classi- 
fied ads in the Greenville, Columbia and 
Charleston newspapers. Thousands of 
teachers across the nation who receive 
informadon about the annual South Caro- 



Job Bank Statistics 1994-95 
Mail and Telephone Inquiries 



MonthA^ear 




Oti t*4)f -ctfl t# 


CNCP 




July-94 


824 


433 


23 


0 


August-94 


563 


234 


16 


0 


September-94 


303 


131 


11 


0 


Ociober.94 


316 


135 


18 


0 


Novcmber-94 


280 


118 


13 


0 


Deccmber-94 


162 


66 


8 


0 


January-9S 


503 


249 


24 


25 


Febniary-95 


647 


311 


38 


60 


March-95 


725 


383 


49 


98 


April-95 


2298 


1993 


117 


542 


May-95 


2505 


1879 


131 


549 


June-95 


1572 


962 


91 


309 


Total 


10^98 


6,759 


559 


1583 



Una EXPO for Teacher Recruitment also 
receive an invitation to list in the SCCTR 
Job Bank. 

During fiscal year 1994-95, 2,846 
teachers listed wi'S the Job Banlc Another 
7»859 addidonal teachers requested job 
listings without formally enrolling in the 
Job Bank. 982 job openings were listed by 
school districts during FY 94-95. Seventy- 
seven of the 91 school districts and several 
special schools used the service to list 
openings or to obtain the names of avail- 
able teachen. 

In 1989 the Center contraaed with 
Blackwater Associates of Columbia to 
condua an informal survey of school 
distrios to determine the efFcaiveness of 
the Job Bank and to recommend improve- 
ments. The report found thai the *use of 
the Job Bank is accepted among a majority 
of distria personnel administrators in the 
state,* but concluded that the use of the Job 
Bank varied widely from distria to distria, 
based on each distria's severity of need and 
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its willingness to develop a comprehensive 
program of teacher recruitment. The 
current usage of the Job Bank continues to 
validate these findings. 

The study noted that a minority of 
districts choose to list most or ali of their 
job vacancies in the Job Bank, while a 
majority of districts limit their listings to 
the most hird-to*fmd ceruficadon areas 
(e>g., special education, foreign language, 
speech correcuon, industrial technology). 
The Job Bank was most useful when it 
brought teachers in hard-to-fmd cenifica- 
rion areas into contaa with these districts. 
This happened most frequently with out- 
of-state teachers, \^o sought out the Job 
Bank early in their job searches. 

It was dear ^om the Blackwater report 
and from SCCTR's regular conua with 



Distribution by Race of 
Job BankAppUcanis 




D White 

a »«ck 

aOth«r 
O Unknown 



school personnel administrators that the 
Job Bank would be most effective if it 
increased its listings in the critical subjea 
areas. Mailings were also sent directly to 
out-of-state students expected to become 
cerriPied in critical need subjea areas. 

An evaluation of the Job Bank and its 



services is planned for the 1995-96 school 
year. 

Approximately 721 teachers from 35 
states and four foreign countries attended 
the 7th annual EXPO where Job Bank 
^plications were disuibuted. Many 
teachers listed their names with the Job 
Bank as a result of the EXPO job (air. 
These efforts resulted in an increase in in- 
state and out-of-sute listings in both 
critical and non-critical areas. 

SCCTR implemented a national 
WATS line in 1990 which makes it easy for 
out-of-sute teachers to make initial contaa 
with the Center. This WATS line number 
is included in the South Carolina EXPO 
brochures, more than 45>000 of which are 
distributed to colleges across the United 
Sutes. The WATS number was also in- 
cluded in national classified ads in the 
Boston Globe^ Chicago Tribune, New York 
Times, Washington Post, Miami Herald, 
Atlanta Constitution, and newspapers in 
Birmingham, Alabama; Jackson, Missis- 
sippi; Columbia, South Carolina; Rich- 
mond, Virginia; Louisville, Kentucky; 
Charioue, North Carolina; Memphis, 
Tennessee; Charicston, West Virginia; 
Hartford, Connecticut, Portland, Maine; 
Detroit, Michigan; Manchester, New 
Hampshire; Cleveland, Ohio; Buffalo, New 
York and Philaudphia, Pennsylvania. 

The Job Bank helps the school dis- 
tricts of South Carolina meet their immedi- 
ate needs for teachers in critical need 
subjea areas. Job Bank ;q>plication packets 
are distiibuted free of charge to any indi- 
vidual, school or organization requesting 
them and include information about South 
Carolina's teaching shortages as well as 
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surpluses. Also included is the current 
South Carolina Teaching Vacancies Li5t» 
published on the 1st and 1 5th of each 
month* 

The Teacher Job Bank is often a first 
contaa (or a teacher in a much-needed 
subjea area. The Job Bank gives some 
basic information about South Carolina 
certification! and directs the teacher to the 
proper sources for more details. It also 
provides names» addresses and phone 
numbers for all 91 districts' personnel 
contacts. 



The Teacher Job Bank helps small 
rural districts by providing them access to 
the many teaching candidates listed on the 
Job Bank. Some teachers specify on their 
application a preference to woric in a rural 
area. 

The Job Bank will become increas- 
ingly important as we assist former Teacher 
Cadets and ProTeam students in finding 
jobs in South Carolina. The Job Bank 
^^plication has recendy been revised to 
request information about involvement in 
the Teacher Cadet Program. This informa- 
tion will help us track availability and 
placement of former Teacher Cadets. 
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South Carolina 
EXPO for Teacher 
Recruitment 

Mission: The purpose of the South Carolina EXPO for Teacher 
Recruitment is to match teachers seeking positions with school districts seeking 
teachers. 



ERIC 



The South Carolina EXPO for 
Teacher Recruitment focuses on meeting 
Soudi Carolina's short-term recruitment 
needs, rather than long-term needs, as do 
the Teacher Cadet and ProTcam Programs 
sponsored by the Center Since South 
Carolina is currendy providing only about 
50-55% of its own teachers, this effort is an 
important one. The Center continues to 
invest staff time and financial commitment 
in support of South Carolina's annual 
national teacher recruitment fain 

The seventh annual job fair, known as 
the South Carolina EXPO for Teacher 
Recruitment, was held in Columbia, June 
27-29, 1995. The EXPO was co-sponsored 



by SCCTR, the South Carolina Association 
of School Personnel Administrators: the 
Career Center at the University of South 
Carolina and the Sute Department of 
Educations Office of Teacher Certification. 
Alisa Mosley of the University of South 
Carolina Career Center was co-chair of the 
1 995-96 Expo Steering Committee along 
with Dawn Busa of Fairfield County School 
District Members of the committee were 
Janice Poda, Bill Baylor, Don Beers, Patricia 
Buckner, Susan Ramsey Johnson, Mattie 
Dillon, Naomi Dreher, Albert Eads, Jr., 
Erin Hardwick, Pam Jenkins-Walker, Gina 
Davids, and Shirley Holland. 

The Center assumed responsibility for 
alt state and national publicity, including 





1995 


1994 


1993 


1992 


1991 


1990 


1989 


Number of Districts 
Participating 


49 


43 


52 


55 


64 


59 


49 


Number of 
Applicants 


721 


870 


791 


1,119 


848 


371 


282 
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media contacts, answering over 4,000 mail 
and telephone inquiries. During the EXPO 
itself, SCCTR staff members sponsored an 
on-site booth where teachers could sign up 
for the SCCTR Teacher Job Bank. Staff 
members provided general staff support for 
the conference and on-site registration and 
published an EXPO Teaching Vacancy list, 
utilizing the Centers Job Bank computer. 
A list of all applicants who registered for the 
EXPO was made available to personnel 
directors before they left the event. 

Forty-nine South Carolina school 
districts took part in the EXPO, with 596 
teachers attending from 35 states and four 
foreign. An evaluation by parucipaung 
school districts gave this year's EXPO high 
marks. 

Participation Rates of 
School Districts 

Seven out of seven EXPOs 33 districts(37%) 

Sfac out of seven EXPOs 8 districts (9%) 

Five out of seven EXPOs 5 districts (6%) 

Four out of seven EXPOs 7 districts (8%) 

Three out of seven EXPOs 3 districts (3%) 

Two out of seven EXPOs 10 districts (1 1%) 

One out of seven EXPOs 8 districts (9%) 

Never participated 16 districts (1 8%) 

Plione Reponses to 
Newspaper Ads 

Week of April 23-28, 1995 



Week of May 14-19, 1995 



Day 


1321 


1994 


1231 


Sunday 


55 


n/a 


27 


Monday 


617 


287 


150 


Tuesday 


205 


92 


77 


Wednesday 


228 


109 


43 


Thursday 


144 


70 


34 


Friday 


126 


58 


13 


Total 


1375 


616 


344 



Responses by Location in Cities 
Wtiere Newspaper Ads Were 
Placed 

Week of April 23-28,1995 



Hartford, CT 


102 


Pordand, M£ 


3 


Detroit, MI 


50 


Manchester, NH 


1 


Cleveland, OH 


81 


Providence, RI 


54 


Chicago, IL 


46 


Boston, MA 


9 


New York, NY 


200 


Buffalo, NY 


215 


Philadelphia, PA 


69 



Newspaper Ad Response by 
Location 

Week of May 14-19, 1995 
Birmingham, AL 14 
Adanta,GA 31 
Jackson, MS 17 











Columbia, SC 


91 


Day 


1321 


1994 


1993 


Richmond, VA 


82 


Sunday 


39 


96 


105 


Washington, DC 


80 


Monday 


1479 


590 


484 


Miami, FL 


84 


Tuesday 


307 


240 


246 


Louisville, KY 


5 


Wednesday 


499 


156 


112 


Charlotte, NC 


24 


Thursday 


113 


116 


81 


Memphis, TN 


R 


Friday 


184 


74 


62 


Charieston,WV 


34 


Total 


2621 


1272 


1090 
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Troops to 
Teachers 



Mission: To assist in the improvement of American education by 
providing motivated experienced and dedicated transitioning military and 
civilian personnel affected by the military downsizingfor the nations classrooms. 



Nationally, Troops to Tcadicrs was 
implemented on January 19, 1994. Under 
this program, military personnel and 
Department of Defense (DoD) and Enei^ 
(DoE) civilian employees afFcaed by the 
military ^drawdown" have the opportunity 
to begin a new career in public education. 
This program is authorized by Public Law 

102- 484, the Defense Authorization Aa for 
Fiscal Year 1993» as amended by Public Law 

103- 160, the Defense Authorization Act for 
Fiscal Year 1994. Troops to Teachers is 
managed by the Defense Activity for Non- 
Traditional Education Support (DANTES). 

In South Carolina, Troops to Teachers 
got its start in late 1994 with the submis- 
sion of a grant proposal to DANTES. The 
proposal was jointly submitted by the 
South Carolina Center for Teacher Recruit- 
ment and the South Carolina Commission 
on Higher Education. The proposal called 
for implementation of the Troops to 
Teachers program under the auspices of the 
SCCTR with fiscal responsibility assigned 
to the Commission on Higher Education. 
The grant called for hiring a Job Placement 
Coordinator and expanding the Job Bank 
already in existence at SCCTIL 



OBJECTIVES: 

The main purposes of the Troops to 
Teachers Program are to: 

1. Help relieve teacher shortages, especially 
in the subjects of math and science 

2. Provide positive role modck for the 
nation's public school students 

3. Assist military and civilian personnel 
impaaed by the military reductions to 
enter a new career in public education 

4. Place participants in schools that serve a 
high concentration of students from 
low-income families 

Bruce Moseley was hired as the Job 
Placement Coordinator and ofHcially began 
on February 15, 1995. He has both mili- 
tary and public school experience. He 
served in the United Sutes Air Force 
Reserves beginning in 1977 and served six 
years as a C-l4l Loadmaster before being 
discharged in 1983. He then enlisted in 
the South Carolina Army National Guard 
and is currendy serving as the Battalion 
Operations officer for the 3rd Battalion 178 
Field Artillery in Lancaster, South Carolina, 
with a bachelor's degree in elementary 
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education, he Uught B(th grade for six y^s 
while completing his master's in educa- 
tional administration. Mr. Moseley most 
recently served for four years as an assistant 
principal in a middle school. 

Troops to Teachers in South Carolina 
has made great strides since its start in 
February. Mn Moseley and Ms. Phyllis 
Archie, Administrative Assistant for Troops 
to Teachers, attended a workshop held by 
DANTES in Pensacola, Florida* Here they 
met with representatives from the other 
states which have established similar pro- 
grams. Ideas were shared and contacts 
made to assist those who want to move out 
of state. Transition offices at each military 
base in the state (Charleston Naval Base, 
Charleston Air Force Base, Beaufort Marine 
Corps Air Station, Parris Island Recruit 
Depot, Fort Jackson, and Shaw Air Force 
Base) have been visited. The visits are 
scheduled on a monthly basis and work- 
shops are held for all personnel interested in 
the Troops to Teachers Program. These 
workshops have been attended by over 
1,000 personnel. 

Mr. Moseley has worked closely with 
the MilCert Program at Oemson Univer*- 
sity and has assisted with the placement of 
all six Troops to Teachers participants in 
that program. He also assisted in the 
placement of two former military memben 



who were not in the Troops to Teachers 
program. 

A large number of personnel have 
begun the certification process through the 
Critical Needs Certification Program. 
Three of these have already been hired to 
begin teaching in &11 of 1995; one each in 
English, Spanish and Industrial Technology. 
Several others have completed the ps^er- 
work and are awaiting NTH scores. 

A statewide publicity campaign for the 
TrOvops ro Teachers Program has been 
launched with the creation of a nine- 
minute video and a public servke an- 
nouncement Mr. Moseley has appeared as 
a guest on several television interview shows 
to promote the program. I..ettersand 
brochures were mailed to every superinten- 
dent and personnel direaor in the state 
explaining the program. 

Troops to Teacher's 1-800 number 
allows inquiries from all over the world. 
Inquiries about the program have been 
received from as far away as Germany, 
Hawaii, and die North Pole. 

Initial implementation of the Troops 
to Teachers Progtam has been a success, and 
we look forward to even more success 
during 1995-96. 



Nationally, 211 Troops to Teachen 
Participants have been placed as teachers 
or teacher aides. 

South Carolina has placed 5% of these 

teachers/teacher aides. 
South Carolina has 33 participants in 

certification programs. 



Placements in SC School Districts 

Beaufon County School Distria 2 

Florence School Distria 4 1 

Greenwood School Distria 51 1 

Jasper County School Distria 3 

Orangeburg School Distria 4 1 

Richland School Distria 1 1 

Spartanburg School Distria 7 1 
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Advertising and 
Marlceting 



Mission: The purpose of the Advertising and Marketing campaign 
produced by the South Carolina Center for Teacher Recruitment is to create an 
attractive and realistic picture of teaching in South Carolina. 



When the Center was first started, 
with the assistance of Semaphoic Inc, a 
Columbia advertising agenqr, and 
Blackwater Associates, a Columbia market- 
ing research and public opinion surveying 
firm, the Center staff developed a research- 
based advertising and marketing program. 

The need to improve the academic 
quality of the teacher supply pool is of 
prime concern in developing marketing 
strat^ies for all the Centers taiget audi- 
ences. Teaching is presented as a challeng- 
ing occupation, in which intelligent, 
creative, and quick-wined people will find 
job satisfaction. All advertising is sensitive 
to the particular need to recruit Afi^ican 
American and male teachers. 

Research suggests that a ""good 
teacher* is not only academically well- 
prepared and qualified but is an individual 
who feels some call to public service, some 
desire to woric with children, and some 
need to nurture and instrua. A good 
teacher must also be able to discipline 
children and survive in the very active 
environment of a public school. 



In an effort to present the teaching 
profession honestly and to attraa teachers 
with the *right stuff," the Center recognizes 
the need to show some of the "'warts* of the 
profession as well as the ""perks* — much as 
the Peace Corps does in its ""toughest job 
you'll ever love" campaign. 

The Center also recognizes the need to 
counteraa the prevailing attitude among 
many young people that teaching is a low- ' 
sutus job. The Centers distinctively st)4ed 
logo and the design of its printed and 
audio-visual materials projea a first class, 
professional image that is in keeping with 
the need to upgrade the image of teaching* 

The Centers marketing program is 
keyed to a toll-free teaching ::areers hotlme, 
where individuals can obtain information 
about a variety of teacher training options 
and receive counseling from the Center 
staff. The Center uses brochures, newspa- 
per advertising, press releases, and personal 
appearances to market the availability of the 
hotline service. A number of Center fliers 
and brochures describe various teacher 
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training options, provide college contacts, 
and explain certification requirements. The 
Center also provides information promot- 
ing the state's Teacher Loan Program, the 
Governors Teaching Loan Scholarship, the 
Paul [>ouglas Teaching Scholanhip, the 
federally financed Troops to Teachers 
program, and the Critical Needs Certifica- 
tion Program. 

The Center's Job Bank Teaching 
Vacancy list is published twice monthly by 
the Center and distributed to hundreds of 
callen. 

In brief, the Center's target audiences 
include middle school students, high school 
students, college students, and adults. In 
each of these recruitment categories, the 
emphs^is is on recruiting individuals with 
sufficient academic and interpersonal skills 
to survive the states rigorous certificarion 
process and to make good teachers. 

As was the case during previous years, 
newspaper advertising figured most promi- 
nently in the Center's 1994-95 marketing 
efforts. The Center ran a weekly Sunday 
classified ad in the states three largest 
dailies promoting the Teacher Job Bank and 
did additbna' advertising out-of-state. 

The EXPO campaign, aimed at 
attracring out-of-sute teachers, has pro- 
duced about 2000 inquiries annually fiom 
teachers throughout the U.S* Again this 
year, a comprehensive registration packet 
giving detailed infomution about EXPO 
and Columbia, the host location, was 
developed by Center staff and provided for 
applicants. The package also included 
information about South Carolina and an 
invitation to call the Center and discuss 



particular areas of opportunity in the state. 

With the downsizing of the military, 
the Center was contaaed by the Pentagon 
and asked to assist retiring miliury person- 
nel with information about teaching 
careers. The packets of information were 
sent to almost 200 retiring members of the 
Armed Forces who had expressed an inter- 
est in teaching in South Carolina. The 
response was significant and the Pentagon 
responded by a:»king for packets to put in 
every U.S* military base in the world. For a 
second year, the military sponsored and 
sent two Center staff members to Europe to 
recruit critical needs personnel from 
downsized European Department of 
Defense schools. 

Programmatic t-shirts and sweatshirts, 
as well as shirts designed by the participants 
in the Summer Teaching Careers Institute, 
are used widely to market the teaching 
profession. The Center also uses other 
symbols such as hpcl pins, note pads, 
stationery, note cards, and folders to build 
an awareness of the programs sponsored by 
the Center. Mugs and watdies have re- 
cendy been added to the items the Center 
uses for marketing. 

Print materials are written for the 
various audiences served by the Center. 
Last year a brochure describing a brief 
history of the Center and all Center- 
sponsored programs was developed Afaa 
card was also developed that gives the 
viewer quick information about the Center. 
All ProTeam and Teacher Cadet students 
are given membership cards with the 
Center's toll-free number and the logos of 
alt the programs to carry in their wallets* 
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The Centers written materials have 
become valuable tools in assisting other 
states interested in starting teacher recruit-- 
ment programs. In addition to the v^itten 
material) die G^nter» with the assistance of 
South Carolina Educational Television, 
developed a video tape to assist in-state and 
out-of-state contacts with recruiting stu- 



dents for the Teacher Cadet Prognun. 
Filming of each curriculum section was 
conduaed last (all and this winter and is 
available for distribution. A video t^ipe 
describing the ProTeam Program was 
developed last year, again, in cooperation 
with the SCETV network. 
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Center Point. 



Mission: The purpose of the newsletter is to recognize outstanding 
programs and individuals, while informing readers about issues relevant to the 
South Carolina Center for Teacher Recruitment. 



In previous yean, the South Carolina 
Center for Teacher Recruitment published 
separate newsletters for separate programs. 
For example, members of the Teacher Cadet 
network received a newsletter entitled 
CadetNct. Because the Center adopted a 
new r^onal model for the school year 
1993-94, it also developed a new format for 
the newsletter to facilitate networking 
among its various prognuns. The staff 
selected the new name Center Point. Every 
issue includes the Center's fall 1993 mission 
statement. Each newsletter lists not only 
the staff members' names and tides but abo 
a calendar of important upcoming events. 

Each issue consists of an *'outer shell** 
plus program inserts. The outer shell 
contains information of interest to policy 
makers, friends of teacher recruitment, and 
teachers and students who participate in 
Center-related programs. Program inserts 
contain more specific information for 
individual programs such as Teacher Cadet, 
ProTeam, Troops to Teachers, and Teacher 
Forum. The program-specific inserts are 
printed on different colors of paper desig- 
nated for each program. 



Articles are seleaed to serve a variety 
of purposes: 

^ To announce (upcoming events, winners 
of awards, etc) 

• To inform (updates on school, state and 
national issues) 

♦ To inspire (personal stories about excep- 
tional educators and students) 

* To recognize (highlighting of outstand- 
ing activities and achievements) 

* To summarize (condensed content from 
articles, produaions, conferences) 

• To persuade (evidence that a technique is 
worthy of support) 

• To entertain (humorous anecdotes, 
captions) 

^ To request (information or su^cstions 
pertaining to Center's activities) 

The newsletter is mailed quarterly to: 

♦ Teache« of ProTeam and T»cher Cadet 
Programs 

♦ College Partners 

♦ Teacher Forum Members 

♦ Involved military Personnel 

• Policy Board and Task Force Members 

♦ Friends of the Center 
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Articles arc written by the SCCTR 
staff, including Teachers in Residence, ^s 
well as Teacher Forum members, Teacher 
Cadet and ProTcam instruaors and their 
students. Teacher in Residence Frank 
Taylor served as the 1994-95 editor an i 
publication specialist, and Ann Seegan, a 
Teacher Cadet instructor, used computer 
technology to format the newsletter. 

After receiving the first issue of Cenur 
Point in the fall of 1993, Teacher Cadet and 
ProTcam teachers. College Partners, and 
Teacher Forum members were asked to give 
the Center feedback on the following issues: 

• Purpose of the newsletter 

• Frequency of publication 

• Preferred leng^ 

^ Designated authors 

• Format of newslener 

• Use of the newsletter 

• Quality of first Center Point issue 

The following conclusions were drawn 
from the comments: 

• Most readers indicated the 
newslener s purpose should be to provide 
information about the SCCTR's activities 
and highlight successes of individuals, 
classes and programs of the Center. Read- 
ers were least interested in book reviews. 

• By far, respondents prefer four 
rather than three issues yearly and a shorter 
issue, four to sue or su to ten pages — not 
longer. 

• It is the general consensus that the 
SCCTR staff write the newslener, accepting 
articles written by teachers and students as 
well. 



* Generally speaking, the inclusive 
format versus the insert format is not a 
major issue to the readers. 

* Overall, the scores on the first issue 
of Center Point, were very high. The 
content of the articles was rated as being 
the most important aspea of this quarterly 
publication. 

* Respondents felt the ncwslttters 
primary purpose is to inform teachers of 
educational issues. The Centers staff can 
promote ways to use the newsletter, espe- 
cially regarding student use. 

In February of 1994, a focus group 
made up of seven Teacher Cadet instruaors 
met to discuss the newsletter and give 
further feedbadc Peiii;q)s the most valu- 
able suggestion made was to have students 
take a more aaive part in creating and 
using the newsletter. For example, a group 
of Cadets could condua surveys er inter- 
views and then publish their fif;d'ings in a 
report It is also the hope of the Center s 
staff that teachers will use the newsletter, 
not just for their personal knowledge, but 
will also make copies of selected sections for 
students to use as resource materials or to 
generate discussions and/or assignments. It 
was suggested that the newsletter can be 
shared or posted to benefit fellow faculty 
members within schools and colleges. 

Issues of the 1994-95 newsletter were 
distributed in Oaober, January, March, and 
July. Center personnel solicited informa- 
tion from both Cadets and instruaors 
through questionnaires and contesa. 
Instruaors, students, and Teachers in 
Residence published various aaivities and 
achievements through the ProTcam 
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•Braggin' Board* and Teacher Cadet *News 
From Y'all* sections. Copies of newsletters 
were often provided as hwdouts in folders 
when teacher trainings and conference 
presentations were given both in-state and 
out-of-state. The newsletters have pro- 
moted positive public relations on behalf of 
the Center throughout South Carolina and 
the nation. 
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Teacher in 
Residence 



Mission: The purpose of the Teacher in Residence Program is to identify 
outstanding teachers and provide them with a fellowship to work in teacher 
recruitment for the Center, to develop teacher leadership and to provide support 
for recruitment programs. 



The Center began offering a fellow- 
ship to a "Teacher in Residence" during its 
first fiill academic year of operation in 
1986-87. Barbara Deery, a teacher and 
counselor at Richland Northeast High 
School* was seleaed from a group of 
outstanding applicants for the position. 
Ms. Deery took leave from her school 
distria» and the Center provided her 
distria with monies to cover her salary and 
fringes. Ms. E)eery took primary responsi- 
bility for on-site suppon of the Centers 
Teacher Cadet sites and hdped coordinate 
Teacher Cadet teacher training. 

The Center s Teacher in Residence 
Program has become the model for numer- 
ous otlkfT agencies and organizations. An 
article on the Teacher in Residence Program 
was published in the March 1993 issue of 
Educational Leadmhip. 

Teachers in Residence make presenu- 
tions or serve as faicilitators in numerous 
activities dealing with teacher recruitment 
and other professional issues. The audi- 
ences included pre-service education 
majors* undeclared college students; critical 
teaching needs graduates* educators of all 



levels* personnel administraton and distria 
minority recruitment committees. 

During 1994-95* seven teachers in 
residence worked with the various Center 
programs. The ProTeam Program was 
staffed by Teacher in Residence Bemice 
Davis-Cooper* a middle school teacher 
from Williantrburg County who taught one 
of the pilot ProTeam classes. Mrs. Davis- 
Cooper* Prol earn Specialist* joined the 
Center in 1993-94 and returned to the 
classroom at Hemingway High School in 
Williamsburg County at the end of the 
1994-95 school year. 

Pamelia Liely-Brown* Minority 
Recruitment Specialist* was a business 
education teacher and Teacher Cadet 
instruaor at Terrell's Bay High School in 
Marion School Distria 3. Mn. Brown will 
continue her teacher in residency during 
the 1995-96 school year and serve as the 
Center s Teacher Cadet Specialist 

A sabbatical for the state teacher of the 
year was added during 1991-92. Cathy 
Scon* 1995 South Carolina Teacher of the 
Year* joined the Center staff in the fall of 
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1994. Mrs. Scott is a physics and math- 
ematics teacher from Lexington High 
School in Lexington Distria 1. As State 
Teacher of the Year, she traveled across the 
state as an ambassador for the teaching 
profession. She served on numerous 
committees and was often asksd to assist 
policymakers with laws and regulations 
affecting teachers. As part of her duties as 
Sute Teacher of the Year, Mrs. Scon 
worked with the Science and Math Hubs, 
and she also served as chair of the South 
Carolina Teacher Forum. Mrs. Scott was 
instrumental in helping with the imple* 
mentation of the SAY Program. 

The 1991 South Carolina Teacher of 
the Year, Nancy Townsend, served as a 
Teacher in Residence until January 1992 at 
which time she was replaced by the 1992 
Sute Teacher of the Year, Jeanne SinL 
Jeanne served until January 1993. Dodie 
Magill, a kindergarten teacher Brom Pelham 
Road Elementary School in Greenville 
County> served as South CarolinaTeacher 
of the Year in 1993 and 1994 and was 
seleaed as one of four finalists for National 
Teacher of the Year in 1994. The 1996 
South CarolinaTeacher of the Year, Debra 
Templin, will join the Centers staff in the 
faUofl995. 

Carol Smith, an education professor at 
USC-Spaxtanburg, joined the Center as the 
first Professor in Residence in 1993-94 and 
ser\'ed as the College Partnership Specialist 
Mrs. Smith's addition to the staifF enabled 
the Center to focus on its college partner- 
ships for the first time. Prior to joining the 
Center on a full-time basis, Mrs. Smith 
served as a part-time Teacher in Residence 
with the Teacher Cadet Program. Mrs, 
Smith returned to her teaching position at 



USC-S at the end of the 1994-95 school 
year. 

Vitginia Ward, an English and Teacher 
Cadet instruaor from James Island High 
School, served as a Teacher in Residence 
and Teacher Cadet Specialist in 1994-95* 
Mrs. Ward was on loan from Charleston 
County School Distria and returns to 
James Island High School in fall 1995 
where she will teach English and the 
Teacher Cadet class. 

Jim Litdejohn began serving as a 
Teacher in Residence and the College 
HelpLine Specialist in 1994-95- Mr. 
Litdejohn is a social studies and coach on 
loan to the Center from Irmo High School 
in Lexington School Distria 5. He was 
seleaed as his distria*s Teacher of the Year 
in 1992. During his second year of resi- 
dence, Mr. Litdejohn will serve as Profes- 
sional Development Specialist for the 
Center. 

The publications specialist position 
was held by Teacher in Residence Frank 
Taylor during the 1994-95 school year. Mr. 
Taylor was an English teacher and Teacher 
Cada instruaor at Beaufort High School 
in Beaufort County School Disuia before 
joining the Center. He leaves the residence 
position a year early to return to Beaufort 
County where he is serving as an assistant 
principal responsible for the International 
Baccalaureate Program. 

In 1993-94, the Center employed 
seven full-time Teachers in Residence: Rose 
Etta Schumacher, an English teacher and 
Teacher Cadet instruaor from Chesterfield 
High School; Qeo Richardson, 1S>91 
Marion One Teacher of the Year and social 
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Studies teacher at Marion High School; 
David Norton, science teacher and coach 
from Fort Mill High School; Dodie Magill, 

1993 and 1994 South Carolina Teacher of 
the Year, and a kindergarten teacher from 
Greenville County; Viiginia Ward, an 
English teacher and Teacher Cadet instruc- 
tor from James Island High School; and 
Carol Smith, an education professor from 
USC-S. 

The Center employed seven full-time 
Teachers in Residence during the 1992-93 
school yean Jackie Stanley, 1987 Sute 
honor roll teacher from Horry County; 
Rose Etta Schumacher, an English teacher 
from Chesterfield County; Malinda Taylor, 
ProTeam and middle school teaclter at 
Pleasant Hill Middle School in Geoi^etown 
County; Beth Havens from North Myrtle 
Beach High School in Horry County; Geo 
Richardson, 1991 Marion One Teacher of 
die Year and social studies teacher at 
Marion High School; David Norton, 
science teacher and coach from Fort Mill 
High School; and Dodie Magill, 1993 and 

1994 South Carolina Teacher of the Year, 
and a kinderganen teacher from Greenville 
County. 

During the 1991-92 school year, the 
Center utilized five full-time and two part- 



time Teachers in Residence: Teacher Cadet 
and English teacher Barbara Thomson from 
Richland Northeast High School in Rich- 
land 2; Maria Pyles, 1990 South Carolina 
Teacher of the Year and social studies 
teacher at Greenwood High School; Lena 
Danner, a retired Teacher Cadet and En- 
glish teacher from Eau Oairt Hi^ School 
in Columbia; Rose Etu Schumacher, an 
English teacher from Chesterfield County; 
Malinda Taylor, ProTeam and middle 
school teacher at Pleasant Hill Middle 
School in Georgetown County; Jackie 
Stanley, 1987 Sute honor roll teacher from 
Horry County; and Carol Smith, USC-S 
professor. 

In addition to Minority Recruitment 
Coordinator Jackie Stanley, four Teachers in 
Residence were members of the Center staff 
in 1990-91: Wilson High Scliool social 
studies teacher Linda Weldon P^yne, who 
uught a pilot Teacher Cadet class in 1986; 
Barbara Thomson; Maria Pyles; and Mal- 
inda Taylor. Betsy Dyches, who served for 
two years as a Teacher Cadet TIR, joined 
the Center full time in Oaober 1989 as 
SCCTR's first Teacher Cadet Program 
Coordinator. Mrs. DydiCS left the Center 
in August of 1991 to become the language 
arts coordinator for Distria Five of Lexing- 
ton and Richland Counties. 





Teacher ih Residence 



110 



. 1994-'9S SCCTR Annual Report 



1 994-95 

ProTeam Sites 

Middle Schools 2dliU2L 



Alcorn Middle School 
Allendale-Fairfax Middle School 
Bat6 Middle School 
BcU Street Middle School 
Bishopville Jr. High School 
Carver-Edisto Middle School 
C£ WiUiams Middle School 
Chavis Middle School 
Choppee >^.iddle School 
Conway Middle School 
Courtenay Middle School 
Denmark-Olar Middle School 
DuBose Middle School 
£.L Wright Middle School 
EstiU Middle School 
Fairfield Middle School 
Fort Johnson Middle School* 
Hcyward Gibbes Middle School* 
James Island Middle School* 
J.B. Beck Middle School 
J.V. Martin Jr. High School 
Kingstree Jr. High School 
Latu Middle School 
Long Jr. High School 
McCants Middle School 
McClellanville Middle School 
Mid-Carolina Middle School 
Monroe-Pinckney Middle School* 
Myrde E(each Middle School* 
Newberry Middle School 
North Distria Middle School 
North Myrde Beach Middle School 



Richland School Distria One 
Allendale County School Distria 
Sumter School Distria Seventeen 
Laurens School Distria 56 
Lee County School Distria 
Orangebutg School Distria Four 
Charleston County School Distria 
Williamsbutg County School Distria 
Georgetown County School Distria 
Horry County School Distria 
Charleston County School Distria 
Bambei^ School Distria Two 
Dorchester School Distria Iwo 
Richland School Distria Two 
Hampton School Distria Two 
Fairfield County School Distria 
Charleston County School Distria 
Richland School Distria One 
Charleston County School Distria 
Georgaown County School Distria 
Dillon School Distria Two 
Williamsbutg County School Distria 
Dillon School Distria Three 
Chesterfield County School Distria 
Anderson School Distria Five 
Chaiieston County School Distria 
Newberry County School Distria 
Lexington School Distria Four 
Horry County School Distria 
Newberry County School Distria 
Hampton School Distria One 
Horry County School Distria 



* New ProTeam sites far 1995-96 



ERLC 
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Middle Schools 



School Districts 



P^dand Middle School 
P:Jmetto Middle School* 
Pleasant HiU Middle School 
Ridgeland Middle School* 
Robert £* Howard Middle School 
Robert Snulls Middle School 
Rosemary Middle School 
Seneca Middle School 
Soudi Middle School* 
Southwood Middle School 
WA Perry Middle School 
West Hardeeville Elementary School* 
Whittemore Park Middle School 
WiUiam J. Clark Middle School 



Chesterfield School Dlstria 
Anderson School Distria One 
Georgetown County School Distria 
Jasper County School Distria 
Orangeburg Distria Five 
Beaufort County School Distria 
Georgetown County School Distria 
Oconee County 

Lancaster County Middle School 
Anderson School Distria Five 
Richland School Dictria One 
Jasper County School Distria 
Horry County School Distria 
Orangeburg School Distria Five 



* New ProTcam sites for 1995-96 
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Teacher Cadet Sites 



ERIC 



SCHOOLS 


DISTRICTS 


Aiken High 


Aiken County 


Airport High 


Lexington Distria 2 


Allendale-Fairfax High 


Allendale County 


Andrews High 


Georgetown County 


Aynor High 


Horry County 


Bamberg-'Ehrhardt High 


Bamberg Distria 1 


Baptist HUl High 


Chaiieston County 


Bam well High 


Barnwell Distria 45 


Batesburg-Leesville High 


Lexington Distria 3 


Bcaufbn High 


Beaufort County 


Belton-Honea Path High 


Anderson Distria 2 


BcrcaHigh 


Greenville County 


Berkeley High 


Bericeley County 


Bishopville High 


Lee County 


BlackviUe-HUdaHigh 


Barnwell Distria! 9 


Blue Ridge High 


Greenville County 


Boiline Springs High 


Spartanbu]^ Distria 2 


Brookland'Giyce Hi^ 


Lexington Distria 2 


Broome High 


Spartanburg Distria 3 


Burke High 


Charieston County 


Byrnes High (James E) 


Spartanburg Distria 3 


Calhoun G>uiity High 


Calhoun County 


Central High 


Chesterfield County 


Chapin High 


Lexington Distria 3 


Chapman High 


Spartanbui^ Distria 1 


CherawHigh 


Chesterfield County 


Chesnee High 


Spartanbui^ Distria 2 


Chester Hi^ 


Chester County 


Chesterfield High 


Chesterfield County 


Choppee High 


Georgetown County 


Clover High 


York Distria 2 


Columbia High 


Richland Distria 1 


*New Teacher Cadet sites for 1995-96 

Mum. 


1 HI 
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SCHCX)LS 


DISTRICTS 


Conway High 


Horry County 


Dcnmark^Olar High 


Bambei^ Distria 2 


Dillon High 


Dillon Distria 2 


Dorman High 


Spartanburg Distria 6 


Drchcr High 


Richland Distria 1 


Dutch Fork High 


Lexington Distria 5 


Easley High 


Greenville County 


East Clarendon High 


Clarendon Distria 3 


Eastside High 


Greenville County 


Eau Claire High 


Richland Distria 1 


Edisto High* 


Orangeburg Distria 4 


Emerald High 


Greenwood Distria 50 


Estill High 


Hampton Distria 2 


Fairfield Central High 


Fairfield County 


Flora (A.C) High 


Richland Distria 1 


Fort Dorchester High 


Dorchester County 


Fort MiU High 


York Distria 4 


Fufman High (SAC) 


Sumter Distria 2 


Gafihey High 


Cherokee County 


Garrett Academy of Technology* 


Charleston County 


Georgetown High 


Georgetown County 


Gilbert High 


Lexington Distria 1 


Goose Creek High 


Bericeley County 


Green Sea Floyds High 


Horry County 


Greenville High 


Greenville County 


Greenwood High 


Greenwood Distria 30 


Greer High 


Greenville County 


Hanahan High 


Bericeley County 


Hannah-Pamplico High 


Florence Distria 2 


HartsviUe High 


Darlington County 


Hemingway High 


Williamsburg County 


Hillcrest High 


Greenville County 


Hillcrest High (SAC) 


Sumter Distria 2 


Iimo High 


Lexington 5 


James Island High 


Charieston County 


Jasper County High 


Jasper County 


Johnson (C. A.) High* 


Ridtiand Distria 1 


Jone$villeHigh(UCVC) 


Union County 


Kingstree High 


Williamsburg County 


Lake City High 


Florence Distria 3 


Lake View High* 


Dillon Distria 1 


*New Teacher Cadet sites for 1995-96 j 
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MJ9Jiimi riign 


lM/4UllilgtMil v^ilililiv 


JLSuicasicr riign 


i.4aiic«iipi.ci v.^viuiiiy^ 


i<anuruin nign 


oparuUiDurg uistrict i 


Ltrnxlm Align 


L^lUSJll A,yidUlCt ^ 




i.faurcii5 lyisuict 


Xjmngton nigii 


i.rfCAl31glMll 1 


i^incoin riign 


v^nariesion v^ouniy 


JjOCKiuuT riign \uv^v^^/ 


woion v.jOuniy 


i>oris nign 


liOrry vAJuniy 




XVivJUiLuU l^ldlXlvl 1 




j\jcrsnaw ^^ounty 


ivisuin vj» JL»/ i^ign 


vjiccnvuic v^ounLjr 


iVisuining riign 


v^iajcnuon i^55rnct x 


xvasuivu riign 


KX^rirtn 111 Ctrl 1 
iVl4UlViI 1m/15U1Wv 1 


iViariDoro nign 


xviaxiuoro v^ouniy 


iVi«ycwoou jnigii yorw^f 


^iimf^r T^ictT*5/*t' ^ 
OUilllwl l^latllWi 


ivisiyo mgn 


1.^411 iiiigLVii v^wuiity 


iTAVVfOi llilCK lilgll 


Xyfri rtfini^'if cViimtv 

lVlCV./MiiillVA VA/UIiVjr 


iviiu vwuuiinsi lilgll 


l^wWUvlljr \k^VUilijr 


iViiUUlwlUii lilgll 


V^tlAllVdkVlI Vi^wUilw 


iviiui«uiu Y«uicy jnign 


AilT^n iViitnfv 
/viKJCii \.A/iuii.y 


IVIUUIIIS Fllgll 


iyi4Ui\iii A^idiiiwi 




W UlMJUaUUlg \.^UUnigr 


IVljrlVlw l/viAUl lilgll 


Hfirrv {"Viiintv 


l^lCWUCITJr lilgll 


i^cwuvity V^Ulltjr 


i>iincij oix lilgll 


VjlWWllVrWfU l.yidUlWI» 


XNOiUl /VUgU&ul lilgll 


Ailr^n cVitintv 

/VUvvil X.AIU11I.V 


iNOiui v^suiCoion oign 


v^ii«JiiwaLviii \k^viuiit^ 


iNorui xviyTuc Dc^cn i^ign 


norrjr x^oiuiiy 


X^V/lUlWvaiwlli 1 iigii 




wrAngcuuig'* w iLKinson liign 


r^rono^niiro l^icfrirt S 
vyi«UlgwUUlg l^latll^l ^ 


1)a 1 *v% 1-^t/^ri 

i^mciio riign 


/vnucwun i./i5um i 


txiion liign 




Pickens Hi^ 


Pickens County 


Pleasant HUl High 


Georgetown County 


Richland Northeast High 


Richland Distria 2 


Ridge Spring Monetu High* 


Aiken Distria 


Riverside High 


Greenville County 


RockHiU High 


York Distria 3 


RufTm High 


Colleton County 


Sc Andrews High 


Charleston County 



*New Teacher Cadet sites for 1995-96 
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DISTRICTS 


Sl George High 


Dorchester Distria 4 


St. John's High - St. Johns 


Charleston County 


St, John $ High -Darlington 


Darlington County 


Saluda High 


Saluda County 


Seneca High'^ 


Oconee Distria 


Silver BlufFHigh 


Aiken County 


Socastee High 


Horry County 


South Aiken High 


Aiken County 


South Florence High 


Florence Distria 1 


Southside High 


Greenville County 


Spartanburg High 


Spartanbui^ Distria 7 


Spring Valley High 


Richland Distria 2 


StaU High (R.BO 


Charleston County 


Stratford High 


Berkeley County 


Strom Thurmond High 


Edgefield County 


Summerville High 


Dorchester Distria 2 


Sumter Academic Center (SAC) 


Sumter Distria 2 


Sumter High 


Sumter Distria 17 


Swansea High 


Lexington Distria 4 


Terreirs Bay High 


Marion Distria 3 


Travelers Rest High 


Greenville County 


Union High - (UCVC) 


Union County 


Union County Vocational Center (UCVC) 


Union County 


Waccamaw High 


Georgetown County 


Wade Hampton High 


Hampton Distria 1 


Wade Hampton High* 


Greenville Distria 


Ws^cner-Salley High 


Aiken County 


WalhallaHigh 


Oconee County 


Walte]iM>ro High 


Colleton County 


Wando Hi^ 


Charieston County 


Ware Shoals High 


Greenwood 51 


West Florence High 


Florence Distria 1 


WestsideHigh 


Anderson Distria 5 


Whitmirc High 


Newberry County 


WiUiston-Elko High 


Barnwell Distria 29 


WUson High 


Florence Distria 1 


Wren High 


Andencn Distria 1 


York Comprehensive 


York Distria 1 



ERIC 
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SUMMARY 






High Schools 


CoUeee I^irmers 


1986-87 


28 


15 


1987-88 


54 


18 


1988-89 


74 


18 


1989-90 


99 


19 


1990-91 


113 


2Q 


1991-92 


121 


19 


1992-93 


122 


19 


1993-94 


UC 


20 


1994-95 


141 


24 
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Budget 



S.C. Center for Teacher Recruitment 
Year End Financial Report 
1994*95 



Budget Categories 


Total Budaet 
for Year 


Total ExDG ndfid 
Funds 


1 WiCll ll^l 1 iClil III lU 

Funds 


Remaininq 


Salaries 


$132,409.00 


$132,409.00 


$0.00 


0.00% 


Office Support 


$72,630.00 


$72,630.00 


$0.00 


0.00% 


Staff and Director Travel 


$11,705.00 


$11,705.00 


$0.00 


0.00% 


Policy Board/Task Force 


$8,200.00 


$8,200.00 


$C.OO 


0.00% 


Teacher Forum 


$74,683.00 


$74,683.00 


$0.00 


0.00% 


Teacher Job Bank 


$45,158.00 


$45,158.00 


$0.00 


0.00% 


Teacher Cadet Program 


$210,210.00 


$210,210.00 


$0.00 


0.00% 


College Partnerships 


$120,558.00 


$120,558.00 


$0.00 


0.00% 


ProTeam Program 


$107,736.00 


$107,736.00 


$0.00 


0.00% 


Minority Recruitment 


$43,059.00 


$43,059.00 


$0.00 


0.00% 


College Helpline 


$66,388.00 


$66,388.00 


$0.00 


0.00% 


Teaching Careers Institute 


$25,000.00 


$25,000.00 


$0.00 


0.00% 


TOTALS 


$917,736.00 


$917,736.00 


$0.00 


0.00% 
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SOUTH CAROLINA CENTER FOR 
TEACHER RECRUITMENT 



1994-95 
Budget 



Change 



ERIC 



Office Salaries & Fringes 

Office Support 

Winthrop Direct Costs ^ 

Phone 

Postage 

Printing 

Fximiture and equipment^ 
Clipping service 
Temporary salaries 
Hourly wages 
Subscription, dues 
Office supplies 
Dual employment ^ 
Maintenance Contracts 
Center External Evaluation 
Total 

Staff and Director Travel 

Out of state 

Instate 

Total 

Policy Board/Task Force ^ 

Policy Boa. 1 Travel 

P/B Postage, Print, Materials 

Task Force Travel 

TF Postage, Print, Materials 

Total 

Teacher Forum 

TIR Salaiy & Fringes ' 

Travel 

Phone 

Program Activities 
Leadership Council 
Printing, MaiHng, Video Costs 
Office Staff Salaries ^ 
Office Staff Fringes ^ 
Total 



$1,200 
$3,250 
$1,000 
$2,750 
$8,200 




SCCTR 



($825) 
$650 
($750) 
($850) 
($1,775) 



1995*96 
Budget 



$132,409 


$11,134 




$8,250 


$0 


$8,250 


$5,000 


$0 


000 

SfKJy\J\J\J 


$4,000 


$0 


^ 000 


$7,650 


$0 


$7,650 


$14,888 


($9,516) 


$5,372 


$700 


($350) 


$350 


$6,260 


$0 


$6,260 


$8,300 


$0 
$0 


$8,300 


$2,500 


$2,500 


$9,532 


$0 


$9,532 


$4,000 


($4,000) 


$0 


$1,550 


($1,000) 


$550 


$0 


$5,000 


$5,000 


$72,630 


($9,866) 


$62,764 


$2,000 


$0 


$2,000 


$9,705 


$551 


$10,256 


$11,705 


$551 


$12,256 



$375 
$3,900 

$250 
$1,900 
$6,425 



$39,355 


$4,433 


$43,788 


$5,000 


$0 


$5,000 


$1,000 


$0 


$1,000 


$8,500 


$0 


$8,500 


$3,000 


$0 


$3,000 


$1,350 


$0 


$1,350 


$13,938 


$592 


$14,530 


$2,540 


$108 


$2,648 


$74,683 


$5,133 


$79,816 
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1994-95 




1995-96 




Budget 


Change 


Budget 


Teacher Job Bank 








Mailing, printing 


$8,000 


$0 


$8,000 


Advertising 


$1,500 


($350) 


$1,150 


Expo support 


$10,000 


$0 


$10,000 


Wats line service 


$8,500 


$0 


$8,500 


Umce otaii oalanes 


$14,541 


$618 


$15,159 


Umce otali r nnges " 


$2,617 


$111 


$2,728 


iotai 


$45,158 


$379 


$45,537 


Teacher Cadet Program 








TIR Salaries & Fringes (2) 


$87,253 


($14,626) 


$72,627 


Travel (For 2 TER s) 


$10,000 


. $0 


$10,000 


i^hone 


$2,000 


$0 


$2,000 


High school grants 8 


$38,750 


$1,750 


$40,500 


leacher training-new teachers 


$4,000 


$0 


$4,000 


Professional Development ^ 


$13,000 


($845) 


$12,155 


Material, supplies, printing 


$8,000 


$0 


$8,000 


Student conferences 10 


$15,000 


($6*000) 


$9,000 


Research 


$12,500 


$0 


$12,500 


Umce otaii oalanes 


$16,701 


$710 


$17,411 


Umce otaxi r nnges 


$3,006 


$128 


$3,134 


lotai 


$210,210 


($18,883) 


$191,327 


College Partnerships 








1 iK oalary & r nnges ' 


d>OA CrA>4 

$36,524 


$8,839 


$45,363 


iTavei 


<i>0,UUl) 


<i>0 


A ff AAA 

$5,000 


Phone 


$1,000 


$0 


$1,000 


Teacher Cadet College Grants ($500 ea) 


$61,949 


($1,899) 


$60,050 


Training-new partners 


$1,000 


$0 


$1,000 


Professional Development ^ 


$2,804 


($748) 


$2,056 


Materials, supplies, printing 


$2,428 


$0 


$2,428 


Office Staff Salaries 5 


$8,350 


$355 


$8,705 


Office Staff Fringes 6 


$1,503 


$64 


$1,567 


Total 


$120,558 


$6,611 


$127,169 



1995-96 Budget 
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ProTeam Program 

TIR Salary & Fringes ^ 

Travel 

Phone 

Middle school grants 
Teacher training-new teachers 
Professional Development ^ 
Material, supplies, printing 
Student conferences (3) 
Research 

Office Staff Salaries ^ 
Office Staff Fringes ^ 
Total 



Minority Recruitment/College Helpline 

TIR Salary & Fringes ^ 

Travel 

Phone 

Minority Recruitment Activities 
Partnership meeting 
Partnership Newsletter 
Printing & Materials 
Student Services 
Office Staff Salaries ^ 
Office Staff Fringes ^ 
Total 



College Helpline 

TIR Salary & Fringes ^ 

Travel 

Phone 

Printing & Materials 
Student services 
Office Staff Salaries * 
Office Staff Fringes ^ 
Total 



1994-95 1995-96 
Budget Change Budget 



$34,404 


$7,406 


$41,810 


$5,000 


$0 


$5,000 


$1,000 


$0 


$1,000 


$12,000 


($4,000) 


$8,000 


$4,000 


$0 


$4,000 


$11,500 


($282) 


$11,218 


$8,000 


$0 


$8,000 


$7,750 


$0 


$7,750 


$7,000 


$0 


$7,000 


$14,476 


$615 


$15,091 


$2,606 


$111 


$2,717 


$107,736 


$3,850 


$111,586 


$34,934 


$3,636 


$38,570 


$5,000 


$0 


$5,000 


$1,000 


$0 


$1,000 


$1,400 


($500) 


$900 


$125 


$0 


$125 


$600 


$0 


$600 


$0 


$1,000 


$1,000 


$0 


$1,000 


$1,000 


$0 


$2,257 


$2,257 


$0 


$411 


$411 


$43,059 


$7,804 


$50,863 


$49,548 


($49,548) 


$0 


$5,000 


($5,000) 


$0 


$1,000 


($1,000) 


$0 


$1,500 


($1,500) 


$0 


$4,000 


($4,000) 


$0 


$4,517 


($4,517) 


$0 


$823 


($823) 


$0 


$66,388 


($66,388) 


$0 
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Professional Development 
TIR Salary & Fringes ' 
Travel 
Phone • 

Printing & Materials 
Office Staff Salaries 
Office StarF Fringes 
Total 



5 
6 



Summer Institute 

Teaching Careers Institute 
Crossroads Institute 
Total 

TOTAL EXPENDITURES 



1994-95 

Budget Change 



$12,500 
$12,500 
$25,000 

$917,736 



$0 
$0 



1995-96 
Budget 



$0 


$51,778 


$51,778 


$0 


$5,000 


$5,000 


$0 


$1,000 


$1,000 


$0 


$1,000 


$1,000 


i$0 


$2,260 


$2,260 


$0 


$412 


$412 


$0 


$61,450 


$61,450 



$12,500 
$12,500 
$25,000 

$917,736 
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Budget Category Explanation 

1 Winthrop Direct Costs: Includes utilities, maintenance, cleaning services, etc. 

2 Furniture and Equipment: This line item has been decreased as several new comput- 
ers were bought last year and should not be necessary during the 95*96 year. 

3 Thial ETTi plovment : This line item has been eliminated as state employees will now 
have to be set up as Winthrop temporary employees. 

4 Policv Board/Task Force: For Policy Board quarterly meetings and Task Force 
annual meeting. 

6 Office Staff Salaries: These are partial salaries for the assistant director and the 
administrative assistant assigned to that program. 

6 Office Staff Fringes: These are partial fringe benefits for the assistant director and 
the administrative assistant assigned to that program. 

7 Teacher in Residence Salaries: These are actual salaries based on 190 day contracts. 
TIR's support all programs of SCCTR in their respective region. Salary assignments to 
specific programs are based on their specialty area.. 

8 Tteacher Cadet High School Grants: A projection of 148 participating high schools 
O$250 each was used in this figure. 

9 Tteacher Cadet^ College Partnerships. & PrcTeam Professional Development: This 
line item includes travel, lodging, and food. 

10 T&acher Cadet Student Conferences: The change from a delegate conference to six 
regional student conferences held on college campuses has allowed a decrease in this line item. 

11 Teacher Cadet College Grants: Decrease is due to the amoimt of funding needed 
this year for the program. 

12 ProT^am Middle School Grants : This figure was decreased as the stipend will vary 
depending on the length of the course. 

IS Tsaching Careers and Crossroads Institute: The host institution matches $5000. 



For More Information, please contact: 



Dr. Janice H. Poda, Director 
South Carollr: Center for Teacher Recruitment 
Canterbury House 
Rock HiU, South Carolina 29733 
(803) 323-4032 
(800) 476-2387 
(803) 323-4044 (FAX) 
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